1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

FRENCH

In 1995 the total number of candidates sitting for the French examinatachcourse was as
follows:

2 Unit 428
3 Unit 236
2 Unit General 439
2 UnitZ 576
TOTAL 1679

Although there waggain a decline imumbers in some courses, itpleasing to not¢hat the
general standard of performance is being maintained in all courses.

2UZ/2UG

LISTENING SKILLS

On the whole, the Listening papesas well attempted bymost candidates.  There were,
however, a few problem areas which are outlined below. Pethapsost avoidablemistakes
were those caused by failing to answer the question in its correct format.

ltem1

This question wasgenerally well answered.  Mistakes occurred becausandidates
misunderstood the woronnaieand assumed that this was the total.
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ltem?2

This wasgenerally wellanswered, althougthe phraseJ'en ai marre d'étre blondecaused
some candidates to assume that she was fair (blonde).

Item3

Well prepared candidates had pmblem with this question. Weakeandidates, however,
gave incomplete answers such@scream with strawberriegr glass of strawberries

Item4

The format here presentegroblems for a number afandidates.Somefailed to identify the
box with the letter and put a cross instead.

Item5

Many candidates thought thégduze= 2. Others wrot&aturday nightis being the day, and the
nameDupontwas misspelt by some.

Item 6

Photographerandstereo salesmawere the most original terms givéor someone who rents
apartments. Incomplete answerganrt (b) failed to indicate the rengthersindicated that the
studiohad three rooms. Some forgot to give location detMigirie was taken to meaklarie,
by the seandnear mum’s

ltem7

Most candidates answered part (a) very wétlaircieswasnot understood bwll androutes
bloquéesvas interpreted by some to mdhe weather was hot and block-out recommended

Item8

25% of candidates ticketbur statements in this item, which waet answeredvell on the
whole.

Item9

Belgiumwas not a familiar word for all students.

In part (b) candidates’ answers were often incomplé&t@nd-mérewas taken to meanothet
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ltem10

Although this question @eared to be straightforward asuinple, somecandidates were not
familiar with the subjects taught, others did not understtdnad, at16:00 hours therewas no
class.

ltem11

(@  Many candidates had difficulty in recognisimgs de alsosome confusion arosaver
the fact that Paris was the place of residence of the speaker.

(b)  Most candidates recognispigcing but some failed to recognisep de monde While
the skill of listening for key vocabulary is important, studesfitsuld beable touse the
vocabulary toanswerthe question rather than just writing isolatédms as answers.
Candidates who did not understand made up answers for this question.

ltem12

Trying to find non-French expressiortan beboth distracting andime-consuming for
candidates under examination conditions. Partw@} generally well answered. Some
candidates tried to avoid using the French wad@t@whilst others tried to substitute a variety of
words forthe basidtem poisson e.g. salmon seafood Students should knowhat French

words commonly used in English are acceptable. Answers which were mere lists of what was
in the menu, rather than whais ordered, werpenalised. 2UZ candidates werexpected to

be able to specify bottle of whitewine.

Item13

The best candidates were able to place each person in their correct relationshifetoTAare
was some confusion over the relationship of Paul and Claudia with Annie, andaadigates
were confused by the wolibéand wroteébabyinstead oNicole next toPaul.

ltem14

This was well handled item.

ltem15

Most candidateperformedwell here; afew, however,seized onEt c’est loin d'ici? and
selectedanswer A. Candidateshould make use dhe speaker’s inflection to assist them in
making the distinction between question and answer.
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Item16

This proved achallenging item, with anumber of candidates experiencing difficulty in
understanding what was expected of hopeful entrants in the competition. Many wanted to send
their presents to Santa, some only wanted to put tla@ires on #ist. Candidates had greater
difficulty in explaining that only one name would be drawn each week. While isdtated of
vocabulary presentelittle difficulty, failure to link such items meaningfully wakargely
responsible for loss of points.

ltem17/

The datewas generally well-handled as wetiee destination andlass. Therewas, however,

some variation in the time given, with frequent examples0bf 05,althoughmostindicated a
morning departure. Considerable difficulty was experienced in giving both the numbers 14 and
70 and in the correct order.

Item18

Candidates generally knetivat an acciderttad takerplacebut the weaker candidates failed to
discriminate between Nathalie and her sister, often missimgraltogether andguggestinghat
Nathaliewasin hospitalrather tharat the hospital Nuit etjour wasfrequently translated as
eight (8) dayswhileresterwas often taken to meaest

Item19

This was generally well done. Many candidates did noknow the meaning oflouer.

Candidates need to know that passports are produced on occasions other than travelling abroad:

i.e. hiring a car, opening a bank account. There was a tendency for candidates to mark answer

simply because it involved travelling to Geneva/booking through a travel agent.

Item 20

Answers here were generally not good. Moreover, the vocabulary was not well handled, e.g.
accepterdes cadeaux

de trés bons résultaesnvue

gymnastiquéégére

suivreles conseils de ta famille
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ltem?21

Although this wasgenerally well done, amumber ofcandidates did notise a process of
elimination to reduce the possibilities to only one item; some took therestallirantto be the
key word, whereashe question wasbout aninvitation to go outrather than the destination
suggested.

2 UNIT Z

SPEAKING SKILLS

The Speaking Skills of 2 Unit Z students were, the whde, very fluent this year. The
majority performedwell and many demonstrated sound knowledgeaiinthe items. There
were, however, problems of pronunciation of common usage words and word order.

Major difficulties encountered by students:

() prepositions, e.g.

a Paris en septembre
pres du dans le métro
pour Londres au théatre
apres

(i)  time phrases, e.g.
aujourd’hui ce matin
ce soir apres

(i)  vocabulary, e.g.

Londres une section/partie non-fumeurs
I'horaire les lunettes de soleil

lauberge de jeunesse théatre

je pars vous étes ouvert

noir trop

les montagnes faire du ski

(iv)  intonation - more care needed when asking a question or making a statement.
(v) tenses, e.g. Presenttense in Question 1 and Imperfect in Question 2.

(vi)  Question 4, line 1 - problems in linking the two ideas, and
Question 5, line 1 - agreements withettesnoires, elles sont trop chéres
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(vil)  pronunciation, e.g.

Louvre letrain
Londres ouvert
louer aujourd’hui
soleil je préfere
horaire

Students managed to get around some items in the following ways:

Questionl

Say that you want to go to Paris J'ai I'intention d’aller a Paris
Question2

Say that you lost your passport Je ne sais pas ou est mon passeport

Say that you were in the Metro J'ai perdu mon passeport dans le métro ce matin

Question3
Ask if there is a non-smoking section Est-ce qu'il y a une place/table/salle/non-

fumeurs/pour les personnes qui ne fument pas?
Check whether they are open at 6.00pm Je peux manger a 6 heures?

Questio

Ask if there are buses that go to Je veux aller a la montagne. Il'y a des autobus?
the mountains. Il y a des autobus pour les montagnes?
Ask if they have a timetable. Une liste d’heures pour les bus?

Ya-t-il une liste d'heures pour les bus?

Questionb

... they are too expensive. Je ne peux pas payer.
Je n’ai pas d’argent.

Pronunciation and fluency were often good, thereby outweighing some minor errors.

Teachers are asked to keep their interruptions to a strict minimum and should interrupt
only if absolutely necessary.
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2 UNIT GENERAL
SPEAKING SKILLS
On thewhole candidates did npeerform aswell as might beexpected on this test. As in
previous yearsthe English cuesinevitably led some students to resort to anglicisms and
verbatim renditions irsome items. Creditwas given for ideas/information conveyefiuently

and accurately. Thermgas noone correct version.Some samples dadcceptableversions of
ideas accompany the following question by question analysis.

Questionl
Students encountered considerable difficulties with expressions in this item:
of Australia de I'Australie

ride a bike je vais a bicyclette
je vais a I'école en vélo

ten kilometres from a dix kilometres de chez moi

Question?

Students coped well with the ideas of traveller's cheques and the final two items were especially
well done, the following causing the only difficulties:

exchange rates le taux/ le cours d’échange
The questioning Est-ce queand

phrases such as: Qu’est-ce quavere confused.
Swiss francs francs suisses

Je I'ai oubliéandje I'ai laisséwere accepted variants for the fourth cue.

Question3

Candidates expressed wéd ne comprends pasd thenumbersrequired, althouglsome did
not pronouncehe ending otinquane. On the wholehowever, this item wathe least well
done. The following were the most common errors:

parcel pacquet
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to Italy en ltalie

overseas al' étranger
dans un autre pays

more slowly moins vite
plus doucement

Questiond

Nearly all candidates seemed to find difficulties with this question, especially with the following
expressions:

July 14 le quatorze juillet

in front of devant

station gare

to meet Si on se rencontrait

Alors.. Rendez-vous

to go on a picnic Si on allait faire un pique-nique
Si on faisait.....
What are you doing? Qu’est-ce qu’on fait?

Qu’est-ce que vous faites?
Qu’est-ce que vous allez faire?
Qu’est-ce qu’on fera®tc

to take emporter/apporter

Questionb

This item wasthe best one attempted by students, withny speaking botlaccurately and
fluently. Some problems occurred with the following:

8.30 pm. vingt heures et demie
prefer tu préferegpronunciation)
before avant

after apres
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| invite you je tinvite
tu veux venir

special price un prix spécial
un tarif réduit
une réduction
une remise

for students pour les étudiants
pour I'étudiant
pour étudiant
Note: Examination supervisorareasked to keegheir interruptions to a strichinimum and
should interrupbnly if absolutely necessary.

Advice to students:

. Remembethat theexamination iSNEITHER aconversatiolNOR atranslation
exercise.

. Read English cues very carefully, e.g. Questioling, 2, skiing is inappropriate in
Paris.

. Avoid long pauses eandidatesvho gain extrapreparation timethis way may be
penalised.

. Speak up, do not mumble, this applies especially to the weaker candidates who may
be doubly disadvantaged if their answers are not clearly discernable.

. No Franglais should be used, €gt-ce que je pelhire les skis?

. Attempt all parts of questions.

Criteria for assessment:
The marking method isnpression marking - to rank the students.

Discrimination is based actommunication: is the message communicated effectively?
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The following was used as guide in @sessinghe candidates, bearing mind fluency and
accuracy:

5 As good agan be expectefilom a 2Unit Z candidate (authentic rendering Bfglish
cues with minor imperfections).

4 Good communication, with some unevenness.

3 Average communication, with perhaps some hesitancy and inaccuracy.

2 Some communication, but with poor flow and numerous inaccuracies.

1 Minimal communication.

0 Non-attempt, perhaps disconnected words.

2/3 UNIT

LISTENING SKILLS

Students are to beommended orthe high standard achieved ithe Listening Skills
examination. The majority made good usdhef Candidate’®Notes column and wroteearly
and succinctly in the spageovided. In particulathe multiple choicejuestions weréandled
extremely well, evenvhen it was necessary to procémgeamounts of sometimes complex
vocabulary (Item 11). Item 1 proved to ¢héicult for many. The majority of students wrote
responseshat revealed theinnderstanding oéachitem and itwas clear thevocabulary was
familiar to most. It was, however, the depth acduracy of the details given, and the fluency
of English expression which distinguished the students from each other.

