
The Minister for Education
and Training, The Hon

John Aquilina MP, and the
President of the Board of
Studies, Mr Sam Weller,
recently announced the
establishment of the Board’s
Internet site.

For teachers and students
throughout NSW whose
schools are online, this means
that important Board of
Studies announcements
regarding all Board activities
will be accessible on the World
Wide Web.
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Board of Studies
Establishes Internet Site

The launch of the Aboriginal History Kit and
the Aboriginal Literacy Resource Kit by the
Minister for Education and Training, Mr

John Aquilina MP, took place on 22 September
1995, at the Australian Museum, Sydney.
Both kits were produced by the Aboriginal
Curriculum Unit of the Board of Studies. 
The Aboriginal History Kit, subtitled Invasion and
Resistance: Untold Stories , complements the
Aboriginal component of the History Years 7–10
Syllabus. It provides resources from the
Aboriginal perspective in video, poster and book
form. 
‘The release of the Aboriginal History Kit for all
NSW secondary schools will provide teachers with
valuable teaching resources to promote rational
debate about the interpretive process of studying
history,’ Mr Aquilina said.
‘It provides varied teaching resources including
information on the first 40 years of Aboriginal and
non-Aboriginal contact, the personal history of four
Aboriginal women in contemporary Australia, and a
community study undertaken by students from
Matraville High School.’

Aboriginal History Kit and Aboriginal
Literacy Resource Kit Launched

l–r: Mr Sam Weller, President of the Board of Studies NSW; Mr
Adrian Tucker, Chief Education Officer, Aboriginal Curriculum
Unit of the Board of Studies NSW; Sandra Murphy, Matraville
High School student; and Ms Linda Burney, President of the
Aboriginal Education Consultative Group, at the launch of the
Aboriginal History Kit and the Aboriginal Literacy Resource Kit.
Photograph courtesy David Lefcovitch, School Education News.continued on page 11
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Year 10
13 Oct Latest date for principals’

determinations (under Board
delegation) of ‘N’ awards;
notification of decision and appeal
form(s) to student(s).

17 Oct School appeals against pattern of
grades for School Certificate.

20 Oct Latest date for student appeals
against ‘N’ awards to be lodged with
the principal.

26 Oct Grading recommendation sheets.
Principals’ determination of ‘N’
award schedule.

27 Oct Latest date for school reviews of ‘N’
awards and principals’ notification to
student(s) of results of review of
appeals against ‘N’ awards.

3 Nov Latest date for principals’
notification to the Board of results of
review of appeals against ‘N’ awards;
submission of related forms.

24 Nov School Certificates and Records of
Achievement to schools — not to be
issued to students before 
7 December.

7 Dec Earliest date for issue of School
Certificates and Records of
Achievement to students.

12 Dec Latest date for student appeals
against grades to be lodged with
school principal.

14 Dec Latest date for school review of
grades. Principals’ notification to
students of results of review.

15 Dec Latest date for principals’
notification to the Board of results of
review of grades; submission of
related forms.

18 Dec – 26 Jan 1996 Term 4 Vacation

Year 11
13 Oct Latest date for principals’

determinations of ‘U’ awards;
notification of decision and appeal
form(s) to student(s).

20 Oct Latest date for student appeals
against ‘U’ awards to be lodged with
the principal.

26 Oct Principals’ determination (under
Board delegation) of ‘U’ assessments
schedules.

27 Oct Latest date for school reviews of ‘U’
awards and principals’ notification to
student(s) of results of review of
appeals.

3 Nov Latest date for principals’ notification
to the Board of results of review of

appeals against ‘U’ awards;
submission of related forms.

27 Nov Preliminary Records of Achievement
to schools (to be issued to students).

18 Dec – 26 Jan 1996 Term 4 Vacation

Year 12
13 Oct Assessment confirmation schedules

(includes principals’ certification).
Last submission date for Design and
Technology 3 Unit Specialised Study.

23 Oct Commencement date for Visual Arts
itinerant marking.

23 Oct – late Nov  HSC Examinations
(commencement week).

27 Oct Changes to assessment marks.
3 Nov Assessment rankings for each course

and assessment ranking sheet for
each student showing assessment
ranking in each course within the
secondary school/college of TAFE
for distribution to students.

17 Nov Address for principals’ HSC Result
Lists due at the Board of Studies.

24 Nov Latest date for principals’
distribution of students’ HSC
assessment ranking sheets.

28 Nov Latest date for submission of HSC
Illness/Misadventure appeals.

29 Nov Latest date for students’ HSC
assessment ranking reviews/appeals
to be lodged with principal.

4 Dec Latest date for school conduct of
assessment ranking reviews.

5 Dec Principals’ notification to candidates
of results of review of appeals against
assessment rankings.
Latest date for principals’ notification
to the Board (fax sufficient) of results
of review of students’ appeals against
assessment rankings; submission of
related forms.

