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4 Assessment
41 The Purposes of Assessment within Industry Curriculum Frameworks

Assessment for Higher School Certificate VET courses within industry curriculum frameworks
has two distinct purposes.

1. Assessment for Australian Qualifications Framework (AQF) VET qualifications. This is
competency-based assessment which:
e applies to all courses within frameworks
e provides industry recognition.

2. Assessment for the Universities Admissions Index (UAI) which:
e is for 240-hour courses only
e involves a written HSC examination'.

4.2 Assessment for AQF VET Qualifications

Assessment for AQF VET qualifications:

e is competency-based

e must be reliable, flexible, fair and valid. Judgements are made on the basis of evidence,
which may be in a variety of forms

e must be conducted by qualified assessors and be consistent with Training Package
Assessment Guidelines

e assesses students as competent or not yet competent.

An integrated or holistic approach to competency-based assessment should be adopted.

4.2.1 Guiding principles for assessment materials

The following information (pp 127—133) is reproduced from the Assessment Guidelines of the
Information and Communications Technology Training Package (ICA05)° incorporating the
AQTF Standards for RTOs’.

4.2.1.1  Australian Quality Training Framework assessment requirements

Assessment leading to nationally recognised AQF qualifications and Statements of Attainment in the
vocational education and training sector must meet the requirements of the AQTF as expressed in
the Standards for Registered Training Organisations.

Registration of Training Organisations

Assessment must be conducted by, or on behalf of, an RTO formally registered by a State or
Territory Registering/Course Accrediting Body in accordance with the Standards for Registered
Training Organisations. The RTO must have the specific units of competency and/or AQF
qualifications on its scope of registration. See Section 1 of the Standards for Registered Training
Organisations.

! Refer to Section 11.4 and 11.5 in Part A of the Syllabus.

2 DEST, 2005, Information and Communications Technology Training Package (ICA05) Volume One Section 1.5,
pp 1-119 — 1-125. The Assessment Guidelines of Information and Communications Technology Training Package
may also be accessed via the National Training Information Service website (Www.ntis.gov.au).

* The Australian Quality Training Framework Standards for RTOs can be accessed via the Australian Government
Department of Education, Science and Training website
(http://www.dest.gov.au/sectors/training_skills/policy issues_reviews/key issues/nts/aqtf/standards_2005.htm).
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Quality Training and Assessment
Each RTO must have systems in place to plan for and provide quality training and assessment across
all its operations. See Standard 1 of the Standards for Registered Training Organisations.

Assessor Competency Requirements

Each person involved in training, assessment or client service must be competent for the functions
they perform. See Standard 7 of the Standards for Registered Training Organisations for assessor
competency requirements. Standard 7 also specifies the competencies that must be held by trainers.

Assessment Requirements

The RTO’s assessments must meet the requirements of the endorsed components of Training
Packages within its scope of registration. See Standard 8 of the Standards for Registered Training
Organisations.

Assessment Strategies

Each RTO must identify, negotiate, plan and implement appropriate learning and assessment
strategies to meet the needs of each of its clients. See Standard 9 of the Standards for Registered
Training Organisations.

Mutual Recognition

Each RTO must recognise the AQF qualifications and Statements of Attainment issued by any other
RTO. See Standard 5 of the Standards for Registered Training Organisations.

Access and Equity and Client Services

Each RTO must apply access and equity principles, provide timely and appropriate information,
advice and support services that assist clients to identify and achieve desired outcomes. This may
include reasonable adjustment in assessment. See Standard 6 of the Standards for Registered
Training Organisations.

Partnership Arrangements

RTOs must have, and comply with, written agreements with each organisation providing training
and/or assessment on its behalf. See Standard 1.6 of Standards for Registered Training
Organisations.

Recording Assessment Qutcomes

Each RTO must have effective administration and records management procedures in place, and
must record AQF qualifications and Statements of Attainment issued. See Standards 4 and 10.2 of
the Standards for Registered Training Organisations.