Common areas of difficulty were:
. students need to know numbers well for quantities, prices, times etc e.qg:

ltem4

trente milleis not 30 million, centkm isnot 5 km

Item6

douze moisnstead oflix/deux mois
Item8

de deux heuredoesnot meanat 2 o’clock
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ltem10

cent vingt francss not 220 francs
guatorze francss not 50 francs

. directions, e.g. in Iltem & c6té denstead okn face de
. specific items of vocabulary
ltem1

une prise téléphonique

Item?2

la cheville

ltem4

exposition

ltem6

le monde entieinstead ofe tiers monde

Item 10

conférences, cycle

les émotions fortes
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. time structures, including tenses e.g:

Item 2

Imperfect tense
ltem4
Future tense

Item8

Modifier le lundi

desoriginesa la photo contemporaine

ltem12

une fois(in this case it did not hawae meaning ofone tim¢ and vocabularytemsun quart
d’heure, ¢a fait une semaine

Students generally tried to avoid direct translations of cognates and to provide an appropriate
English equivalent. Sometimes, however, thdstorted themeaning ofthe answer provided,

e.g.

Item 10 origineswas translated dsstory.

Attention must be paid t@ux amisas in

Item 10 conférenceandcycle

Item 13 informatiquedoesnot meaninformatic or information and
Inltem 14  exposition

Students should be careful not to add information whelkes an answencorrect, e.g. in
Item 16 (b) many students wrote that it was the Arsgdtralian...
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SPEAKING SKILLS

Generally the students handled Part A competently and the format of tieioges in French
avoided students' becomirmocked because theynight not have known a word. Fewer
candidates abandoned their efforts than when cues were gitaglish. Students weraften

able torender the ideas in thaiwn language and this helped to maintain thlew. Many,
however, merely transformetle givencues and, although they were not disadvantaged this
year, it is recommended that students interfiretsituation in theiown words when possible,

e.g.

Part A, Question 1Je n’ai pastrouvé mes bagages simple transformation as
opposed tde n'arrive pas a trouver mes bagages’ai perdu mes bagages.

Students should b&ully preparedfor Part A, with shortaccurateresponses teach cue.
Lengthy responses might be to the students’ disadvantage if they gessk doittheir answers
with irrelevant details. Unnecessary elaboratioes not attradbetter marks. The candidates
should say what should be said under normal circumstances in ofdit gatisfactorily the
requirementf the French cues.

Teachers should encourage students to imagine themselves in the real situation and, therefore, to
use the usual form of courtesypected, e.gExcusez-moi, merci mille fois, au reya#tc. —
and to work out whether the situation requires the useafvous

Part A

For Part A timing isnot necessary; stopwatches, recorder counters, bangidgstésetc, are
distracting to the candidate andposeartificial limits. It is the quality of the response
which counts. The instructiorSpeak for up to 5 minutésmeant as a guide total time only
and doesiot meanthat eachguestion for Part A should be 5 minutes longeween 1 minute
long!

The criteria for performance in Part A are:

. Communication ofthe given situationwith clear, concise, accuratand elevant
language. (Listing is not necessary).

. Fluency is also important, but this does not miba thestudent has to speajickly.
Nevertheless, lengthypauses and hesitationwill distract from the student's
performance.

Intonation of voice in accordance with appropri&teench speech patterns is also
important since a monotonous delivery is not French, nor is a rising intonation at the end
of a statement.
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Common errors found in Part A

Questionl

contenu often not understood.
le nom de I'h6tel students often gave their own name instead.
ma valise frequently rendered amon valise.

Students need to read thetting line- frequently they did not realighat theywere atNice
airport.

Contents of luggage, e.g, purse, money, identification — not unusual items!

Question?

Confusion betweewol andvoleur

Use of past tense, particularly verbs vétre, was not well done in many cases.
Students also did not actually describe what had happened.

Poor pronunciatioragentas opposed targent

Position oftoutbeaucoupn sentences.

aux cheveux noirsften becamaux chevaux noirs.

Question3

Students need to read thetting- it was odd to ask for a kitchen in an hotel room.
There is no sea near Grenoble.
Misuse ofsatisfaisante.g. je ne suis pas satisfaisante

instead of

je ne suis pas heureux(se)/content(e)/satisfait(e)

au premier étage rendered as
sur le premier étage
dans le premier étage

beaucoupes

A la fin de la ruanstead ofu bout de la rue
demander pour une chambre

chercher pour

derrierefor arriére

assisterfor aider
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Note: (to students who are prospective travellers): If one wantsttedied well in a hotel one
should moderate one's anger/scorn. One should not h&lariourist — one carshow
displeasure but do not overdo it!

Questiond

Confusion betweegse rencontreversusraconter/rencontrer
dernierandprochainwere confused

apporter not always understood
atle not well done
le parc often becaméa parque

Giving lengthy, repetitive lists does not gain marks.
Many candidates forgot to give the reason for the picnic.

Students needed to realise that this question required fibren, whereas Questions 1, 2 and 3
requiredvous

Part B

Question

This wasthe most popular question sincthe students probablyelt most comfortable with
here. They did nadeem to findhe 2minute time limit daunting and appeared to enjoy the
opportunity to expand on the particular topic.

Questionb

This question required a more creative approach and was attempted by very few. A number of
studentdailed to explainhow they hadwon their prize, whilesomedid not understand the
word vedette.

Question7

Quite afew studentsattempted this question bidund it strange to be givingdvice to their
peers.

In Part B, it wagnost importanthat students shouléulfil the task required bythe question,
e.g.

Question 5 sRACONTEZ comment...

Question 6 FJUSTIFIEZ votre choix

Question 7 EESSAYEZ DE CONVAINCRE

as this often discriminates between the quality of candidates' responses.
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In this section a variety of sentensguctures is desirable. Studemtio use onlysubject—
verb—object sentences do not display the sawet of interesiand sophistication as those who
can use link words and vary their expressions, who can manipulate tenses
and use a variety of sentence beginnings, e.g.

d’ailleurs, en plus, de toute facon, néanmoins

as against et aussi, et aussi, et aussc.
General Points:
Position of pronoun objects needs reinforcement.

The generaformules de politesse@hen addressing a stranger should be used, Banjour
Monsieur/Madamandmerci beaucoup

Certain past participles caused problems,a@agru; conduit pris; disparu.
Confusion of théu andvousform in the one sentence/situation.
Sequence of tenses wih

Both Part A and Part B are markieglimpressioras in past years, using the same criteria as set
out in past reports.

This year Part A was marked out of 25 and scaled to 12 marks, while Part B was marked out of
10 and scaled to 8 as follows:

PART A

Each question is marked out of 5 points, includiggoints, using the following scale:

5
4
3
21, = average candidate
2
1
0
Performance criteria for Part A:
. fluency
. accuracy
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* level of communication

» Contentis a lesser criterion, as long m®st ofwhat is required tget themessage
across has been covered.

(The studentvho makes simpl@nd appropriate transformations of given French cues
will be considered to have covered the content sufficiently.)

Part B

One question, marked out of 10 whole marks, sxdcaled to amark out of 8, taking into

account -

« variety ofstructures and ideaéncludingsuch things asange of tenses, vocabulary
and manipulation of language)

* accuracy

» fluency

= average

orRrNvwWhUONDOE

This guide is used for fluency, with emphasis on accuracy and variety.

[ERN
PO NOO S

oOFrLNW

As good as can be expected from a non-native speaker

Excellent flow in general, with minor imperfections

Good flow with minor imperfections

Ability to communicate a range of ideas, perhaps with some unevenness
Ability to communicate a limited range of ideas

Average ability to communicate at a basic level only

Flow of basic communication hindered by defects OR very pedestrian,
unimaginative communication

Communication exists but with very defective flow

Minimal communication

Barely intelligible

Unintelligible or non-attempt
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Teachers are once aga®minded tocheck the quality of the recording ebch student by
playing back the cassette at least in order to hear the studeictsayingthe studenhumber,
whilst the student is still in the room.

There are still every year a certain number of recordings thaare too faint or blurred or
marred by background noise. Thus any student’performance can be unnecessarily
disadvantagedfor a mere technicality! It is advisable to check equipment before the

examination and to replay a practice cassette on a second machine.

Studentsnot teachers are to say the candidate’s number and the name of the course.

Examination supervisors are asked to keegheir interruptions to a strict minimum and

should interrupt only if absolutely necessary.

Cognates in 1995 2/3 Unit Listening Comprehension Examination

championnat cycle compartiment
expo/exposition conférences irrite

liqueurs origines calendrier
visiteurs la photo images

hotel contemporaine avril

région série complete films
réservations exercice rare
photographier méditation sports dangereux
camps exactement aventure
sévere ingénieur émotions
difficile mécanique élastique

3 UNIT (ADDITIONAL)
LISTENING SKILLS

The 3Unit Listening Skills examination, although demandiwgsfair. It contained ayood
range of subjects based on topielevant to the 3Jnit course. Students showed a gdeael
of understanding, with some giving outstandargwers. Orthe whole the results were very
pleasing. Thdollowing suggestions based time responses othe 1995 candidatureshould
assist future students when sitting for this examination.

Students should:

. read and listen to each question carefully. Itis a good idea to underline thetds;
e.g. who? what? how? why? in order to understand the exact nature of the question;
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. read instructions carefully, especially in multigleoice items sothat studentsknow
whether they have to tick the correct statement or chibeseorrect statement and write
the appropriate letter;

. not hesitate to cross out the incorrect statements as they eliminate them;

. avoid writing out parts ofhe question in theianswer as this wastes time atahnot
gain any marks;

. write as neatly as possible; some answers were virtually illegible;

In 3 Unit Listening, although more emphasiglaced on globatomprehension, answestll
need to be supported by appropriate detail.

During thefirst reading studentshouldlisten carefullyfor the whole idea, i.e. the contextual
meaning of the item.

During the second reading attention to detail is required. The Candidate’s Notes column should
be used during andfter thefirst reading tojot down answers sthat they can be added to,
organised and transcribed after the second reading when there is more time. If students do not
have enough time to transcribe everything requitbd,two minutes atthe end of the
examination should be used to go back and complete the answer. Itis also permissible to use a
circle and arrow todesignate relevant pieces wiformation from the Notes columnthat

students wish tinclude in theiranswers. Students must ensure, howdtatthis is clearly

done.