6 Dec Latest date for students whose
assessment ranking reviews have
been unsuccessful to notify principal
of their wish to pursue the appeal.

7 Dec Students’ appeals to the Board
against school reviews of assessment
— notification by fax or letter.

18 Dec – 26 Jan 1996 Term 4 Vacation
9 Jan HSC results delivered to students

and principals (NB This is a
Tuesday).
Notification of Board’s decisions on
appeals for assessment rankings,
non-certification of major works and
illness/misadventure.

19 Jan Latest date for candidates’ applications
for clerical rechecks of HSC results.

9 Feb Principals’ anomalous HSC result
inquiries.
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CHECK YOUR
MAILBOX
• HSC Portfolio Inserts
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• Studying for the NSW

HSC – An Information
Booklet for Year 10
Students
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Documents currently
being developed
• Computing Studies 2/3

Unit and 2 Unit General
Syllabuses

• Computing Studies
Syllabuses and Support
Material CD-ROM

• Design and Technology
2/3 Unit Syllabus
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In the National Report of the
Royal Commission into Aboriginal
Deaths in Custody Commissioner
Elliot Johnston, QC included a
chapter on the legacies of two
centuries of European domination of
Aboriginal people. The Commission
believes the legacies of this history ‘go
a long way to explain the over-
representation of Aboriginal people in
custody, and thereby the death of some
of them’. (Overview p 11)
The Commission obser ves that
although this histor y is known to
historians and Aboriginal people, it is
little known to non-Aboriginal people.
Commissioner Johnston describes as a
principal thesis of the Report that this
history must become more known.
The Board of Studies has a key role
to play in ensuring that the history

of domination of Aboriginal people
by non-Aboriginal society becomes
better known to non-Aboriginal
people. The Board has directed a
substantial effort towards this end in
developing the Aboriginal Studies
Years 7–12 Syllabuses and Support
Documents, the release of the
Aboriginal Histor y Teaching Kit
and the Aboriginal Geography
Teaching Kit. 
The Board’s Statement of Equity
Principles requires writers of all
Board syllabuses and suppor t
materials to ensure that curricula
reflect the fact that Australia has an
Indigenous Australian history and
reflect Indigenous Australian
viewpoints, interests, perceptions and
expectations on social, cultural and
historical matters.

The Board is committed
to the implementation
of the education-related
recommendations of the Royal
Commission into Aboriginal Deaths
in Custody, and the achievement of
the goals incorporated in the
Commonwealth Reconciliation Act
and recognises the fundamental role
teachers have to play in the
reconciliation of Aboriginal and non-
Aboriginal Australians.
This issue of the Board Bulletin
includes an article summarising the
findings of the Royal Commission
into Aboriginal Deaths in Custody. I
commend the article to you.

Sam Weller, President

Board Bulletin
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President’s Message

The consultation draft syllabus
for Human Society and Its
Environment K–6 generated a

great deal of interest
within the educational
community when it was
distributed in October
1994. More than 1500
responses from primary
schools, secondary schools,
parent and community
organisations and the
consultative network were
received by the Board.
Responses came from all
areas of the State and from
all systems. In statistical
terms, the survey has been
both representative and
extensive.
Owing to the volume of
responses, the task of

analysis was a lengthy process. To
ensure that it was as effective as
possible, a team of teachers with

experience in the area of HSIE
provided summaries of all the
concerns that were expressed. The
report, which will form the basis of
further work on the syllabus, was
examined by the HSIE K–6 Syllabus
Advisory Committee on 1st August
and by the Primary Curriculum
and Advisory Committee at its
September meeting.
There were a number of
interesting results of the survey.
Generally speaking it seems that,
while the education community
approves of the overall structure of
the draft, there are some specific
concerns. The accompanying
graphs give a sample of the level of
approval associated with some
identified priority areas of the
draft syllabus.