Issuing AQF qualifications and Statement of Attainment

Each RTO must issue AQF qualifications and Statements of Attainment that meet the requirements
of the AQF Implementation Handbook and the endorsed Training Packages within the scope of its
registration. An AQF qualification is issued once the full requirements for a qualification, as
specified in the nationally endorsed Training Package are met. A Statement of Attainment is issued
where the individual is assessed as competent against fewer units of competency than required for an
AQF qualification. See Standard 10 and Section 2 of the Standards for Registered Training
Organisations.

Licensing/Registration Requirements

The developers of this Training Package, and DEST, consider that no licensing or registration
requirements apply to RTOs, assessors or candidates with respect to this Training Package. Contact
the relevant State or Territory Department(s) to check if there are any licensing or registration
requirements with which you must comply.
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4.2.1.2  Pathways

The competencies in this Training Package may be attained in a number of ways including through:
e formal or informal education and training

e experiences in the workplace

e general life experience, and/or

e any combination of the above.

Assessment under this Training Package leading to an AQF qualification or Statement of Attainment
may follow a learning and assessment pathway, an assessment-only or recognition pathway, or a
combination of the two as illustrated in the following diagram.

o Learning and Assessment o
Pathways
8 Statement of
Attainment and/or
Units of Competency and/or qu?}i;ﬁ,:i;zzl?;fer
¢ Qualifications
Assessment Only or Framework
= | Recognition of Prior Learning | =
Pathways

Each of these assessment pathways leads to full recognition of competencies held — the critical issue
is that the candidate is competent, not how the competency was acquired.

Assessment, by any pathway, must comply with the assessment requirements set out in the
Standards for Registered Training Organisations.

Learning and Assessment Pathways

Usually, learning and assessment are integrated, with assessment evidence being collected and
feedback provided to the candidate at anytime throughout the learning and assessment process.

Learning and assessment pathways may include structured programs in a variety of contexts using a
range of strategies to meet different learner needs. Structured learning and assessment programs
could be: group-based, work-based, project-based, self-paced, action learning-based; conducted by
distance or e-learning; and/or involve practice and experience in the workplace.

Learning and assessment pathways to suit New Apprenticeships have a mix of formal structured
training and structured workplace experience with formative assessment activities through which
candidates can acquire and demonstrate skills and knowledge from the relevant units of competency.

Assessment-Only or Recognition of Prior Learning Pathway

Competencies already held by individuals can be formally assessed against the units of competency
in this Training Package, and should be recognised regardless of how, when or where they were
achieved.

In an assessment-only or Recognition of Prior Learning (RPL) pathway, the candidate provides
current, quality evidence of their competency against the relevant unit of competency. This process
may be directed by the candidate and verified by the assessor, such as in the compilation of
portfolios; or directed by the assessor, such as through observation of workplace performance and
skills application, and oral and/or written assessment. Where the outcomes of this process indicate
that the candidate is competent, structured training is not required. The RPL requirements of
Standard 8.2 of the Standards for Registered Training Organisations must be met.
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As with all assessment, the assessor must be confident that the evidence indicates that the candidate

is currently competent against the endorsed unit of competency. This evidence may take a variety of

forms and might include certification, references from past employers, testimonials from clients, and

work samples. The onus is on candidates to provide sufficient evidence to satisfy assessors that they

currently hold the relevant competencies. In judging evidence, the assessor must ensure that the

evidence of prior learning is:

e authentic (the candidate’s own work)

e valid (directly related to the current version of the relevant endorsed unit of competency)

o reliable (shows that the candidate consistently meets the endorsed unit of competency)

e current (reflects the candidate’s current capacity to perform the aspect of the work covered by
the endorsed unit of competency), and

o sufficient (covers the full range of elements in the relevant unit of competency and addresses the
four dimensions of competency, namely task skills, task management skills, contingency
management skills, and job/role environment skills).