The multiple choice items were handled very well, although Iterw&? demandingequiring
careful attention. In this itengome studentticked (c), which wasincorrect, because they
misinterpreted the wori@rmetures

Iltem 27 showedhe importance of listening to the entiem in order to dueve full
understanding of it, since information relating to the first part of the question is given at the end.

Students will not lose marks if they are unable to give an exact translation. At this level they are
often required to interpret theformation theyare given and either tdraw a conclusion or
make a comparison, e.g. in Iltem 20, wheendidates were askdte significance ofNF
Environnementas part of theianswerthey needed texpresshe idea that these initials on a
product meanthat itwasreally environmentally friendly agpposed tather products which
merely claimed to bgreen Students were required to state specifically why this was so.
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Students need to organise their answerslessly aspossible, withinthe time available. They
should not hesitate to state the obvious. Students should not &shglms ofvocabulary or
unrelated ideas, theghould clarly specify the relationship betweesuch items. Answers
should not onlyshow that the candidateas understoothe context butshould also be as
specific as possible.

Some students obvioustid not listen to the entirdem and therefordailed to comprehend,
e.g:

In Item 24verrewas often interpreted asrt

In Item 25(b)(ii)rapportwas sometimemisinterpreted aseport, although the context
indicated that this was not the case.

In Item 27, althouglplafondwas heard it wasot associated witta cave In this item
students also hearthe word l'alarme but it was given a variety of incorrect
interpretations.

Students need tase qualifiers (adjectivesadverbs, quantifiers) as these often demonstrate
greater comprehension of the whole idea, e.g:

Item 23 (b) (i)une liste d’annonces exclusives
Item 24 (b)environ deux ans, plus de 500 000 dollars
Students need to pay attention to the following:

- the use of singular as opposed to plural

- words likeet andou, which can make a big difference to the meaning of what
is heard e.g. in Item 21(dxcés a I'hdpitabu a la consultation d’'un médecin

- numbers - if large amounts are to be given e.g. $500 000, it masttbe to
write these out in words to avoid using too many 0s.

- faux amis- these are not usually a problem with 3 Unit studerttsefvord
is treated in context.

Students should be careful in searchingsigmonyms ashis sometimes results iesponses
that are too general. The equivalent expression used by the student should be precise enough to
convey the correct meaning.

Students should not usc as itwill gain them no marks, e.g. in Iltem 24(#)e second
mountain was made of glass did not fully answer the question.
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During the time givenfor checking at the end of the examinatistudents should make sure
thatwhat they have writtemctually answersthe question andhat noimportant detailhave
been overlooked or not transcribed from the Candidate’s Notes column.

Finally, from a practical point of view, students do not need to restrict themselves to the number

of lines given; they may exceed these without penalty. Likewise, students do not fitked to
the lines given. Lines are an indicationly of the length ofanswer required for aaverage
writer.

SPEAKING SKILLS

All topics were handled well bthe majority of candidates. This year themas aslight
decrease in theumber ofcandidatesvho did the general topi¢dhough this question wesill
attempted by ove50% ofthe candidaturewith the nextmost popular topic being th&ong
Option.

Although very fewcandidatestomments weraot on the topicsome dealt with it poorly.
After an introduction vaguely related to the topic, these candidates cotiferadelves merely
to telling the story.

Mots charnieres(linking words) did not appear to be used as well as in previous years.

It was apparent that, as a result of candidates' being able to write nthtess preparation time,
they had gained confidence, consequently theswers wergenerally betteorganised and
structured, althougthe standard of languagehowed nonoticeableimprovement orthat of
previous years. There also appeared to be fewer pthasepreviously, whilghe discussions
sounded more convincing.

Some points of advice on the writing of notes:
. It is importantthat candidateshould notattempt to write out their speech verbatim as

the 10 minutes' preparation time may be insufficfentthis to be donadequately, and
their fluencymay suffer if it is obvioushat answersare being read. Preparation time

should be spent in organising and structuring answers rather than in attempting to write a

full speech.
. It is recommended that:

notes be in poinform (although candidatesnay prefer to composetheir
introduction and conclusion more fully), and that

the outlines of the box not be exceeded.
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Comments specific to each topic:

General topic

This appeared to be quittemanding,yet most candidates handled it well. Some very

sophisticated answers were given.

A wide range of ideas were expressed, the most frequently mentioned being:

. Australia is thelucky country and thereforehas anobligation to give aid tgpoorer
countries. It is a question of striking aldrece between helpingur people first without
denying help to other less fortunate nations.

. We suffer from natural disasters but, in developing counsigsh disastersccur on a
much wider scale and are more frequent and more severe.

Somecandidates saithat Australians should be lookedfter first and we should not provide
any aid to other nations.

Although others focussed osecheresse, inondatioimcendie rather thanaddressing the
guestionthe better candidates avoided the trap of talkingrtoch about thefirst part of the
topic.

The idea of corruptionofganisations humanitaires corrompuesgasintroduced bysome,i.e.
the money given to charitable organisations does not always reach the right people.

Main difficulties encountered:

. There were problems with the pronunciatiors@theresse, inondation in the majority
of cases pronounced ms(nasal soundylondatior- and incendie.

. The words financiere, médicale, éducatiweere frequentlyused as nouns (e.da
financiére, la médicale

. Many candidates began a sentence Wiiktralie omitting the article.

. Some did not know the meaningagfgravéeand interpreted it agrave e.g.ll est vrai

que I'Australie subit une crise économique aggravée.
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Song
Most candidates dealivith this topic competently, generallsaying that all songshave a
personal value as there abvays someone whimentifies with the song, which,therefore,
acquires a universal value.
Fewer candidates than in past years quoted at high speed.
Every song couldhave been adapted to thaeestion, and a wide selectionsings was used.
Candidates needed thiscuss both sidesgoints devue personnels+ a valeur universelle
Some tended to tell the story of the song without relating it to the question.
Literature

Candidates appeared confident and very well prepared for this question.

Many stated that religiomwas a very importarpart of theauthor’s childhood anthe negative
effects of religion were widely referred to.

A number of quotations were given and generally used appropriately. Candidates are advised to
sayje cite before starting to quotas, sometimes, it isot immediately apparerthat they are
quoting from the text.

Examples fronthe textwere widely used anthe level of the languageas generallygood.
The better candidatessynthesised an elememicrossseveral stories, whilehe weaker
candidates told the story without relating it to religion.

Film

Most candidates approached the topic confidently althougbnabertendedsimply totell the
story and describe a fesgenes-clé.

Since the topic state@Quel espour vousle message le plus importantcandidates could refer
to any of thefilm’s messagess long as they werable to relate their choice to appropriate
scenes of the film. A number, however, dealt with more thammassage

Those who spoke abolamitié were less able to link the message to the scenes.

French for Commercial Purposes

Again, this topicwas attempted by a vergmall number ofcandidates; thosgho did so
appeared less competent than last year's candidature.
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Candidates werexpected to danore than just describéhe diagram; they werexpected to
justify the changes and not only describe the diagram given.

They had to:

think in terms ofthe context of the speech, i.e. wdhhom they were speaking and for
what purpose (in this case, a manager speaking to staff about a proposal for restructuring
the organisation), and

use a register of language appropriate to the situation.

Language difficulties most frequently encountered:

Pronunciation

inondation (in/nondation)

valeur (value)

universelle (universal)

personnel (personal)

parents (pérents)

femme (femme)

'amour (la mort)

l'argent ('argente)

étudiants en médecine (étudiants en médecin)
architecture (arquitecture)

et aussi, et ils etc. (liaison betweertand a word beginning with a vowel
personne (person)

Genders

un expériencele sociétéla pays,la chanteurunethemele chansonun critique,un scene

Contraction of de+le

Verbs

a la findele film instead of alafindu film

mourir, souffrir andsubir were poorly used
reflexive verbs used without reflexive pronoun:

je rappelle instead of  je merappelle
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. singular subject with plural verb and vice-versa:

Les genya.. instead of  Les genwont
. avoir/étre

Nousavonsentré instead of  Noussommesntrés
. usingfaire instead of  rendre

il faut faire la vie des autres
plus agréable instead of

Direct/indirect pronouns
Elle lui regarde instead of
lIs leur aident instead of

Possessive adjectives

sonreligion instead of

sonclasse instead of
Prepositions
. with countries

dans I'Afrique instead of
. with verbs

dépenser de l'argent sur  instead of
penser de ses problemes instead of

il faut rendre....

Elle leregarde
s lesaident

sareligion
saclasse

en Afrique

dépenser de l'argent a
penser a ses probléemes

. usingpar with infinitive to translate "by" + present participle

par diminuer instead of

Invented words/expressions
financiel, financiellement
la classed’ ouvriere
hypocritique
I'accroitrement

Other common problems:

un caractere instead of
dans l'autre coté instead of
en mon opinion instead of
peuples instead of

en diminuant

un personnage
de l'autre coté
a mon avis
population
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General comments

Candidates areeminded ofthe importance of having an introduction and a conclusion and to
structure their answers, especially since there is now the possibility of writing a plan.

Candidates should make good use of linking womttst§ charniéres)placing them in the right
context.

Excessive use of opinion markerstbé typeA mon avis, je pensgas lesgrevalent than in
past years.

Quotations were generallysedquite adequately. The practice ingerting relevant quotations

into the answer is to be encouraged, as it demonstrates stuaEntaintancevith the specific
text/song/film. Such quotations, howevarg sometimes poorharticulatedand spoken at a

much faster pace than the student’s own words. This can make both the quotation itself and the
broader discussion difficult to understand.

Candidates are reminddht this is not primarily a test of vocabulary agchmmar (acertain
mastery of these is assumed), but of how they can put their knowledge to use in the context of a
discussion that will invariably require some combination of the following functions:
agreeing, disagreeing, comparing, contrasting, paraphrasing, recounting,
qualifying, expanding, analysing and synthesising, expressing personal opinions
and feelings, evaluating, stating parameters of discussion, concluding, identifying
whose point of view is being presented, and their position in relation to it.

Students aralso remindedhat their objective isot to overwhelmthe listenerwith their
argument or to declaim as frompalpit or podium. This speakintgest ismuch moreakin to
conversation at a dinner party thanfdéomal debate ororatory. Anycandidate benefitsom
opening up the topic rather than beginning with a blunt conclusion.

In evaluating discussion, there is no predetermined pattern to be follodvgdmentsare not

seen primarily as right or wrong, but rather as being convincingly or unconvincingly presented.
Discussion is strengthened bgndidates' defining the topic in th@wn terms,isolating key
words and avoiding sweeping statementsitgicating from whosepoint of view aparticular
position or idea is valid.

