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BOSTES K-10 SYLLABUS DEVELOPMENT
PROCESS

The BOSTES process for the development of K—10 syllabuses to include Australian curriculum
content involves expert writers and opportunities for broad consultation with teachers and other
stakeholder groups in order to receive the highest quality advice from across the education
community.

This project will follow the BOSTES syllabus development process, recognising the substantial review
and development work that the Australian Curriculum, Assessment and Reporting Authority (ACARA),
together with all states and territories has undertaken.

The Languages K—10 Framework forms the basis for the development of the Japanese K-10 Draft
Syllabus and is structured according to the elements of a K-10 syllabus.

Each subsection of the Japanese K—10 Draft Syllabus addresses a syllabus component and includes
an explanation of the component’s purpose.

ASSITING RESPONDANTS

The following icons are used to assist respondents:

This icon indicates general information that assists in reading or
for your . . . . .
. . understanding the information contained in the document. Text
information . . . . .
introduced by this icon will not appear in the final syllabus.
g consult This icon indicates material on which responses and views are
sought through consultation.
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INTRODUCTION

THE K-10 CURRICULUM

The Board of Studies, Teaching and Educational Standards NSW (BOSTES) syllabuses are
developed with respect to some overarching views about education. These include the BOSTES K-
10 Curriculum Framework and Statement of Equity Principles and the Melbourne Declaration on
Educational Goals for Young Australians (December 2008).

BOSTES syllabuses include agreed Australian curriculum content and content that clarifies the
breadth and depth of learning and scope for Languages. The Australian curriculum achievement
standards underpin the syllabus outcomes and the Stage statements for Early Stage 1 to Stage 5.

In accordance with the K—10 Curriculum Framework and the Statement of Equity Principles, the
Languages K—10 Framework takes into account the diverse needs of all students. It identifies
essential knowledge, understanding, skills, values and attitudes. It outlines clear standards of what
students are expected to know and be able to do in K-10. It provides structures and processes by
which teachers can provide continuity of study for all students.

The K-10 Curriculum Framework also provides a set of broad learning outcomes that summarise the
knowledge, understanding, skills, values and attitudes essential for all students in all learning areas to
succeed in and beyond their schooling.

The continued relevance of the NSW K—10 Curriculum Framework is consistent with the intent of the
Melbourne Declaration on the Educational Goals for Young Australians (December 2008), which sets
the direction for Australian schooling for the next ten years. There are two broad goals:

Goal 1: Australian schooling promotes equity and excellence
Goal 2: All young Australians become successful learners, confident and creative individuals, and

active and informed citizens.

The way in which learning in the Japanese K-10 Syllabus will contribute to the curriculum, and to
students’ achievement of the broad learning outcomes, will be outlined in the syllabus rationale.
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DIVERSITY OF LEARNERS

The Japanese K—10 Draft Syllabus is inclusive of the learning needs of all students. Syllabuses will be
designed to accommodate teaching approaches that support student diversity under the sections:
Students with special education needs; Gifted and talented students; Students learning English as an
additional language or dialect; Students with prior language learning.

STUDENTS WITH SPECIAL EDUCATION NEEDS

All students are entitled to participate in and progress through the curriculum. Schools are required to
provide additional support or adjustments to teaching, learning and assessment activities for some
students. Adjustments are measures or actions taken in relation to teaching, learning and assessment
that enable a student to access syllabus outcomes and content and demonstrate achievement of
outcomes.

Students with special education needs can access the K—10 outcomes and content in a range of
ways. Students may engage with:
e syllabus outcomes and content with adjustments to teaching, learning and/or assessment
activities
selected outcomes and content appropriate to their learning needs
outcomes from an earlier Stage, using age-appropriate content
selected Years 7-10 Life Skills outcomes and content appropriate to their learning needs.

Decisions regarding adjustments should be made in the context of collaborative curriculum planning
with the student, parent/carer and other significant individuals to ensure that syllabus outcomes and
content reflect the learning needs and priorities of individual students.

Further information can be found in support materials for:
e lLanguages

e Special education needs

e Life Skills Years 7-10.

GIFTED AND TALENTED STUDENTS

Gifted students have specific learning needs that may require adjustments to the pace, level and
content of the curriculum. Differentiated educational opportunities assist in meeting the needs of gifted
students.