The assessment only or recognition of prior learning pathway is likely to be most appropriate in the
following scenarios:

e candidates enrolling in qualifications who want recognition for prior learning or current
competencies

existing workers

individuals with overseas qualifications

recent migrants with established work histories

people returning to the workplace, and

people with disabilities or injuries requiring a change in career.

Combination of Pathways

Where candidates for assessment have gained competencies through work and life experience and
gaps in their competence are identified, or where they require training in new areas, a combination of
pathways may be appropriate.

In such situations, the candidate may undertake an initial assessment to determine their current
competency. Once current competency is identified, a structured learning and assessment program
ensures that the candidate acquires the required additional competencies identified as gaps.

4.2.1.3  Assessor requirements

This section identifies the mandatory competencies for assessors, and clarifies how others may
contribute to the assessment process where one person alone does not hold all the required
competencies.

Each person involved in training, assessment or client service must be competent for the functions
they perform. See Standard 7 of the Standards for Registered Training Organisations for assessor
competency requirements. Standard 7 also specifies the competencies that must be held by trainers.

The standards identify the mandatory minimum qualifications for those conducting assessments.
They also clarify how more than one person may contribute to the assessment process where all the
required assessor competencies are not held by one person.

There are mandatory requirements that must be met by individual assessors or collectively by the
members of an assessment team or panel conducting assessments against this Training Package. The
AQTF requires that assessors must be competent in the relevant vocational competencies, at least to
the level being assessed.

They should also have appropriate interpersonal and communication skills and knowledge of
language, literacy and numeracy issues in the context of assessment. Skills, knowledge and attributes
of assessors may be developed and demonstrated through at least one of the following:

e participation in professional development;

relevant work experience in information technology;

participation in professional/industry networks;

recent planning and review of assessment activities in information technology;

participation in assessment moderation/validation processes; and
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e recent workplace assessment and/or training activities.

All assessors who are engaged in assessing against this Training Package or units of competency

from this Training Package must be:

e cemployed by an RTO, or

e acting under the registration of an RTO (for example, an assessor working in an enterprise that
has a partnership arrangement with the RTO).

This Training Package provides a range of options for meeting these assessor requirements.
Assessments can be undertaken in a variety of workplace and institutional contexts by individual
assessors, partnerships involving assessors and technical experts, and teams of assessors.

In information technology, competence of assessors in the relevant standards should ideally be
complemented by relevant industry experience. This may be demonstrated by work experience in
more than one enterprise over a period of at least two years. Supervisory and/or management
experience may also be of benefit.

In addition to the above, it is recommended that assessors have comprehensive current knowledge of
information technology and the likely job or role against which performance is being assessed.

Options for meeting the requirement to use qualified assessors

The options listed below show how the requirement to use qualified assessors can be met.

Options Assessors, Technical Experts, Workplace Supervisors and
Assessment Teams

Single Assessor An Assessor is:
e required to hold formal recognition of competence in the relevant

An individual L .. L
units in the Training and Assessment Training Package;

assessor . o
conducts the e deemed competent and, where possible, holds formal recognition of
assessment competence in the specific units of competency in this Training

Package, at least to the level being assessed.

In addition, it is recommended that the assessor is able to:

e demonstrate current knowledge of the industry, industry practices,
and the job or role against which performance is being assessed;

e demonstrate current knowledge and skill in assessing against this
Training Package in a range of contexts; and

e demonstrate the necessary interpersonal and communication skills
required in the assessment process.
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Options Assessors, Technical Experts, Workplace Supervisors and
Assessment Teams

Partnership An Assessor is required to:

arrangement e hold formal recognition of competence in the relevant units in the

An assessor
works with a
technical

expert to conduct
the assessment

Training and Assessment Training Package.

In addition, it is recommended that the assessor is able to:

e demonstrate current knowledge and skill in assessing against this
Training Package in a range of contexts; and

e demonstrate the interpersonal and communication skills required in
the assessment process.