Marking scheme
The following criteria were used to assess candidates’ responses:
. Fluency

Fluency refers to candidates’ general performance and to their ability to maintain a good
language flow, i.e. their ability to communicate well and to get their message
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across. It is important to maintain a consistpate without pausing for too long.
Inaccuracies, mispronunciation wfords and lack of adequate languagesources are
also taken into account when assessing a candidate’s fluency.

. Accuracy
This relates to grammatical accuracy (verb endings, use of tenses, agreements etc).

. Variety
Variety takes into accountichness of vocabulary, range of structunesed and
sophistication of language. This looks for positive points in the candidate’s expression.
. Quality of discussion
This refers to candidateability to present their point of view in aorganisedogical
and convincing manner.

Students shouldote thatsimply listing pointsdoes notconstitutediscussion. Satisfactory
discussion of a song or literature theme, for example, requires:

- identification of themes/ideas
some illustration through reference to events, characters, music, etc.

- someassociation with other ideas through expressing contastparison, personal
opinion etc.

- tying the various points into an argument.

2 UNIT Z
SECTION | : READING SKILLS

Questionl

Students performed well on the whole, with many showing an understandingsbfpoints.
The majority attemptedall questions andelt comfortable withthe subject mattemamely
teenagers’ relationships with their grandparents.

Some confusion arose with expressions such as:

faire la morale - where difficulty occurred in deciding whethaporals or morale was
the problem.
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Words such ablaguesandfarceswere not well conveyed amebus nous amusongas
generally misinterpreted as meangrgndfather amuses us

Small words such agai (un vrai clowr) andtres (trés rigolog were often omitted, and
this can sometimes cause candidates to lose points.

Words such ashosewere wrongly translated ahoicesandmotsoften becamenoths
or dead people

Expressions such ddle m’écoute et me compreméeded to be conveyextcurately
and fully.

Careful reading of the text iecommended and studerdse advised to include all
relevant details in their answers. They should alsxk that theianswers make sense
when re-read.

Question?

(@  Students did not knosieclesor omitted the concept from their answers.

(b)  Candidates often mistranslateldsséesas being the concept of educating people as to
the dangers facing whales.

(c) Students gave genemahswersdid not include the concept of increasing pollution, and
were unfamiliar with the worddets andpécheurs

(d)  Surveillerwas often misinterpreted as the concept of surveying the sea.

Some students did not include enough detail in their ans\i@itse was not recognised
as a preposition andammon mistake was assumitigat the adoptive parent of the
whale paid the amount of 250 F to observe his whale from a boat.

Question3

Generally, this questiorlicited a full range ofresponses fronfull marks down tozero,
indicating thatmany candidatedound it challenging. Since ivas the lastquestion,some
candidates might not have allowed themselves sufficient time for answering it, and others might
have been confused by the title, with its connotatiorthefvellknown film. Thiscould also
account, in part, for the often illogical answers given to several of the questions.

Particular difficulties with items of vocabulary included:
dresseur de fauves publicité ouvre les bras I'air féroce
je suis le chef baisse la queue un véritable numéro  crier
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Thesefaux amiswere not understood well, but candidates who drew upon their own knowledge
and related thpassage to this, then reretheir answers to ensutbat theymade sense were
able to avoid the most glaring errors made by those less careful.

(@  Generally this question was well done in spite of difficulty wlithsseur ddauves. A
significantnumber of students chose, howeverwiite such answers aShedresses
animals for TV and the movies

(b)  Answershere were generallpoor. Some studentsmitted important details while
others expressed answerggeneralterms, choosing to say, fexample:She had had
them for a long timerather than giving a more detailed answer su@hashad had and
raised them from the time they were pups

(c) A number of students hatifficulty in comprehending this and also eéxpressing it in
English, as it apgared difficultfor them to imaginethe situation portrayed in the
passageeven to the poinwvhere Je suis lechef was interpreted as cook for them
Many candidates also interpret@dontre les dentas meaninghe showsheir teeth
ouvre lesbras as opens her braor asopenstheir legs ‘air féroce as breathes in
furiouslyand thercommence a crieasstarts to cry

(d) Some studentslid not show a sound knowledge of body parts. Othdics not
understand the question, particulathg word submissionwhich elicited answers such
asHe shows his submission bging dominantwhile to otherghe concept of a male
being submissive to a female was even more remarkable.

(e) (1) Answers tothis part were togeneral;studentsneed to refer to the texhore
closely to provide specifianswers. A good answer to this questiead She
can make them sit down and roll overtbe ground at herfeet The need for
students to write afull an answer ashey can to eaclguestion must be
constantly stressed.

(i) Tousles soirs was either badly translated amitted. Some studentare still
failing to translateFrench phrases such &rque de Moscouand should be
encouraged to do so wherever possible.

Students need to be reminded that they must include as much detail as possible in their answers,
and that what they write must make sense. Those who ath&best resultare oftenthose

who leave adequatttme and space to reread aaohendtheir answers and, to this end, it is
importantthat candidates leave a line taro after each section of @uestion, just in casthey

wish to make &hange or to addomething. It is alsbelpful if candidates begianswers to

each question on a new page.
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Advice to students

1. Read all the information in a question and underline important points

2. Follow instructions given

3. Always give ALL relevant detail as lack of specific detail loses points

4. When in difficulty, stick to the literal translation or, if unable tosdotry for an answer

which does not stray far from the information in the text

5. Be aware that statistics may not always be supplied in figures and that a time period may
be required with a percentage

6. Avoid very informal language in answering.

2 UNIT Z

SECTION Il : WRITING SKILLS

There appeared to bmore than theusual number of poor answers, wibveral candidates
writing very little or nothing aall. More than75% ofthe candidature attempted tedter; the

next in popularity was the dialogue and very few students attempted the postcard/note. Many of
those who attempted the latter did either (a) or (b), rather than both, as was required.

Questiod : Letter

In the letter, students confused idea ofvous voulepasser with vous avepassé therefore
many wroteabout what theyhad donerather than what thewere intending to do The
meaning ofprojets and renseignementseemed to confuse many. Some studditdalk
about their plans but failed to ask for information and vice-versa. Others were caaffosed
who or whereNoél was. Still others were unsure of whetteey were andhe location of the
person to whom they were writing.

Questions : Dialogue

Here the wordévecaused problems. Students talked about 5 star hotels and a star by the name
of Réve! Toomany concentrated on a description of thiar without any reference to the
soirée
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Questions : PostcarcandNote

In the postcard and note, students generally found the second parthtnbere difficult, as it
required the use of the past tense. Moreavany appeared to be unfamiliar withe idea of
offering thanks and, instead, spent mostheir time talking aboubhow bad theirFrenchwas.
Some students merely managed torsayciand re-write the words in the question.

The impressive scripts were those which used gadidiral references. lall genres, students
showed dimited knowledge of French culture, referring to beachd3ans! Students should
avoid breaking into English in mid-sentence and calling their penfriend in France K@ik or
It helps with authenticity if a French name can be used.

Students should notrite pre-learntanswers whichhave no relevance to the topicstch
answers gain very low marks. Quite a number scored full marks for answering all components
of the question in a fluent, though not necessarily faultless, manner.

Students shoulghractise writing oralternate linedefore the examination arghould study
copies of past papers flwat there are neurprisesand also sdhat theyremember to answer
both parts of the postcard and note question.

Weaknesses

. Nominative pronouns were used feverything — candidates hdittle or no idea of
pronoun objects.

. Je suiswas used too much in translating future and prdeents of verbse.g. jesuis
aller.

. Weather expressions were used inaccurately, including uidawfinstead ofl fait.

. Environwas frequently used incorrectly.

. Too many showed a lack of knowledgefutiur procheand past tense forms.

. Possessive adjectives were poorly handled.
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2 UNIT GENERAL
SECTION I : READING SKILLS
Questionl
The majority of students scored quite well on this comprehension question.
(@  Very few students, including some of the better ones, knew thecamddctrice
(b)  This part was generally well handled.

(c)  Only a smalhumber of students knethe word me¢ which wasoften translated as
mechani¢ or mess

(d) Le long des voiewasrarely correctly translatedSomedid not qualify the station. A
general answer here was accepted for half marksakes the metro and walks 1 .km

(e) Many thoughtvigilant was vigilante  Answers such asaccident/emergency/
crisis/panic/something going wrongere not accepted fen cas de panne

() Je m'ennuyaisvas often misunderstood anchany students thoughiat she haddied
behind her deskJ’ai toujours aimé les trains translations in the present tense OR
without the wordalwayswere not accepted.

() They were surprised this was verywell answered, bus’attendaient awvas frequently
translated asvaited for Therewas ageneralmisunderstanding othe concept here:
studentseither describedvelyne’s personality aseingvirile andaggressiveor wrote
that the other drivers acted aggressively towards Weile was often translated agle.
Very often themasculine connotation of thisord was missedi.e. it was not well
understood in English.

(h)  Answershere were poorly expressed: veille was not translated athe day before
Translations such akay to dayandthe day after tomorrowvere not accepted.

0] () Foyernot well understood.
Alonewas often not translated.
Sympathisewas incorrectly translated agmpathise with

A general answer gained part marggses to a restaurant or cinenvéath other
train drivers

1995 Higher School Certificate
Examination Report Page 32
French



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

(i) Some candidates did not specify tlshie went home. Mangould not translate
(standing) in front of the fridgeSeveral candidates either omitted tiegether
or wrotetelevision

Many students obviously did not re-retietir answersparticularly in relation to

(a); by the end ofhe passage they hddiled tounderstandhatshe was drain
driver, and translatecbnductriceasconductor or evernconductress

Question?

(@  Answershere were generallgood. Many students did not understahdt the idea
came from Pascal’'s record compaitgyindicated this.

(b)  This part was poorly answered.
Orientéwas translated agiental
Connection nomadebetweenavenir artistiqueand chanson,or betweermondeand
chansoror, if made, it was translated ssngs of the world
(c) 0] Students needed to understdmel text rather than translate eagbrd literally,
otherwise they were in danger wfisconstruingthe text,e.g. sayingPascal
stopped playinghe guitar, Pascal played thepiano, without the help of the
pianoand so on. The idea of spontaneity was important.
(i) Answers here were generally good.

(d)  Many candidates missed tloea of interaction betwedPascal and thstudents. SIDA
was not recognised as AIDS or was not translated.

Travail was often translated aswvel
Le mondealu travail - no connection was made here.
Sensiblavas translated aensible

(e) This was poorly answered. The majority of candidates misunderstood
découvert...d'une facon différentslost said that Pascal wasl#ferent kind of star

Manqué was not translated irmany casesand vedettewas not known by many
candidates.