Human Society and
Its Environment K–6

Students and teacher from Belmore North Public
School. Photograph courtesy David Lefcovitch,
School Education News.

continued on page 4
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Human Society and Its Environment K–6 continued from page 3

The graphs indicate significant agreement with
these elements of the syllabus, and this agreement
was reflected throughout the elements of the
survey. However, this provided only part of the
picture. The comments which accompanied the
quantitative data revealed that many respondents
had misgivings about particular areas of the draft.
As an example, while the quantitative response to
the outcomes statement indicated upwards of 90%
agreement that they are appropriate to the syllabus,
specific comment showed that respondents had
misgivings about the number of outcomes and the
appropriateness of the outcomes which attach to
Stage 1. It was necessary to attempt to match the
overall positive response of the qualitative data to
the comments which both moderated and modified
that response. The diversity of opinion expressed in
the written comment was such that over 800

responses needed to be analysed before significant
trends became evident.
The written responses to the core content issue
were similarly polarised, with a significant number
indicating that it seemed difficult to discover a
knowledge base for HSIE K–6. Others indicated
that a knowledge base was clearly identifiable. This
is a matter which needs careful consideration. The
achievement of a balance between knowledge base
and processes of HSIE K–6 will determine much of
its effectiveness as a classroom document.
Other issues which generated specific comment
across the spectrum of respondents include:
Aboriginal Studies. The vexed question of how effective a
perspectives approach has been in the past was one
major area of debate. Aboriginal and other respondents
have recommended that a designated sub-strand of

1007550250
% of respondents

Strongly Agree

Agree

The four content strands of HSIE
K-6 provide sufficient designated
material to effectively teach civics
and citizenship at appropriate levels

The foundation experiences are
appropriate preliminary experiences
in HSIE K-6

The syllabus contains a clear
description of core content in each
stage

The syllabus provides sufficient
content to effectively teach civics
and citizenship in each stage

HSIE K-6 should contain a
mandatory Civics and Citizenship
sub-strand

The outcomes are appropriate for
the syllabus

continued on page 8



THIS MONTH’S EDITION of
Primar y Matters provides
information about K–6

curriculum development in light
of the review of curriculum
outcomes in syllabuses in NSW as
well as a brief description of the
role of one of the Board’s
advisory bodies, Syllabus Advisory
Committees.

‘Primary Matters’ — The conference

The Curriculum Branch of the
Board of Studies will be holding a
K–6 curriculum conference for
primary teachers early next year.
The ‘Primary Matters’ conference
will focus on information about
developments in each of the six
key learning areas as well as cross-
curricula projects at the Board.
Conference participants will have
the opportunity to hear from those
managing primary syllabuses in
NSW and will be able to
participate in both KLA and cross-
KLA workshops, all at the one
venue. Further details will be
provided in later editions of the
Board Bulletin.

K–6 Curriculum Development:
Outcomes of the Eltis Report

The Board is currently considering
the implications for K–6 curriculum
development arising out of the
recently released report on the
review of curriculum outcomes and
profiles in NSW. Apart from
recommendations concerning the
status and basis of outcomes in
syllabuses, the report includes
recommended changes to the
Board’s scheduled release dates of
syllabuses for PDHPE K–6 and
Human Society and Its Environment
K–6. The report also recommends
additional material required for the
further development of the
Mathematics K–6 Syllabus and the
English K–6 Syllabus. These and

other recommendations in the
report will be considered by the
Board and its committees over the
next few months as it plans its
schedule of projects for 1996.

K–6 Syllabus Advisory Committees

The Board has established Syllabus
Advisory Committees in each of
the six key learning areas. These
committees, which have been
formed using a representative
model, provide expert advice to
the Board on curriculum issues,
priorities and materials in
production. These committees
meet as required, depending on
the stage of development of the
relevant syllabus. The activities
undertaken by the individual
committees over the next twelve
months will be largely determined
by the Board’s priorities in each
area.

Aboriginal Literacy Kit

The long-awaited Aboriginal
Literacy Resource Kit was launched
in September. The kit was the
product of an Aboriginal Needs
Analysis Survey that identified the
needs of teachers of Aboriginal
students in NSW. There are four
components to the kit: a set of
children’s stories written and
illustrated by Aboriginal people
from seven different regions
reflecting the diversity of Aboriginal
culture and languages in NSW; two
booklets, The Way We Learn and The
Way We Speak, which outline
strategies to help teachers support
the use of Aboriginal English in the
classroom; a statement about the
home language of Aboriginal
students called Aboriginal English;
and a reprint of the Otitis Media
document.
The Aboriginal Literacy Kit is one
of several projects undertaken by
the Aboriginal Curriculum Unit of

the Board of Studies. The kit will
form a valuable resource for
schools. Primary schools with
enrolled Aboriginal students will
soon be receiving their kit.

Curriculum Integration

The Statement on Cur riculum
Integration was recently endorsed
by the Board of Studies. This
statement, developed by the
Curriculum Integration Working
Party, will be used to guide writers
and committees in their
deliberations regarding primary
curriculum materials. The
statement will also serve as a basis
for the development of specific
curriculum integration support
material.