A technical expert shall be a person who:

e is deemed competent and, where possible, hold formal recognition of
competence in the specific units of competency from this Training
Package, at least to the level being assessed.

In addition, it is recommended that the technical expert is able to:

e demonstrate current knowledge of the industry, industry practices,
and the job or role against which performance is being assessed;

e communicate and liaise with the assessor throughout the assessment
process.

Partnership
arrangement

An assessor
works with
workplace
supervisor in
collecting
evidence for
valid assessment

An assessor is required to:

e hold formal recognition of competence in the relevant units in the
Training and Assessment Training Package; and

e make the assessment decisions.

In addition, it is recommended that the assessor is able to:

e demonstrate current knowledge and skill in assessing against this
Training Package in a range of contexts;

e demonstrate the interpersonal and communication skills required in
the assessment process;

e communicate and liaise, where appropriate, with the workplace
supervisor throughout the assessment process.

A workplace supervisor is required to:

e be deemed competent and, where possible, is to hold formal
recognition of competence in the specific units of competency from
this Training Package, at least to the level being assessed.

In addition, it is recommended that the workplace supervisor is able to:

e demonstrate current knowledge of the industry, industry practices,
and the job or role against which performance is being assessed;

e communicate and liaise, where appropriate, with the assessor
throughout the assessment process; and

e use agreed practices to gather and record evidence for the assessor to
use in making a valid judgment on competency.
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Options Assessors, Technical Experts, Workplace Supervisors and
Assessment Teams

Assessment Members of an assessment team or panel that comprises assessment and
team/panel industry experience and expertise works together in the collection of
evidence and in making judgments about competency. The members of

A team or panel the team must include at least one person who:

working together . . .
g tog holds formal recognition of competence in the relevant units of the
to conduct the .. ..
Training and Assessment Training Package;
assessment

e is deemed competent and, where possible, holds formal recognition
of competence in the specific units of competency from this Training
Package, at least to the level being assessed.

In addition, it is recommended that members of the assessment team or

panel involved in the assessment are able to:

e demonstrate current knowledge of the industry, industry practices,
and the job or role against which performance is being assessed;

e demonstrate current knowledge and skill in assessing against this
Training Package in a range of contexts;

e demonstrate the interpersonal and communication skills required in
the assessment process and liaise with other team/panel members
throughout the assessment process.

4.2.2 Integration of key competencies in Training Packages

The following information (pp 133—135) is reproduced from the Competency Standards of the
Information and Communications Technology Training Package (ICA05)".

4.2.2.1 The key competencies in the Information and Communications Technology Training
Package

All Training Packages require the integration of Key Competencies either in each unit of
competency, or across a qualification, depending on industry needs and preferences.

The Key Competencies were first defined in 1992 in the project report, Putting General Education to
Work: The Key Competencies Report (Mayer Committee 1992). The skills and knowledge they
describe are essential for effective workplace participation and involve the sorts of capabilities
commonly used by employers as selection criteria. They underpin the ability of employees to adapt
to technological, organisational, societal and functional change.

The Key Competencies are generic, in that they apply to work in general, rather than to particular
occupations or industries. They focus on the application of knowledge and skills in an integrated
way in workplace situations. The seven Key Competencies are:

1 Collecting, analysing and organising information

The capacity to locate, sift and sort information in order to select what is required and to present it in
a useful way, and evaluate both the information itself and the sources and methods used to collect it.
2 Communicating ideas and information

The capacity to communicate effectively with others using the range of spoken, written, graphic and
other non-verbal means of expression.

* DEST, 2005, Information and Communications Technology Training Package (ICA05) Volume One Section 1.5,
pp 1-174 — 1-176. The Assessment Guidelines of Information and Communications Technology Training Package
may also be accessed via the National Training Information Service website (www.ntis.gov.au)
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3 Planning and organising activities

The capacity to plan and organise one’s own work activities, including making good use of time and
resources, sorting out priorities and monitoring one’s performance.