() Herethe reflexiveverb was ignored. Studenése encouraged to recognise reflexive
verbs.
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Tout le mondevas mistranslated by many.
Texteswvas often translated &soks
The importance of the conjuncticar in the sentence was overlooked.
General Comments

. Students need to practise thinkiagswers througbefore starting to writethem down.
They need to develop strategies of inferring from the text.

. Students should also practise viewing and dealing with text as a whole as dedliag
with thought groups.

. They also need to learn to recognise parts of speech, especially connecting words such as
prepositions. They must avoid picking out itemsy@fabulary and connectirtgem in
any way they choose.

2 UNIT GENERAL
SECTION Il : WRITING SKILLS

All three questions wereeasily understood by students whsucceeded irshowing their
knowledge of French at various levelslost studentsattempted thegostcard oretter; while
very few attempted the dialogue. This was probably bedhas®o questions on future plans
and schoolife respectivelywere moreconventionaland allowed students to write on topics
with which they were very familiarThe dialogue requirethore creativity and, therefore, was
often attempted by thmore ablestudents. Those who chose this questifien scored high
marks because they obviously had a greater command of the language and coulthgseoh
expressions.

Very few students misinterpretéige questions ofailed to write on the topic.Somedid not

fulfil the word limit, although most wrote considerably more. Those students who wrote closer
to 100 wordsyather than 8@vords,tended to gain highemarks asthey weremore able to
expand on their ideas. On the othemnd those who wrotexcessiveamountstended to
penalise themselves, as the quality of their efforts deteriorated over the course of their writing.

Students should be aware that they are expected to write on alternate lines, which allows them to
revise and make additions more easily.
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Weaknesses:

. Weak students hadifficulty with tenses,moving indiscriminatelyfrom one tense to
another

. Pronoun objects, especially the position of pronoun objects, cpusieléms for many
students

. Agreements of reflexive pronouns with their subjects were often ignored.

. Repetitious use of language and ideas was common in some cases

. No attempt was made to conjugate verbs (especially plural forms) by some students and
phonetic spellings were often used

. Adjectival agreements were frequentigglected, e.g. ima matiere préferéer mes
matieres préférées

. Ma amiewas a common mistake

. Expressions of distance frequently omitéeglg.a dix kilometres d'ici

. Expressions ofjuantity - here candidates oftaeedincorrectforms of de in phrases
such aseaucoup de, un peu de

. tu/vousforms were often used in the same sentences

. Prepositions were wrongly used in front of days of week when not requiredae.g.

mercredianda used before months of the year, @glécembre

. Other expressions used wrongly included:
d’accordinstead ota va
visiter (rendre visite)
prendre (emmener)
vers, environ (au sujet de)
prendre (étudier)
excité (content, ravi)
chevaux (cheveux)
moi (moins, Mois)
demain (le lendemain)

. °I can't wait' (when expressingxcitementwas often translated literally ag ne peux
pas attendre
‘Tamwell’  (je suis bien)

‘I need’je besoin)
‘I'am going’ (je suis alleror je serai aller).

Strengths

. Beginnings and endings of letters were well prepared.

. Good use of colloquial expressions.

. The French of good candidates had an authenticity which was very pleasing.
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2/3 UNIT
SECTION I : READING SKILLS

Questionl

On the whole candidates tackled the comprehension questioraeteptable level. The better
candidates didnore than provide a direct translation séctions ofthe textand provided
comprehensive answerd he questionmost poorly answered wgg), candidates, however,
showed a good grasp of detail in (h).

A question by question analysis of responses follows:

(@8 Some pieces of information were very easy to understand, others were quite specific and
therefore more difficult.

Candidates should not ignore small key words,angiron25 ans

Students who onlytranslated did very well but there were occasiovigen lteral
translation gave inadequate responsesye&figds by instinct his gestures

By Year 12, candidates should not be making mistakes with numbers, dates, parts of the
body, etc.

It is pointless quotinghe Frenchtext in answers, e.gchoucroute voie ferrée since,
under no circumstances, can this be considered to indicate comprehension.

Many candidates found good waysooinveying theneaning ofcicatrice even though
they were not sure of the exact meaning, e.g. some translatedatlas

(b)  This question was well done.

(c) Candidateshouldhaveknown the word électronique studentsare right to bevary of
cognates, but not to the point of avoiding therallatosts. Electronicswasthe correct
English equivalent here.

(d) If the question askswhy? the answer shouldstate or clearlyimply a response
Because.,.and not just list facts and hope that the meaning is clear. In order tlulgain
marks, acandidate needed &how some understanding thie fact thatAlexandre was
calledMr A which stood foranonyme/amnésiquand from this he was "christened”
Alexandre
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(e) 0] The wording what proof being singularwas difficult for many candidates.
Consequently they wrote no more ttephoto of him.

Advice to candidates:
If you are not sure whether something is relevant, INCLUDE IT.

The colon suggests a list, but many candidates did not interpret this correctly.

(i) Candidates need to use their deductive powers, e.g.
voie- refer back to knowledge of railway stations, e.g. voie numéro 7;
ferrée- fer, or the chemical symbol (Fe).
Several candidates referred to the car's being foundesrya

) Those whoexplained in theirown words what Alexandre experienced, giving as
examples points frornthe text,provided answershat were often easier to understand
and, therefore, better rewarded than poorly worded literal translations of the text.

(g) Candidates misinterpreted thrds with his parents- his parents did not, ifact, go
back with him. They translated the vocabulary tbrally (with an ID card in his
pocket - this really refers to the fact that now he had an identity. He did not go back with
roots in his pocket.)

faire des projetsloesnot meanto make some projects

(h)  The correct answer required a lot of information. The wophct suggestgi) forceful
(i) immediate so some students were clearly in doubt as to where they should finish (in
Corsica, athe point ofrenewingthe bond with his motherjving happily ever after?).
Although many included it in themnswer they must havewondered howthe smell of
Corsican champagneould possibly have made sense.

au moment dgortir de I'avion- many students thought this meant whehd&rdedthe
plane. Had they reread what they had written as well as the passage, ithseubeten
clear to them.

Because there was only one comprehension passage thithgeanvere na@ases of students
answering questions on the first passage and then completely running out fafr tangthing
else. Virtually all candidates wrotsmswers forll questions, obviously having foundeasier
to pace themselves.
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Vocabulary which caused problems:

brun= dark-hairednot dark-skinned
line 43,souvenir

voie ferrée

étendu

redémarrer

General Comments:
Students should:

. not crossout information given whicimay berelevant to theiranswers. Unlesthis
information completely negates whHasbeen written, no penalty will be incurred. In
fact, if correct, it may well be what is required.

. take time to read all the questions before beginning answers. This may save time wasted
in writing information in one answer whiamay, infact, be required irmnswering a
following question.

2/3 UNIT
SECTION Il : READING/WRITING

Question?

Although this was the first year for this style of question, the candigatésrmedwell. Most
appeared to understatige passage and wemble to write aboutarious ways ofobtaining
pocket money.

Candidates are required to:

follow instructions

answer the question

show global comprehension

demonstrate their capacity to select and use stimulus material
provide evidence of effective communication

agbhwnNE

=

Following instructions

The more successfutandidates referred to ideas in th@ssage, expanded them and
gave their own opinions.
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It was pleasing to see that most candidates observed the length required.
Most wrote on every second line. It was ghdeasing to not¢hatthose who forgot to
do this did not waste time recopying.

Answering the question

Most candidates werable torespond inthe format required: dialogue, journal entry,
letter. The journal entry was not as popular as the letter and dialogue.

In the lettersomecandidates wrote only about what they thémselves andailed to

give advice. Some of the memorised introductions to letters contradicted what followed,
and responded in a way that was not commensurate with hadeiyed a letter full of
complaints.

The dialogue was at times treated as a monologue. Contributions to a daledade
made fromtwo parties.

How the journal isaddressed is of ngreat importance.The fact thatwhat is being
written is immediately recognisable as being a journal emtmgportant.

Global comprehension

Candidates needed stow morethan an understanding ttie fact that the text was
about pocket money. Using ideas frtime text, thanost successfudandidates ireach
guestion explained why they lacked money, why they needwe, on whathey spent
their money and two means ofacquiring it: from their parents andhrough other
activities. In the dialogudpr instance, candidateshowedtheir understanding of the
first few lines of thesecond section dhe text bysuggesting a number of ingenious,
amusing and transparent stratagems for being diplomatictivaithparents andajoling
them.

Capacity to select and use stimulus materials

The better candidatewok ideasfrom the text, used, manipulated, expanded and
developedhem. It is notadvisable to copylmost verbatimfrom the textwith only
minimal manipulation of languag&.u peux tondre la pelouse an example of minimal
manipulation of language.

Effective communication

The most successful candidates wrote accurate, fairly colldgrgatch. Their language
mistakes/problems/difficulties tended to be ththed have beementioned in previous
examination reports, e.g.

1995 Higher School Certificate
Examination Report Page 39
French



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

failure to differentiate between:
tu/vous

dire/parler

seul/seulement
savoir/connaitre

temps/fois

travail/travaille

Use of:

verb tenses

agreements

ce guj ce quedontetc.

prepositions after verbS€ demande a mes pareptsur de I'argen}
inappropriate idiomatic expressions

imperative forms

pronouns - form and position

It is worthwhile remembering theéalue of the franc.Asking for anadditional 5francs
of pocket money is unrealistic.

2/3 UNIT
SECTION IlII : OPTIONS
Film Option

The standard otheresponses to this question was vplgasing. Most candidates obviously
understoodhe film and its themes, had come to grips with filechniques in relation to this

film and appeared to have gained a great deahgight from their film study. Ingeneral the
technique questions were well handled, although some candidates still described a technique but
failed to comment on its effect on the viewer.

In general, too, when answering a question such as ‘What is Judiétude toBonnet and his
religion by the end of th8lm?’ it is important to justifythe answer by referring tgarticular
scenes in the film.

Question3

(@  There was some misunderstanding of the function of the imperfect tensember of
candidates tried to incorporate an idea of thwire as well. Some contradicted
themselves and so failed to understand the point that was being made.
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(b)) Some vocabulary problems were causeddignd fouiner andHippo. Hippo
is not an animal.

For alanguage quotation likéhis, studentsieed toshow that theyunderstand
the meaning in context. A translation is often helpful to show understanding.

(i) Candidatesnust beaware thaboth sides othe argumentcan be given if this
seems appropriate. In such a case they woeddl touseon the onehand...to
show the structure of their answer.

A positive argumentvas expected, but well presented and balareggiments
also scored points.

There weremany scenes tsubstantiatearguments inthe film, so it was
unnecessary to usabassess an example twice.

(iii) This was well done. Most candidates folradbasse®asily. Studentmust be
aware that the text refers to the printed segment on the examinatiompgiher

whole text.
Questio
@ () This part was handled well.