Generally, gifted students demonstrate the following characteristics:
e the capacity to learn at faster rates

e the capacity to find and solve problems

e the capacity to make connections and manipulate abstract ideas.

There are different kinds and levels of giftedness. Gifted and talented students may also possess

learning difficulties and/or disabilities that should be addressed when planning appropriate teaching,
learning and assessment activities.
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Curriculum strategies for gifted and talented students may include:

e differentiation: modifying the pace, level and content of teaching, learning and assessment
activities
acceleration: promoting a student to a level of study beyond their age group
curriculum compacting: assessing a student’s current level of learning and addressing aspects of
the curriculum that have not yet been mastered.

School decisions about appropriate strategies are generally collaborative and involve teachers,
parents and students with reference to documents and advice available from BOSTES and the
education sectors.

Gifted and talented students may also benefit from individual planning to determine the curriculum
options, as well as teaching, learning and assessment strategies, most suited to their needs and
abilities.

STUDENTS LEARNING ENGLISH AS AN ADDITIONAL
LANGUAGE OR DIALECT (EAL/D)

Many students in Australian schools are learning English as an additional language or dialect
(EAL/D). EAL/D students are those whose first language is a language or dialect other than Standard
Australian English and who require additional support to assist them to develop English language
proficiency.

EAL/D students come from diverse backgrounds and may include:

e overseas and Australian-born students whose first language is a language other than English,
including creoles and related varieties

e Aboriginal and Torres Strait Islander students whose first language is Aboriginal English, including
Kriol and related varieties.

EAL/D students enter Australian schools at different ages and stages of schooling and at different
stages of Standard Australian English language learning. They have diverse talents and capabilities
and a range of prior learning experiences and levels of literacy in their first language and in English.
EAL/D students represent a significant and growing percentage of learners in NSW schools. For
some, school is the only place they use Standard Australian English.

EAL/D students are simultaneously learning a new language and the knowledge, understanding and
skills of the Japanese K—10 Syllabus through that new language. They require additional time and
support, along with informed teaching that explicitly addresses their language needs, and
assessments that take into account their developing language proficiency.

STUDENTS WITH PRIOR LANGUAGE LEARNING AND/OR
EXPERIENCE

Students can commence language study at any point along the K—8 continuum and with a range of
prior language experiences which include either the language of the syllabus or a different language.
They may have engaged with a language in either formal or less formal contexts. They may have
been exposed to a language through family members or student exchange. Students have started
school as mono-, bi- or plurilinguals. The Japanese K-10 Syllabus aims to provide sufficient flexibility
through the differentiation of teaching and learning strategies, including content for students with prior
learning, to cater for the learning needs of all students.
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JAPANESE KEY

The following codes and icons are used in the K-10 Japanese Draft Syllabus.

OUTCOME CODING

Syllabus outcomes will be coded in a consistent way. The code identifies the language, stage,
outcome number and the way content is organised.

Early Stage 1 to Stage 5 are represented by the following codes:

Stage

Code

Early Stage 1

Stage 1

Stage 2

Stage 3

Stage 4

Stage 5

albhb|w | N[ | D

In the Japanese syllabus, outcome codes indicate subject, stage and outcome number and objective.

For example:

LJAS-2C

AN

Languages Japanese Stage Outcome number Objective

Outcome code

Interpretation

LJA2-1C Languages, Japanese, Stage 2 - Outcome number 1 (Communicating)
LJA5-7U Languages, Japanese, Stage 5 - Outcome number 7 (Understanding)
LJALS-2C Languages, Japanese, Life Skills - Outcome number 2 (Communicating)
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CODING OF AUSTRALIAN CURRICULUM CONTENT

The syllabus will contain Australian curriculum content descriptions for Japanese in a generic form
with Australian curriculum codes in brackets at the end of each generic content description, for
example:

e initiate interactions and exchange information with teacher and peers, for example (ACLJAC145)

ACLJAC145

Australian Languages Chinese Strand Element code
curriculum (Communicating,
Understanding)

Where a number of content descriptions are jointly represented, all description codes are included, eg
(ACLJAC130, ACLJAC134, ACLJAC132).