English K–6
The report on the review of
curriculum outcomes in
syllabuses included comment and
recommendations pertaining to
the current English K–6 Syllabus.
Recommendation 6 states that ‘…
the existing syllabus continue to
be implemented in 1996 and
1997, with Functional Grammar
no longer being mandator y’.
While the report recommends
that terminology used in the
syllabus with respect to functional
grammar should be replaced with
‘conventional terminology’ the
functional approach to language
underpinning the syllabus is to be
maintained. 
The Board is currently considering
the implications arising out of the
recommendations and will convey
decisions to schools as soon as
possible. In sum, the syllabus in its
present form remains current.
If you would like further information
regarding these items or K–6
curriculum projects in general, contact
Phil Lambert, Inspector, Primar y
Education (ph (02) 9925 8199). ❖
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The Royal Commission

Between the
beginning of 1980
and mid 1989, ninety-
nine Aboriginal and
Torres Strait Islander
people died in the
custody of prison,
police or juvenile
detention
institutions. The
Royal Commission
into Aboriginal
Deaths in Custody
was established in
October 1987 to
develop an
understanding of
how and why each
person died. The
following is a
summary of the Royal
Commission’s
findings. (Page
references are to
National Report:
Overview and
Recommendations by
Commissioner Elliott
Johnston QC.)

The lives of those who died

Of the 99 who died, 88 were
male, 11 female; 83 were
unemployed at the date of last
detention; only 2 had completed
secondary school; 43 experienced
childhood separation from their
natural families; 43 had been

charged with an offence at or
before age fifteen. Generally
speaking the standard of health
of the 99 varied from poor to very
poor; their economic position was
disastrous and their social
position at the margin of society.
They misused alcohol to a great
extent. (pp 5-6)

The disproportionate
number of Aboriginal
people in custody 

The Royal Commission
found that ‘Aboriginal
people die in custody at a
rate relative to their
proportion of the whole
population which is
totally unacceptable and
would not be tolerated if
it occurred in the non-
Aboriginal community.
But this occurs not
because Aboriginal
people in custody are
more likely than others to
die in custody but
because the Aboriginal
people are grossly over-
represented in custody.’
(p 6) (Their degree of
over-representation in
police custody in 1988
was 29 times.)

The importance of history

The Royal Commission
found that the most
significant factor which
brings Aboriginal people

into conflict with the justice
system is ‘the disadvantaged and
unequal position in which
Aboriginal people find
themselves in society — socially,
economically and culturally’. (p
15) Aboriginal people have for
200 years been dominated to an

Board Bulletin
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Aboriginal Deaths in Custody

Teaching Aboriginal languages is central to learning about
Aboriginal culture (see Recommendations 290 and 291). Wibble
McIntosh explains that Mandallah-Juddah means ‘many ways
giving’ in Gamilaraay.



extraordinary degree by non-
Aboriginal society.
The Aboriginal people were
dispossessed of their land. If they
showed resistance they were
summarily dealt with. The loss of
land meant the destruction of
the Aboriginal economy, and
threatened Aboriginal culture
which was based on relationship
with the land. (p 7)
Having reduced Indigenous
Australians in many places to
dependency, the colonial
governments adopted a protection
policy. This policy had two main
elements. Aboriginal people were
placed in reserves and missions
where every detail of their lives was
supervised. Aboriginal children of
mixed descent were removed from
their family and the land, and
placed in institutions. Those
outside the reserve camped on the
outskirts of country towns under
the constant surveillance of the
police. The expectation was that
‘full blood’ Aboriginal people
would die out and the mixed
blood would be bred out. When
these expectations proved
unfounded a policy of assimilation
was tried. But the supervisor
remained in place. Many
Aboriginal children were removed
from their parents with the aim of
assimilating Aboriginal people
into a western culture and lifestyle.
(p 8)
The deliberate and systematic
disempowerment of Aboriginal
people made them dependent on
government or non-Aboriginal
pastoralists or other employers for
livelihood. The loss of independence
led to loss of self-esteem. The
damage to Aboriginal society was
devastating. (pp 8–9) 
‘This legacy of history goes far to
explain the over-representation of
Aboriginal people in custody, and

thereby the death of some of
them.’ (p 11) 

Self-determination

The thrust of the Commission’s
report is ‘directed towards the
empowerment of Aboriginal
society on the basis of their deeply
held desire, their demonstrated
capacity, their democratic right to
exercise, according to
circumstances, maximum control
over their own lives and that of
their communities; that such
empowerment requires that
broader society, on the one hand,
makes material assistance available
to make good past deprivations and
on the other hand approaches the
relationships with the Aboriginal
society on the basis of principles of
self-determination’. (pp 22–23)

Reconciliation

The Commonwealth Reconciliation Act
is an important step in the
reconciliation process between
Aboriginal and non-Aboriginal
Australians. The Act has the goal of
achieving a form of ‘understanding’
between Aboriginal and non-
Aboriginal Australians by the year
2000. 