(i) Candidates needed took carefully athe textand not limit themselves to the
first line.

Commenton implies more than simply translating.

An analysis of Francgoigxplanationwas expected, e.gWWhy did he givesuch
stock answers? Was he perhaps more interested in Mlle Dovenne?

(i)  Not all candidates indicatedulien'sattitude tohis religion; instead, they limited
their answer to hisattitude toBonnet. It was necessary to base answers on
examples from the film.

(b)  Although manycandidatesspoke of Joseph asgictim and black marketeer, they
neglected his role in the final betrayal.

Questionb

(@ Candidates did not always distinguish between the function of the mirror in each of Stills
3and?7.

1995 Higher School Certificate
Examination Report Page 41
French



(b)

(©)

1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

Candidates often described very wbkk shot composition in Stills 5, 6 and 10, but
failed to comment onits significance Theyshould have described thghot and the
effect created. In describing the shot, it is important to inchlidae elements, e.g. for
Still 5, thephoto,the book andthe hand, as well atheir interrelationshipshould have
been discussed and the effect created explamgd,Julien’s hand hereminds ughat
this is an invasion of privacy.

Candidates areemindedthat heredescriptions of filmtechnique are insufficient. The
answer must relate to the question. Reathegscriptmay be useful teandidates, but
they must also realisghat allshotsare not included in the examination paper. In this
particular case, the techniques should have been related to the two boys in their conflict.

2 UNIT GENERAL

SECTION III : OPTIONS

Film Option

The standard of 2 Unit General answers hesis, onthe whae, very good. Students seemed
well prepared anghowed apleasing understanding of language dihd technique. Most
students seemed to have benefited greatly from their film study.

Comment on Responses

As for 2 Unit except for 7(b) and 8(c).

Question7

(b)

Studentsoccasionally ignored thevord previously apparently forgetting that the
chronology ofthe film is important. It was easy to find many reasons wiwien
suspected that Bonnet was different.

Question

(©)

Although candidates were asked to comment only on shot composition, caglerar
editing, many discussed lighting or soundtrack and could not be given credit for this.

1995 Higher School Certificate
Examination Report Page 42
French



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION
2/3 UNIT

Literature Option

Many studentsare still failing to gainmaximum marks irtheir responses to questions by
omitting the analysis demanded by the wording of each specific question.

Words likecommenthow, explain what is the significangell demand soméevel of analysis
by the candidate, not simply a recounting of the story or incident.

Questionb

(@ Many failed to state the assumed/hypothetical/supposed identity of M. Eaton.

(b)  Many weaker students thought M. Eaton was English rather than English-speaking.

Question?

(@)  Both parts of this question were marred by a lack of andtgsis alarge proportion of
the candidaturewho either did not assess or did nanderstandthe key word
significance

Question8

This was well done.

Questiom

Narrative perspectivealthough essentialyas not adequatelyinderstood bythe majority of
candidates. Hence students could distussnarrative perspective in the specific linegery
few managed to link narrative perspective to tense and other linguistic markers.

Questionl0

Many candidates did not understand the expressimsfaire la loi and therefore were unable
to develop an appropriate response.

Questionl 1

Students tended to paraphrase the content of the prayer rather than to comment on it.
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Question12

Given the importance of religion irall the stories in this collection, #&rge proportion of
candidates failed talemonstrate amnalytical grasp of the importance of religion in the
community of Roch Carrier's childhood. Students tended to gxat@ples of whereeligion
occurred rather than trying to develop a cohesive account of religion’s effect on the community.

In this question, fewcandidates managed toake ageneral observatiomvhich wasthen
linked/developed across the two specific stories.

Questionl3

Many students did ndtave an adequatenderstanding of register, e.g. colloquiaformal,
formal, etc, and therefordound great difficulty in fulfilling therequirements othe question.
The question demandespecific reference towo paragraphs reportingjrect speech, and this
was often ignored.

Questionl4
It is vital that candidateshould be familiar withthe meaning/significance of thidle. This is

imperative forall stories. It was quite apparent that many students had their first thoughts about
the title during the examination.

2 UNIT GENERAL

Literature Option

Generally speakindhe responses othe 2 Unit GenerallLiterature candidature here were
significantly improved over those in previous years.

Questiomd

(@  Answers here were good.

(b)  Students were required thfferentiate betweertnglish and English-speaking in this
context.

Questionl0

An analysis of the speech of Roch Carrier's moives required here.Many studentsended
simply to paraphrase rather than indicate her reaction to his resistance to weatiag dad
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Questionl1

Answers here were good.

Questionl2
The concept of immediacy, as implied the use ofthe present tense hekgas generally well

understood. Concepts pérrative perspective and change of tense were/ever, notwell
understood.

Questionl3

Students mustjive textualsupport to any analysis madenanyfailed to do so iranswering
this question

Questionl4
As for 2/3 Unit Question 11.

Questionl5
As for 2/3 Unit Question 12.

Questionl6
As for 2/3 Unit Question 13.

2/3 UNIT
Song Option

It was verypleasing to se#hat students handlethe Song Option with moreonfidence and

insight this year. The majority displayed an understanding of issues that are raiseshimgthe

and were able to communicate their knowledge. In addition to this, their ability to focus on key
words in the questions was an advantage. An improvement has been noted in the way in which
students approacheide music questionand theirability to relate themusical analysis of the

songs to the themes and moods of the songs.

Marie-Jeanne Gabrielle

The questions in thipart were wellanswered, witlithe more able students showing aery
good knowledge of the song. Most students could interpret what the questions were asking,

1995 Higher School Certificate
Examination Report Page 45
French



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

but some answers were very wordy; with the new length of the paper, answers negtte be
concise. The majority of students have stopped talking abosic ingeneral but there istill
the problem of their inability to link what happens musically with the question asked.

Questionl5

(@)

(b)

Most students answered trpart fairly well, althoughsome missedut on valuable

marks by simply paraphrasing the opening chorus rather than looking further and giving
someinterpretation. For exampleall students mentionethe women waiting for the

sailors; some, however, failed to extend this to comment on their patience, sense of duty,
etc. They said that the women were battered by the winds btitattitis revealedheir
strength or resilience.

It waspleasing to not¢hat nearlyall students focused otne different aspects of the
music to whichthey were asked to referMany, however failed to link the musical
elements with the image of the women and did not commettieoeffectiveness of the
voice, instrumentation andhythm in supporting this image. Tabtain full marks
studentsneeded to state that timeusic waseffective in conveying the notion of the
patience or strength of the women but that, nevertheless, it contrastetlefigrshness
of the elements and their lives. For example, the repetitive, regular, constant rhythm was
most effective in conveying the imagetbé women’slives as being dominated by the
seasonsnd the tidebut, nevertheless, contrasted witle harshness ofhe elements.
The melodic and tender voice conveyed well the imagbeeopatience of thevomen as
contrasted with the harshness of their lives.

Questionl6

(@)

(b)

This question was very welhswered by some studentsth most understandintiat
religion is an importantintegral part of the lives of the people of the lle Sein.
Specificexamples shoultiave been given tshow the strength of religion there. For
example, the people have a hymn peculiar to them that is sung to guaranteEssafe
through the Raz de Sein; this hymn reflects their belief that their souls will go to heaven.
When asked toefer to specific linesstudents should suppotheir answerswith
quotations, but, to obtain full marks, these need to be fully explained.

Students found this questi@hallenging andnany not only indicated how positive
memories were being conveyed by positive images of remembrances of things past, but
also discussed stylistic and musical aspehtsy could have gained futharkswithout

doing so. Unfortunately many ignored th@win the question and simply translated the
stanza. For example, it was not enough toteaythe childwas running orfine sand.

They also needed to stathat this gavethe idea ofchildhood, nostalgia, youth,
happiness. Studenteeded tawomment orthe fact that life on thésland was like a
paradise, not simply that one could believe in paradise there.
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This question was well answered by a large number of students who obtained full marks
by commenting only on the positive imagesdehthfound inthe first part ofthe song,

e.g. “grand Sommeil”, “ les ames vont eel” but many pointed outthat thepeoples’

faith faltered in Stanza Ill and superstition took over, la.parque ensorcelée

Questionl7

(@)

(b)

Although arelatively easy question, this was poorhandled by anumber of the
students. Many did naittempt to explairhow life haschanged busimply gave a
translation of the stanza. Students need to enisareheiranswersaredrawn from the
songitself, notfrom generalinformation given as a background tiee song. For
example, students could have answered by sadlatghefishermenare beingnade to
embark on very long fishing expeditions to fdistant places, or thamany have
abandoned the sea asdught employment oland; any additionainformation on the
state of the fishing industry or industrialisation in Brittany was, however, irrelevant.

() A surprising number of candidates did not seem to understand personification or
else did not actually specify what was being personified. Studentsranmeded
that, when asked t@xplain a specific aspect,naere paraphrase difie lines is
insufficient.

(i) This question was done badly. Even some very good studentappleared to
understand personification in (i) had difficulty in identifying and explaining
another example of personification, even thotiggre weremany to choose
from, e.g.ton pays s’est endormi, regne le flambeau d#i&ille, la barque
ensorcelée.

Nantes

Questionl8

(@)

(b)

This question was a change in that students were asked to dhelysesic in thispart.
Many talked about thenusical elements ahe whole song wherthey were merely
asked to discusthe openindgour lines. They needed also to refer tlee full range of
musical elements and not merely woice and instrumentation; eomment on the
rhythm or tempo is usually required as well.

Somehad difficulty with the concept ofirawing aparallel, andwith realisingthat a
comparison shouldave beemrmadebetween thesinger's moodand the appearance of
the town. The majority of students were able to worksoumeidea of the rainil pleut
sur Nantesamirroring both hemood of sadnesand thewan or colourless hue of the
town; un teint blafardshowing how gloomy and drained of emotion she was.
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Many, however, did not understatitat Barbara’s sense of unease aumfrow was
linked to the idea ahconnueandjamais venue

Questionl9

Students found this questiothallenging andsome underestimated themount of detail

required. There were many relevant factors in this question and thesheadients werable to

talk about the complex nature thie singer’srelationship with her fatherThe majority talked

about the estrangement between the two and the fact that the singer hatbhspetk sort of
reconciliation. The discriminators, however, were:

. the fact that there was a bitter-sweet tinge tosthger’sattitude as well as the faittat
she had not been in contact with her father for so long, and

. the meaning oén plein coeuillustrating the intensity of heemotionsabout her father,
and

. the fact that she was willing to drop everything because he had asked to see her.