4 Working with others in teams

The capacity to interact effectively with other people both on a one-to-one basis and in groups,
including understanding and responding to the needs of a client and working effectively as a member
of a team to achieve a shared goal.

5 Solving problems

The capacity to apply problem-solving strategies in purposeful ways, both in situations where the
problem and the solution are clearly evident and in situations requiring creative thinking and a
creative approach to achieve a desired outcome.

6 Using mathematical ideas and techniques

The capacity to use mathematical ideas, such as number and space, and techniques such as
estimation and approximation, for practical purposes.

7 Using technology

The capacity to apply technology, combining the physical and sensory skills needed to operate
equipment with the understanding of scientific and technological principles needed to explore and
adapt systems.

Performance Levels

There are three levels of performance defined within the Key Competencies. These are stand-alone
levels and do not correspond to the AQF qualification levels.

e Performance Level 1 is concerned with the level of competence needed to undertake activities
efficiently with sufficient self-management to meet the explicit requirements of the activity, and
to make judgements about the quality of outcomes against established criteria.

e Performance Level 2 describes the competence needed to manage activities requiring the
selection, application and integration of a number of elements, and to select from established
criteria to judge quality of process and outcome.

o Performance Level 3 describes the competence needed to evaluate and reshape processes, to
establish and use principles in order to determine appropriate ways of approaching activities,
and to establish criteria for judging quality of process and outcome.

However, relating performance to the specific industry or workplace context may be more useful
than interpreting the somewhat abstracted performance levels provided above. Also, in evaluating
the level of performance for the Key Competencies, consider the performance expectations at the
AQF qualification level involved.

Delivery and Assessment of Key Competencies

The Key Competencies are integral to workplace competency, and, as such must be explicitly
considered in the design, customisation, delivery and assessment of vocational education and
training programs as represented diagrammatically below:
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4.2.2.2 Implications for vocational education and training

The key competencies need to be explicitly developed and applied in vocational education and
training delivery and assessment in order to ensure the ongoing flexibility and adaptability of the
Australian workforce.

This means that the key competencies cannot be considered as supplementary to vocational
competency but integral to it. They are part of good learning and essential to good practice. It is
critical, therefore, that Training Package developers, support material developers, teachers and
trainers deliberately incorporate the key competencies into the design, customisation, delivery
and assessment of vocational education and training programs.

The traditional training focus has been on technical skills. However, these skills must be
developed in ways that enable them to be transferable across different applications and work
contexts. This requires a conscious and deliberate effort to incorporate the key competencies
explicitly into every stage of the training cycle through units of competency and Training
Package development, delivery, learning, assessment and reflection.

There is a need to move from an approach centred on the classroom to a contextualised problem-
solving approach in which the learner is central to the process and the learning reflects the
realities, processes and procedures of the workplace.

Such an approach is characterised by:

e a focus on the development of thinking skills in relation to vocational competency

e assessment integrated with training

e collaborative learning reflecting work-based teams

e competencies learnt and assessed in the context of real problems in actual or closely

simulated workplace environments

learner-centres with teachers/trainers/work supervisors as facilitators and mentors

e the explicit development of the key competencies to enhance competency in reasoning and
making sound and defensible judgements.
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The move to a problem-solving approach means recognising the learner and his/her learning and
vocational contexts as central to the learning process. Achieving competency should not be
viewed as a progression through learning and assessment activities, but rather as an individual
interacting in a structured way with knowledge, skill and vocational contexts in order to better
understand and work with them.

4.2.3 Principles for designing and conducting assessments

This section (pp 136—144) is reproduced from the Assessment Guidelines of the Information and
Communications Technology Training Package (ICA05)°

4.2.3.1 Designing assessment tools
Use of Assessment Tools

Assessment tools provide a means of collecting the evidence that assessors use in making
judgements about whether candidates have achieved competency.

There is no set format or process for the design, production or development of assessment tools.
Assessors may use prepared assessment tools, such as those specifically developed to support this
Training Package, or they may develop their own.