Education-related recommendations

The Board of Studies recognises
the fundamental role education
has to play in the reconciliation of
Aboriginal and non-Aboriginal
Australians and is committed to the
implementation of the education-
related recommendations of the
Royal Commission into Aboriginal
Deaths in Custody.
The following recommendations
are of particular relevance to
schools:

Recommendation 290

That curricula of schools at all
levels should reflect the fact that
Australia has an Aboriginal
history and Aboriginal

viewpoints on social, cultural and
historical matters. It is essential
that Aboriginal viewpoints,
interests, perceptions and
expectations are reflected in
curricula, teaching and
administration of schools.

Recommendation 291

That:
a. In designing and

implementing programs at a
local level which incorporate
Aboriginal viewpoints on
social, cultural and historical
matters local schools should,
wherever possible, seek the
support and participation of
the local Aboriginal
community in addition to any
other appropriate Aboriginal
organisations or groups; and

b. In engaging local Aboriginal
people to assist in the
preparation and delivery of
such courses at a local level,
school principals and the
relevant education
departments accept that in
recognition of the expertise
which local Aboriginal people
would bring to such a
program, payment for the
services of such Aboriginal
people would be appropriate.

Recommendation 292

… that local Aboriginal Education
Consultative Groups take into
account when consulting with
school principals and providers at
the local level, the fact that many
Aboriginal communities and
organisations have identified the
need for the education
curriculum to include a course of
study to inform students on social
issues such as the legal system 
— including police and courts —
civil liberties, drug and alcohol
use and sex education. ❖
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Aboriginal Studies be developed throughout the four
major strands of HSIE K–6, to ensure that essential
knowledge, skills, and attitudes and values are
developed. It is argued that one sub-strand in the
Cultures strand of the draft is not sufficient to allow this
vital area to be taught (and learnt) effectively.
The format and language of the draft. A significant
number of respondents commented that, while
much of the information and advice contained
within the draft is useful, its accessibility is limited by
the density of the text and the layout of the
document.
Assessment and evaluation strategies. Many respondents
indicated that they would like more advice in this
area and there were a number of suggestions that
the support section provide a variety of examples of
assessment and evaluation strategies, as well as some
proformas.
Designated learning experiences. The relationship which
was developed between outcomes, content focus
and key learning experiences was, in the main,
commented upon favourably, although a significant
minority of respondents indicated that the
information is densely packed on the page and, as a
result, is more difficult than necessary to access and
incorporate into their own planning for teaching
and learning.
The units in the support section. While there is
considerable support for the provision of units, there
is some feeling that these could be better presented
and adjusted to be more relevant to the designated
stages of the primary curriculum. The ‘Why Do We
Trade?’ unit was singled out particularly as being
inappropriate for Stage 1 children.
The teaching strategies. There was very strong support
for the teaching strategies provided in the support
section. Teachers in particular regard them as ‘user
friendly’ and easily transferred into the class program.
Over two-thirds of the survey responses had written
comments attached to all sections of the draft. Many
of the responses contained comments which
provided valuable suggestions for syllabus
adjustment and change. These will certainly inform
directions in the final syllabus.
The statistical results of this survey clearly indicate
that there is majority support among teachers for
the broad directions of the draft syllabus. The
written responses highlight the areas of the syllabus
which are in need of amendment or revision.

Overall, there are some key areas which have been
identified as requiring further consideration by the
Board. These are:
• the manner in which content is presented and

organised in the syllabus
• the clarity of the document
• the way primary content and secondary content

are articulated in HSIE
• the manner in which civics content is presented

and developed in the syllabus
• the manner in which Aboriginal Studies content

is presented and represented in the syllabus.

What happens next?