Question20

Students need to realise that sevatalospheresan be created in a particular stanza tuad

this was this case in lines 17-24. A numbestrictedthemselves to detailedanalysis of one
atmosphere and therefore underestimétedcomplexity of thequestion. Somelid not fully

understand the meaningwith close reference to the texnhany students gave amcellent and
perceptive analysis but lost marks because fhiggd to supporttheir answers withguotations
from or references to the text.

Question21

A challenging question, this was open to a variety of interpretations. Students should recognise
that, when asked to comment orparticular line, theymustlook atthe structure andlso the
musical elements dhat line. Somedid not understandhe idea of the effect of a line and
simply explainedwhy she saidthese words. Thenajority statedthat this line was the
emotional climax of thesong. More comprehensive answersluded thefollowing points,
however:

This is where her voice is very emotional and she almost breaks down when she
IS singing;

She sings thidine unaccompanied, giving it a further intensity asehse of
anguish;
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It is a very short line in comparison to what has gone before so its structure and
repetition highlight its importance.

There is also aimdea of reconciliation irthis line: an idea thashecould findthe reconciliation
after death which she could not find in life.

2 UNIT GENERAL
Song Option
Marie-Jeanne Gabrielle

This year, for the first time, 2/3 Unit and 2 Unit General candidates did not hasantge Song

Option questions, althouglthere werecommon parts whichallowed some points of
comparison. The quality of candidates’ answers vdriath good tovery poor, with many of

the better candidatgserforming aswell as 2/3 Unit candidates ithe common questions.
Some, however, barely answered any of the questions and appeared litlh&newledge of

the song at all. Itis important to note that even those whose written and/or oral French is weak
can gain valuable marks by making a serious attempt in the Song question.

Questionl?7
See Question 15 (a) 2 Unit

Questionl8
See Question 16 (b) 2 Unit

Questionl9

(@) Unfortunately someandidates were unable to gain fularks inthis question because
they failed to explain the referencesit, instead,simply translated the quotations.
Candidates needed to go beyond the fact that black clothesoareor mourning and
explain that this shows that death is a constant factor in the lives wbthenbecause
of the risks the sailors take at sea.

(b)  This question wafairly well done; candidates nedalpwever, to understanghat their
answers must be based e words ofthe song. The better candidatesere able to
explain that thesea is taking its revenge on tfighermen by making them embark on
very long and distant fishing expeditions and that many of them have abaridersez
and sought employment on land. Here additional informatiadh@state of théishing
industry or industrialisation in Brittany was irrelevant.
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Question20

In this type of question candidates needed to defire@atmosphere othe songand then to
describe themusical elements separatehowing howeachhelps tocreate theatmosphere
created by the music. For examglee guitar played in thenanner of &Celtic harp creates an
atmosphere of a Celtic folk dance, or the melodic, sweet, tender voice createsaphere of
nostalgia. Often candidat&sew agreat deal about theusictechnically, but failed taelate

their knowledge to the atmosphere and so could not be awarded any marks.

Nantes

The number of 2 Unit General candidates has increased significantly this year and the quality of
the answers has riseaccordingly. Many students showed perceptive and sensitive
appreciation of theongand theiranswergeflectedthis. Nevertheless, there westll some
candidates who found interpreting the song difficult.

Question21

(@  This question was generally well answered. There were only a very few candidates who
did not know why the singer was called to Nantes the previous year.

(b)  Many students had some idea of the nature of the relationship between the singer and her
father. As with the 2/3 Unit, students did not fully understand the idea joiein coeur
i.e. her father's re-entry into hiie was anintense experienctor her and she was
willing to drop everything to go to see him because he asked to see her.

Question22

(@  The majority of candidates gained some marks in this question becaasaénerally
understoodthat her father had already died. Thes&s some confusiomabout the
meaning ofa leur regard nothow they lookethutby the looks on their faces

(b)  This was adifficult question andmany students found thallenging. Anumber
misunderstoodernier rivage. Students need to understand that the singdhisrfavas
a sailor, that this reference relates to his final regilage byhis beloved sea antthat it
was an entirely appropriate place for him to be buried, given the lifestyle he had led.

Question23
As for 2 Unit.
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Question?4

Many students were well prepared for the music question and géetailedmusical analysis.

Some, however, did not respond well to the ideaoate and thdact that Barbarghanges her

voice several times to produce different effects in the song, e.g. vibrato, the breathy quality, and
the idea of décalage, nor did they relate this to the atmosphere in the song.

French for Commercial Purposes
General Comments

On thewhole most students werable to complete thequestions withinthe new time
constraints. The sequence and setting outgefestions providedhe appropriate context for
students to understand the situation, and the level of performance was good in the first and third
guestions.

2/3 UNIT
Question22

Candidates had no difficulty in completing tB®n de commandgestudentsare reminded,
however, to leave blank the sections of filven for whichthere is no availableformation in
the original document.

Candidates experienced difficulty in placing the appropriate pieces of information on the cheque,
including inserting the amount of the cheque in full.

Students need more practice on the completion of cheques, especially on

. the placement of the following items:
— amount in digits
amount written in full
bearer
place and date
— SIGNATURE: most students omitted to sign the cheque.

. the writing of theamount infull. Studentsshould practise writingnumbers infull;
many experienced difficulty in this area.
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Question23

Very few students understodgervice contentieuwand therefore missed the threat legal
action.

In Part c(i), AR was accurately rendered by relativefgw students considerinthat it has
appeared in the option for the past three years.

In Part c(iii), candidates misread the question, translatingnhasis the purpose of this letter?
Students must read all questions carefully.

In dealing with comprehension questions, students should be encouraged to answer as precisely
as possible. They should pay particular attention to the following:

. Write out the French expression precisely in reply to the question
What does AR stand for?
Accusé de réception
. Whenthe question asks for aaxplanation of theexpression, its meaning should be
given, or an equivalent expression in English.
Explain the expressioRecommanék avecAR

This expression meartbat it is a registeretetter which has to be signed for upon
receipt.

OR
Registered/certified letter with acknowledgement of receipt

. (STAMP)Who has put this stamp on the letter? For what purpose?
Students should give as much details as possible.

1. An employee of the Institut de Langues Oustine
2. Purpose: proof ohe date of receipt of the lett&ND internal records of the
company, i.e. filing.

Question?4

Students showed good knowledge of letter format. Nevertheless emphasis spabethen
the accuracy of thisrmule de politesseStudents must master a number of such formulae, e.g.
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Nous vous prions d’agréer, Madame, Veulillez croire ,Madame, en
I'expression de nos sentiments 'assurance de nos sentiments
(nos salutations) distingué(e)s
respectueux(euses) dévoué(e)s

Theformule de politessghould generally be prefaced weaRpressions such @ans l'attente
de votre réponse/de vous lietc.

Similarly, the introductory paragraph of tHetter should bear a reference to arprevious
communication, verbal or written, e.qg.

Pour faire suite a notre conversation téléphonique, ...
En réponse a votre lettre/commande ...
Nous accusons réception de votre lettre du (date), ...

The letter should be signed atie signature situated above the full printesine and position
of its sender.

Content

All the handwritten annotations should be addressedrately andare takemot to omit any.
They should also be expanded and reformulated. In artamgéer of paperdhe handwritten
annotations were very often reproduced without any manipulation by the students.

i.e. Regrets mais aucune faute de notre part
Nous exprimons nos plus sincéres regrets pour ce contretemps/ incident qui ne résultait
d’aucune faute de notre part / qui a été causé par le retard de notre banque.

Appropriate links between the different points should be expressed through theadserbial
expressions or conjunctions, elgourtant, toutefois, c’est pourquoi

Register

Students need to be careful use the vousform instead oftu, andnousrather thane, as
required by the commercial register.
Word choice is also an important contributor to register,

e.g. Nous vous remercions rather than  Merci
Nous vous signalons rather than  Nous vous disons

Complete sentences should be formed and students should h#, éaréfistance, not t@mit
the verb.
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2 UNIT GENERAL

Question25

Bon de commande
Cheque see comments for 2/3 Unit (Question 22)

Question26

Who has sent this documentPhe reply shouldtate thename ofthe person, his/her position,
and the name of his/her company.

Students should be encouraged to answer as precisely as possible, especialkyalutng nvith
acronyms:

- write out theFrench expression precisely in replythe questionWhat does ... stand
for?
ex: . P.J. - What does this stand for?
Pieces jointes

- Explain its purpose
Students shouldive asmuch detail aspossible,i.e. there arelocumentsattached to/
enclosed in the letter.

Question?7 (See comments for 2/3 UnQuestion?24)

As for 2/3 Unit, a large number of students showed good knowledge of letter format. However
theformule de politesseas very often inaccurate e.geuillez agréer, Madama,l’expression
de nos...

Teachers should also ensure that students master a number of such formulae.
- see table in 2/3 Unit comments

Theformule de politessghould generally be prefaced weRkpressions such @ans l'attente
de votre réponse/de vous lietc.

Candidates had difficulty in finding tHest part ofthe introductory sentence and linking it to
the rest othe paragraphNous accusongiception de votre lettre du 2@urant parlaquelle
VOUS NOUS avez avises ...

The letter should be signed atiek signature situated above the full printesne and position
of its sender.
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Register

Students need to be careful use the vousform instead oftu and nous rather thanje, as
required by the commercial register.

Word choice is also an important contributor to register, e.g.

e.g. Nous vous remercions rather than  Merci
Nous vous signalons rather than  Nous vous disons

Complete sentences should be formed and students should h# éaréfistance, not t@mit
the verb.

3 UNIT (ADDITIONAL)

Questionl : Reading

Candidatedound the passage to be accessible and appeared to undetiséaident of the
qguestions. This year, althoudhere werefewer questions othe passage than in previous

years, the majority required some analysis of language in the response. Candidates appeared to
manage this new format well.

A question by question analysis of students' responses follows:

(@  This lead-in question was well handled. Very few candidates could not identify on what
occasion the diary entriesere written. This type of questictioes notrequire an
extensive response.

(b)  Mostcandidates werable to identify the personificatiomsed inthe passage quoted.
They were also requiretipwever, to makelose reference to the text soipporttheir
interpretation.

Students should beareful to chooseelevant, accuratquotations. Some candidates
appeared to quote at random phrases which did not necessarily support their argument.

(c) This was, generally, a well handled question. Candidates needed only to refer directly to
the passage to locate the correct response.

(d)  This question proved the matfifficult. Students were required to expldie effect of
the change in verb tense in the passage quoted. It is exfiatt@nit candidates can
identify verb tensesnany, however, werenable to do this. This meatitat it was
difficult to explain theeffectof change. Candidates often merely interpreted the
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present tense as an indication of action occurring in the present as against the past actions
presented earlier in thparagraph. The better candidates describedsérese of
immediacy created for the reader and commented on how this reflected the statd of

of the writer. Somestated that creating desired effecfor a reader is unusual in the

diary form.