Using Prepared Assessment Tools

If using prepared assessment tools, assessors should ensure these are benchmarked, or mapped,
against the current version of the relevant unit of competency. This can be done by checking that the
materials are listed on the National Training Information Service (www.ntis.gov.au). Materials on
the list have been noted by the National Training Quality Council as meeting their quality criteria for
Training Package support materials.

Developing Assessment Tools

When developing their own assessment tools, assessors must ensure that the tools:

e are benchmarked against the relevant unit or units of competency

e are reviewed as part of the validation of assessment strategies as required under 9.2i of the
Standards for Registered Training Organisations, and

e meet the assessment requirements expressed in the Standards for Registered Training
Organisations, particularly Standards 8 and 9.

A key reference for assessors developing assessment tools is TAA04 Training and Assessment
Training Package.

4.2.3.2 Checklist for developing assessment materials

The following checklist is offered as guidance for developing assessment materials.
Checklist
e Select the unit/s of competency to be assessed

Identify the unit of competency in this Training Package that is to be assessed. The assessment
resource may focus on a single unit of competency or a cluster or group of related units of
competency.

3 DEST, 2005, Information and Communications Technology Training Package (ICA05) Volume One Section 1.5,
pp 1-125 — 1-158. The Assessment Guidelines of Information and Communications Technology Training Package
may also be accessed via the National Training Information Service website (www.ntis.gov.au)
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Analyse the unit of competency

The unit of competency describes the work and the required standards of performance. Read the

full unit of competency carefully and familiarise yourself with the:

- Unit Description — this outlines the aspect of work to be assessed

- Elements and Performance Criteria — these describe the nature of the task to be assessed
and the standard of performance that is expected of the candidate

—  Range of Variables — this describes the conditions under which the task must be performed

—~  Evidence Guide — this provides information on the key tasks which a candidate must be
able to do [critical aspects of competency], the underpinning knowledge and skills required
to perform the task [underpinning knowledge and skill] and units of competency that may
be grouped for assessment purposes [interdependent assessment of unit].

Identify the key skills that the candidate will require to perform the work activity described in

the unit of competency. These are:

- Task Skills — these involve performing the task to the required standard as described in the
unit of competency

- Task Management Skills — these involve managing a number of different tasks within the
job

- Contingency Management Skills — these involve fulfilling the responsibilities and
expectations of the workplace.

Identify the type and amount of evidence to be collected

Prepare a list of the evidence that might be collected to show that the candidate is able to

perform the work activity described in the unit of competency. There are three broad categories

of assessment evidence that may be used in conducting competency assessments. These are:

- Product — this refers to an item that is constructed or a service that is delivered

- Process — this refers to the way in which a product is produced or achieved

- Knowledge — this refers to the information that is required to perform the aspect of work
described in the unit(s) of competency. This may include knowledge of specific
information, knowledge of specific laws, regulations and Codes of Practice and knowledge
of principles, processes and procedures.

This evidence may be collected through a variety of methods. These include:
Direct

- observation of workplace activities

- demonstration of specific tasks

- observation of activities under simulated workplace conditions.

Indirect
- questioning — oral questioning, written tests, interviews.

Supplementary Evidence

—  supervisor reports

- employer references

- documentation about past or prior achievements
- portfolios.

The assessor must determine the type and amount of evidence that is required and how this will
be collected.

Plan the assessment activity

Prepare a brief written description of the assessment activity that will be used to collect the
required evidence. For example, this may be an observation of workplace activity, a simulation,
a test or some other form of evidence gathering technique. The description does not have to be
detailed but should at least describe, in broad terms, the nature of the activities to be undertaken.
The description should detail the:

- type of evidence gathered under each evidence requirement (direct, indirect,

supplementary)
- tasks which the candidate is required to do.

In planning the activity consideration should be given to using evidence gathering methods that:
- are appropriate to the industry context
- are gender and culturally inclusive
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