The K–6 Curriculum and Assessment Committee has
recommended that a Board sub-committee be
formed to consider the major issues which have
emerged from the report. This sub-committee will
produce an issues paper and make recommendations
to the Board regarding the structure of the syllabus.
Expressions of interest for membership of the project
team which will redevelop HSIE K–6 appeared in
the previous Board Bulletin. When the final
recommendations have been endorsed by the Board,
the project team (which will by that time have been
selected), will redevelop HSIE K–6 to its final form.
The commitment, during difficult times, of the
respondents to the survey, the perceptiveness of the
comments which accompanied it and the volume of
the response all indicate that Human Society and Its
Environment K–6 is in no danger of becoming
moribund in schools across New South Wales. As a
result, the final syllabus should be a document which
will be both relevant and exciting. The Board thanks
all respondents for the care and time taken to
inform the further development of the syllabus. ❖

Human Society and Its Environment K–6 continued from page 4

BOARD INSPECTOR AND BOARD OF STUDIES
LIAISON OFFICER (BOSLO) POSITIONS

Recent restructuring in the Department of School
Education has meant that the Board needs to
examine the impact of changes on the delivery of
the Board’s services to schools. The Board has
decided to withdraw the advertisements and not
proceed with recruitment action for the above
positions at this stage in order to ensure continuity
of services to schools, teachers and students while
this restructuring occurs.



Background

For some time the Board of Studies
has been considering the current
Senior English Syllabuses. It
commissioned a variety of papers
on aspects of the syllabuses
involving discussion of curriculum
content, assessment, examination
and scaling. The Board had also
conducted surveys of the present
situation as well as surveys seeking
advice about future directions.
These sur veys indicated a
community perception of the need
for change, but they did not
provide clear indications as to the
nature and direction of the change.

The Review

In February 1995 the Board
appointed a sub-committee to
conduct an intensive review of the
present situation and to provide a
rationale for a 4 Unit proposal, a
model which incorporates a non-
hierarchical as well as a
hierarchical framework and a
description in broad terms of all
the course options.
The sub-committee considered
existing documentation, relating to
the current syllabuses, to the key
learning area of English and to
current teaching and learning in
the subject of English. It
researched curriculum in other
States, in other English-speaking
countries and in universities and
TAFE colleges. It invited oral and
written submissions from peak
bodies and key stakeholders in the
community and sought advice
from the newly formed English
Years 7–12 Syllabus Advisory
Committee.

The Review Report

In May 1995 the sub-committee
presented to the Board of Studies
a report which included a draft
writing brief. This report was
endorsed by the Board
unanimously and was forwarded
to the Minister. 

The Consultation

The Minister approved the
circulation of the draft writing brief
to the community for consultation.
It was dispatched in May to a wide
consultation network which
included schools, universities and
TAFE colleges, as well as to
individuals on the Board’s generic
network and to additional
organisations and individuals with
a particular interest in English
education.
The consultation period extended
from May to July. The consultation
included the Board’s customary
survey instrument, augmented by
invitations to peak bodies and
organisations to present written and
oral submissions to members of the
sub-committee. The sub-committee
also met with the English Years 7–12
Syllabus Advisory Committee to
discuss the community responses to
the draft writing brief. 

The Community Response

The community response was
strongly in favour of the proposal
for the structure and outline of
the content of the courses. While
there were differing degrees of
support for different aspects of
the draft writing brief, in essence
the community consultation
endorsed the structure of the

proposal and the general outline
of the content of the course
components.
The consultation identified aspects
which were not clearly articulated
in the brief and also communicated
a perception that the role of
literature within the subject of
English appeared to have been
minimised. This was not the
intention of the draft writing brief
and the place of literature within
the curriculum was affirmed in the
amended writing brief. Areas of
concern that were identified in the
consultation process were discussed
in the sub-committee’s report.
Appropriate amendments were
made to the writing brief to
accommodate these aspects.
The amendments included
aspects of the nature of the
subject, English, particularly the
place of literature and language
learning, oral language and the
place of Aboriginal perspectives
and texts. It also included aspects
of the structure of the proposed
course such as the nature and
scope of the core and electives
and the relationship between the
Preliminary and HSC courses.
Some aspects related to the
writing brief document itself,
such as the diagrams, the
terminology and the need for
implementation models, were
also identified as requiring
clarification or amendment.

The Consultation Report

The report of the consultation
along with the amended writing
brief was presented to the August
meeting of the Board of Studies. It
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The Senior English Syllabus continued from page 9

was endorsed by the Board and sent
to the Minister for his information.

The Project Teams

Calls for expressions of interest for
the Project Teams were included in
the previous edition of the Board
Bulletin. Advertisements were also
placed in The Sydney Morning Herald
and The Australian. Applications
closed on 27 September 1995. The
Project Teams begin work in early
November.
It is expected that the consultation
draft of the syllabus will be
available in 1996. In conjunction
with the draft syllabus, the Project
Teams will also produce support
documents to assist teachers in the
implementation of the syllabus.
The expected date for
implementation of the new syllabus
is 1997 for the Preliminary course,
with the first HSC examination in
1998. The Board is to review this
expected implementation date in
March 1996.