(e)  This question also proved challengingany candidates missed the fact tkantences
varied from short tolong and that a variety of punctuationmarks were used;
consequently they were unable descussthe effect of these. Thbest candidates,
however,related the sentence structurestech things ashe insignificance oman as
opposed to the dominance of the volcano with the short sentences mitherergotion
felt by the writer.

() As in (b), mostcandidates werable to identify the personification of twelcano, as
there was afairly clear indication ofthis in the question. Once again, however,
candidates needed to refer closely to the text to support their answers.

() Many candidates hagome difficulty in demonstrating understanding tie words
qguoted and then explaining their effect. Theestion alded them tothe fact that it all
began as a diary entry. THmest responseseferred to the facthat all entries
summarised phases of an assault on the volcano, ldé@nmg it to a military exercise,
or four stages in the conquest of the volcano.

(h)  Here candidates needed to go beyond a reiterative gtiestion, igthat the perspective
was limited as itwastold throughthe eyes of Jean-Louis Etienne. A good response
referred to:

. the others mentioned ithe passage anthe fact that theipoints of view were not
represented;

. the unanswered questions that remained;

. the fact that the entries were extracts and therefore subject to editing, and

. the fact that the narration efvents is largely linear in the diafgrm and therefore not

subject to references to what happened prior to these events nor to future events.

Question? : Writing

The standard appeared to be as high apravious yearsexcept that, on ondand, fewer
responsesould be described as veppor and, athe other end of thepectrum,there were
fewer that could be described as outstanding.
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Marks were awarded according to the student’s level of:

Fluency:

— Frenchnessauthenticity of the language,

— how well the student's responses flow or read,

— the fact that the required number of words is provided.

Variety:

— in use of structures and vocabulary,

— ability to draw on a range of structures and vocabulary to present ideas,
— richness of vocabulary and expressions,

— level of complexity of structures.

Accuracy:

- grammatr,

- spelling,

- basic grammatical forms — of verbs, endings, agreements,

- more complex structures.

NOTE: Accuracy refers talensityof errorsrelative to level ofcomplexity of
language attempted or successfully used, nohjusiberof errors.

Discussion:

- addresses the question,

- relevance of ideas and examples used as illustrations,

- comprehensibility and clarity of argument,

- structure and cogency of argument,

- introduction — sets the approach,

- conclusion — synthesises main thrust or provokes further thought.
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Mark | Each level of response may be characterised by some or all of the following:
10-9 | Fluency: excellent level of fluency and "Frenchness" — in sentence structure,
phrasing, choice of vocabulary and idiom, and in approach to
discussion
Variety: draws on richer, more sophisticated and complex vocabulary anc
structures
Accuracy:  on the whole very accurate
Discussion: addresses the question very well, clarity and cogency, connected
argument, draws on relevant examples to illuminate case, ideas
approach a sophisticated level, some indication of pros and cons|or
of subtleties in question, engages the reader OR evidence of some
originality/freshness in approach
8-7 Fluency: at times excellent, with occasional breaks in flow or Frenchness
Variety: uses a reasonable variety of structures and vocabulary, sometimes
rich vocabulary
Accuracy:  some errors, occasional basic errors
Discussion: addresses the question well, generally well argued, some
irrelevancies or lack of clarity, good range of ideas and of examples
which illustrate the case OR consistency and good development [of
argument within a single example
6-5 | Fluency: generally comprehensible but lacks "Frenchness", some influenges
of English
Variety: vocabulary more basic on the whole, use of some good words,
sometimes inappropriate usage
Accuracy:  frequent errors especially in verb forms, about half correct, use of
more simple structures OR attempts at using the more complex pot
correct
Discussion: addresses the question, argument can generally be followed but fakes

a more simple or sometimes basic approach OR uses irrelevant

examples
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Mark | Each level of response may be characterised by some or all of the following:

4-3 | Fluency: does not read well, when trying to express a more complex idea |does
not have the appropriate linguistic resources to express it, strong
English influence present

Variety: invented words, more simple vocabulary, lacks richness, repetitign
of vocabulary and structures, insertion of learned sections may
contrast with the rest of the piece

Accuracy:  many errors, especially of a basic kind, poor spelling, occasionally a
correct sentence

Discussion: some attempt at argument but often simple or basic statements ¢r
descriptions and/or at times disconnected or hard to follow

2-1 | Fluency: often not comprehensible, or very strong English influence OR
minimal French answer
Variety: limited vocabulary, many invented words, frequent repetition of

vocabulary or structures
Accuracy:  very little correct, basic grammar very poor

Discussion: confused, ideas disconnected, argument not there or hard to follgw
OR does not come to terms with the topic OR the topic completely
ignored

The question this yeawas a complexne involving a pragmatic theme which, nevertheless,
had a philosophical underpinning. The opening questiateceto theadventurer's motivation
for pursuing a goal. Is the enticempntelythat of personal satisfaction or is it atbe idea of
making a worthwhile contribution teociety? Is this not just a restatementtiod age-old
altruism versus egotism argumenihe second part othe questioncalled onstudents to
supporttheir view bydrawing on examples frorone or several of the aspects given. A
preferencdor one approach ovemother did not prevail, althoudimpact sur la population
indigénewas often not discussed sonvincingly. Inmany responses, enthusiasm to discuss
the examples outweighed the writer's commitment to argue the question itself.

Students certainly needed to think about what the question required them to discuss. Some may
have seen the topic as a little remote from their experience butvilnosgavesomethought to

their line ofargument wereble to handle theomplexities of thequestion reasonably well.

Most wrote well over the minimum number of words required.

It is important to point out herhat there are infinitpossible variations in approachitige 3

Unit discursive writing question. It is recognised that, within the time limits of the examination,

it is not possible to explore every nuance of the specific question. Students should reflect on the
angle that they will take, briefly plan theirgument and set abatle task without examining

every possibility. They should, however, have a clear idea of what
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line they are going to take and ensure that theycamesistent. A correa@rgument is nobeing
sought, only a cogent one expressed in good French.

A number of students simplified the argument into a unilateral case:

(@  Adventurerdhave a negative impact on society, the enviremimteammembers and
their families, and on indigenous peoples.

More students simplified the argument into a bilateral case:

(@ adventurers embark on expeditions for their personal satisfaction AND/BUT
(b)  adventurers do not/do contribute to the progress of society.

Within (b) most discussions reflected a negative vieadoknturing for example:

. adventurersare no longer needed as the greater part ofEtmth hasalready been
discoveredand only space remains to be conquered,;

. throughout historythe desire to acquire territohasbeen the cause ehuch civil and
international conflict;

. adventures drain money from government and private funds which cob&ttbespent
on more worthy causes such as medical research, Third World couhgisgpport of
the unemployed, the homeless and the aged or ailing;

. adventurers put themselves and others at risk and are irresponsible;
. the rescue of adventurers costs money and endangers the lives of the rescuers;
. diseases are introduced to indigenous people by adventurers.

The positives mentioned in (b) included:

. the fact that adventurersay be seeking personsdtisfaction in navay diminishes the
value of such expeditions;

. we need to have such people among ushtowv usall to what limits human medurance
can be stretched;

. it is important for us to follow dreams and to achieve against all odds;

. an irrepressible human spirit and an innate desire to learn will alwayssdrivepeople
to undertake such adventures;
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. scientific research is often one of the main reasons for undertaking such exploits;

. hrough films and stories of these adventuredeae a great deal abootrr world and
are made more conscious of the need to protect its peoples and endangered species.

Surprisingly no-one defined an adventurer. Hetimre weresome odd argumentsbout
holiday campers, tourist centres, tourists climbing Uluru a&wen Jacques Chirac and the
nuclear tests. The referencdds aventurierglu typede Jean-Louis Etienneaused confusion
for some. Those who had given a little thought to what type of adventuvreashe/ereable to
use moreappropriate illustrations of adventurers. Weallown adventurers who wergted
included MarcoPolo, ColumbusCaptainCook, Neil Armstrong, IsabelleAutissier and Dick
Smith. The latterservedthe student’s purposwell as he igenowned for his contribution to
society (through charity work etc) as well as for his personal passion for adveSamrealso
cited the recent deaths of climbers of Everest. Many mentiti@adountain of rubbish at the
foot of Everest which had been referred to in the 3 Unit Listening Examination.

Several students todke words environnemenandpollution and proceeded to write on these

two topics withoutrelatingthem tothe question, or they connectedem veryvaguely to the

theme of adventurers. This is regarded as not writing on the topic and is penalised. There were
also sometimes shades of formt#8C questiongppearing as inappropriate developments of

the discussion, e.des réves, la technologie, I'espoir.

Few students realised the significanceef..quethose who did so werable tosee implicit in
the questionthe fact that, otourse, adventurers seek personal satisfaction. They then argued
that thisis ORis not their only motivation.

Most students successfullyresented their approach to tlkéscussion in an introductory
paragraph and gavesgnthesis oftheir argument in an appropriate conclusioiithere were

some students who did not correctly rework the question form in their introduction and said for
examplejes aventuriers ne contribuent-ils pas au progres de la sociéte?

Strengths were noted in the use of certain grammatical structures, Caizsagivies generally
well handled. There were rabvious causes afubjunctivitisthis year. Students are, on the
whole, using the subjunctive appropriately, correctly and judiciously.

As as been mentioned @arlierreports studentare encouraged to write legibly as it is not to
their advantage if the script is hard to decipher.
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Some common inaccuracies and weaknesses were:
. invented words or misspelling of words whicbcurred in thejuestion orthe passage,
=9 contributerfor contribuer,

des volanoe®or des volcans,

I'environmentfor I'environnement,

I'individuel for I'individu
. the use ot’estinstead ofl estand vice versa

use of a feminine adjective aftgest,e.g.c’est belleinstead ot’est beau

. third personplural present tense of irregulaerbs, e.gfaire, recevoir, croire,mourir,
offrir, découvrir, vaincre (ils faiserfor ils fontoccurred frequently)

. failure to use the gerund, eem accompliinstead oen accomplissant
. par exampldor par exemple
. invented words, e.g.

rescuerfor sauver,
protecterfor protéger,
endangerfor mettre en danger
. the past participle auvrir, découvrir, offrir
. the plural of nouns and adjectives ending in —al e.g.
socials/financialdor sociaux/financiaux
. the use otflonte.g.
I'équipement dont on a besoin
. the use of the pronoun following a preposition, e.g.

c’est la raison pourqudior c’est la raison pour laguelle
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confusion ofmoinsandmoindre e.g.

le moins désifor le moindre désir
incorrect verb endings when verb follows a pronoun object, e.g.

iIs nous donnons
the over-use ofhose(swhere a more precise word could be used
tautologies, e.g.

notre monde contemporain en ce moment

a mon avis je crois que...
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