Relationship with Previous Syllabuses

The proposal combines the best
features of all the previous
syllabuses, including a focus on
literature, emphasis on talking,
listening, reading and writing,
study of non-fiction texts, study of
media, study of style and form,
wide reading, close reading and
critical analysis and linguistics
study.
It introduces some new aspects
including multimedia texts, equal
emphasis on creating and
critiquing of texts, wider range
and broader groupings of texts,
more extensive study of language
features, diverse ways of critiquing
texts, particularly literature and
the contextual study of texts.

Definition of the Subject, English

The writing brief redefines the
subject, English, more broadly
than is presently the case in any
of the current syllabuses.
The study of English can now be
seen as a subject that focuses on the
study of text, very broadly defined;
the study of both spoken and
written modes of communication;
and the study of the language
system itself. Within these
parameters, the study of English
allows for both developing texts
and critiquing texts from a range of
perspectives.
The new syllabus reflects the
position of English as the one
subject that is mandatory study for
all students K–12. It takes into
account the broad range of
abilities of students, their levels of
scholastic achievement, language
proficiency and cultural knowledge
and understandings. It is designed
to cater for the needs of the entire
candidature by providing a
common experience of English,
while at the same time catering for
the diversity of interests and
abilities through a modular
structure.
The new syllabus recognises that
the study of English has been
traditionally based upon study of
literature and it makes provision
for the study of literary texts in
both the core and the electives in
both the Preliminary and HSC
courses. It also recognises that the
study of English should not be
narrowly focused on the reading
and critiquing of texts, but should
provide opportunity for students
to create their own texts, and to
respond to texts in a variety of
ways. It takes account of the
developments in technology

which influence not only the ways
we use language but also the types
of texts that can be created and
communicated.

The Aim of the Syllabus

The aim of the new senior
English course is to enable
students to develop proficiency
in, understand, and value English
as a means of thinking, interacting,
expressing ideas and feelings
and expressing and acquiring
social and cultural knowledge
through creating and critiquing
a broad range of texts in both
spoken and written mode.

The Course Structure

The English curriculum is
structured as a single course in
the Preliminary year and a single
course in the HSC year. The
modular structure consists of a 
1 Unit common core and a range
of electives in each of these
courses. Two electives comprise
one unit. 

2, 3 and 4 Units of English

By combining the study of the 
1 Unit core with additional electives
students may complete two or
three units of English in the
Preliminary course. By combining
the study of the 1 Unit core with
additional electives students may
complete two or three units of
English in the HSC course.

Major Work

In addition, the HSC course
makes provision for the study of
a fourth unit through the
completion of a 1 Unit Major
Work. ❖



The latter document, titled Talking
Lapa, is presented as a photomontage
study of the Aboriginal community of
La Perouse.
‘The interpretation of history is
not just exploring a particular
event from one point of view, it is
inclusive of a range of points of
view,’ Mr Aquilina said.
‘For many years Aboriginal
people were portrayed as peaceful
and as surrendering their lands to
the British and Europeans.
Government records, newspapers
and journals of the time have
shown this not to be the case. The
Aboriginal History Kit provides a
whole new range of sources that
contributes to a more holistic
interpretation of Australian
history.
‘The Aboriginal History Kit does
not attempt to rewrite history, but
rather attempts to include the
Indigenous Australians in the
telling of it.
‘Equally significant as a teaching
resource, the Aboriginal Literacy
Resource Kit has been produced
to assist teachers of Aboriginal
students. It details strategies that
have been successfully used by
classroom teachers, an overview
of Aboriginal English, and ideas
for teachers on valuing Aboriginal
English. Of particular importance
is a handbook on otitis media
(glue ear) suffered by 80 per cent
of Aboriginal students in NSW
schools,’ Mr Aquilina concluded.
The document Otitis Media: A
Handbook for Teachers and Aboriginal
Communities illustrates the impact
of this disease on Aboriginal
students, describing the disease in
concise, jargon-free terminology. It
also offers teaching strategies for
classroom teachers.

One highlight of the Literacy Kit is
the inclusion of seven beautifully
illustrated children’s stories. These
stories range from traditional
Dreaming stories through to more
contemporary life. They have been
written and illustrated by
Aboriginal people from a range of
communities in NSW and one
from the Northern Territory.

All schools in NSW will receive a
copy of the Aboriginal History Kit,
while the Aboriginal Literacy
Resource Kit will be distributed to all
primary schools in NSW with high
Aboriginal student populations.
Copies of both kits are available for
purchase from the Board of Studies
Sales Clerk on (02) 9925 8178, or
fax your order to (02) 9956 5205. ❖
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The Minister for Education and Training, The Hon John Aquilina MP, will
present the Minister’s Young Designers Awards on 30 October 1995 at
the Powerhouse Museum, Sydney.

The Minister’s Young Designers Awards are a statewide initiative for
Years 7–8 Design and Technology students, which encourages young
people to examine the world around them and creatively design a
solution to a problem.

This year students were asked to design a project in one of the
following context areas: agriculture, information and communication,
clothing and accessories, leisure and lifestyle, engineered systems,
manufacturing, food, the built environment, health and welfare,
transport and distribution.

The winners have been selected from the finalists at a regional level, for
which the awards were presented in September, at venues across the
State. In attendance at the presentations were representatives from the
St George Foundation, the major supporter of the Minister’s Young
Designers Awards.

Among the submitted works were a number of innovative projects
addressing sun protection, a category for which the NSW Cancer
Council presented special awards.

This year’s Minister’s Young Designers Awards has attracted a significant
increase in the number of entries and judges report that the overall
quality is outstanding.

Winning designs will be on display at the Coles Theatre, Powerhouse
Museum, Sydney from 28 to 31 October 1995 during regular museum
hours. ❖

MINISTER’S
YOUNG
DESIGNERS
AWARDS

Aboriginal History Kit and Aboriginal Literacy Resource Kit Launched continued from page 1
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G RANDMA’S SHOPPING LIST, otherwise known as the
English K-6 Recommended Children’s Texts, is a new source

book designed to accompany the English K–6 Syllabus. It
complements the syllabus by encouraging students to engage
with a range of texts, in a variety of ways.
Providing an extensive selection of sources, English K–6
Recommended Children’s Texts is arranged in three broad
sections — literary, factual and media texts. The ‘literary
texts’ section includes picture books, illustrated stories,
novels, poetry and drama. It provides children’s classics, as
well as recent releases from local and international authors.
‘Factual texts’ includes individual titles, as well as titles in
series such as: Informazing, Bookshelf and Spectrum. Current
dictionaries and thesauruses are listed here.
‘Media texts’ includes sources for CD-ROMs, computer software
programs, spoken word cassettes, television series, feature films
and videos. A list of the distributors for these is included to
assist with finding and purchasing the latest resources.
Each text is annotated, assisting librarians and teachers in
guiding students in selecting exciting and suitable material.
Educators will find planning so much easier because
favourite authors, illustrators and titles are in the index.
It is not just a book for teachers and librarians. As for parents,
grandparents, aunts and uncles, ‘finding the right book’ will
no longer be a nightmare.
English K–6 Recommended Children’s Texts is available from the
Board of Studies for $12. To place your order contact the
Sales Clerk on (02) 9925 8178. ❖
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6Over the next few months the Board’s site

will provide the timetable for the 1995
Higher School Certificate and a calendar
of related events. It will also have a fully
illustrated catalogue of all the educational
materials it produces. Teachers will be able
to download samples from the Board’s CD-
ROMs as sounds, movies, images and text
for use in the classroom.
‘The Board of Studies is a small
organisation of 230 people but we need to
reach more than 100 000 teachers and one
million students. By entering the World
Wide Web we will be making ourselves
more accessible as an educational service
provider,’ Mr Weller said.
Mr Aquilina said that he is sure that
those who log onto the Board’s Web site
will be amazed at the depth and rigour
of the curriculum and assessment
procedures.
‘The Board’s site contains a vast amount
of information and resources which will
suit any number of audiences, from
teachers and students in NSW and
Australia, to isolated territories across the
world,’ Mr Aquilina said.
The Board’s Web site has been established
in partnership with Open Net Pty Ltd, a
Federal Government initiative to establish
Internet services to educational institutions.
It offers toll-free access to the Internet for
country schools that cannot find a local
access point.
‘More and more schools are connecting
to the Internet on a daily basis. Our site
will be of value to anyone interested in
educational developments and provides
international Net users with a window into
schooling in Australia,’ Mr Weller said.
For those schools that are not on the
Net, the usual print and telephone
services for relaying Board information
will still be available and operate as usual.
The Board of Studies’ Internet address is:
http://www.opennet.net.au/partners/bos. ❖

Surf the Net with the Board of Studies 
continued from page 1

New Resource
Currently Available