Japanese K-10 Draft Syllabus for consultation 6



LEARNING ACROSS THE CURRICULUM ICONS

Learning across the curriculum content, including the cross-curriculum priorities, general capabilities
and other areas identified as important learning for all students, will be incorporated and identified by

icons in the K-10 Japanese Draft Syllabus.

Cross-curriculum priorities

¥

Aboriginal and Torres Strait Islander histories and cultures

&

Asia and Australia’s engagement with Asia

Sustainability

General capabilities

P Critical and creative thinking

I Ethical understanding

= Information and communication technology capability
2] Intercultural understanding

= Literacy

B Numeracy

i Personal and social capability

Other learning across the curriculum areas

5 Civics and citizenship
% Difference and diversity
* Work and enterprise

Japanese K-10 Draft Syllabus for consultation
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RATIONALE
@ for your information

The rationale describes the distinctive nature of the subject and outlines its relationship to the
contemporary world and current practice. It explains the place and purpose of the subject in the
curriculum, including:

why the subject exists

the theoretical underpinnings

what makes the subject distinctive

why students study the subject

how it contributes to the purpose of the K—10 Curriculum Framework

how it prepares students for further schooling.

’QS consult

Learning languages provides the opportunity for students to engage with the linguistic and cultural
diversity of the world and its peoples, and to broaden their horizons in relation to personal, social,
cultural and employment opportunities in an increasingly interconnected and interdependent world.

Contemporary research and practice have established a clear link between the learning of languages
and improved literacy skills for both background speakers and second language learners. Learning
languages increases metalinguistic awareness, strengthens intellectual, analytical and reflective
capabilities, and enhances creative and critical thinking.

Japanese is the official language of Japan, Australia’s northern neighbour in the Asia region. There
are also large Japanese-speaking communities in Hawaii, Peru and Brazil. Australia has a significant
number of Japanese national residents, particularly in the major cities on the eastern seaboard. Japan
has been a close strategic and economic partner of Australia for more than 50 years, and there is
ongoing exchange between the two countries in the areas of education, trade, diplomacy and tourism.
The study of Japanese provides access to the language and culture of one of the global community’s
most technologically advanced societies and economies. It also introduces students to an important
part of the rich cultural tradition of this part of Asia.

Japanese has been taught in Australian educational institutions for over a century, and experienced
rapid growth in schools in the 1960s. Increased trade and tourism activity in the following decades
have strengthened interest in learning Japanese, and ensured the continued growth and development
of Japanese language programs in both primary and secondary schools.

The ability to communicate in Japanese contributes significantly to socio-cultural understanding
between Australia and Japan, and enables students to gain insights into the contributions that have
been made by Japanese-speaking communities to Australian, and indeed, to global society. For
background speakers, this valuable learning experience is further enhanced by the opportunity to
maintain and develop their Japanese language skills and understanding of their cultural heritage.

The rich linguistic and cultural diversity of NSW, to which Japanese-speaking communities contribute
significantly, provides an educational environment where the study of languages and cultures is
valued as a unigue and integral part of the K—10 curriculum.

Japanese K-10 Draft Syllabus for consultation 8



Through learning languages, students acquire communication skills and extend their literacy
repertoires. They develop an intercultural capability and an understanding of the role of language and
culture in communication, and become more accepting of diversity and difference. They develop their
understanding of their own participation and ways of being in the world, and reflect on their own
heritage, values, culture and identity.

The study of Japanese in Kindergarten to Year 10 prepares students to engage with one of the
differentiated Japanese syllabuses available for study in Stage 6, and for future employment, within
Australia and internationally, in areas such as commerce, tourism, hospitality, education and
international relations.

Japanese K-10 Draft Syllabus for consultation 9



THE PLACE OF THE JAPANESE K-10
SYLLABUS IN THE K-12 CURRICULUM

@ for your information

NSW syllabuses include a diagram that illustrates how the syllabus relates to the learning pathways
K—-12. This section places the K-10 syllabus in the K—12 curriculum as a whole.

,@5 consult

Prior-to-school learning
Students bring to school a range of knowledge, understanding and skills developed in home
and prior-to-school settings. The movement into Early Stage 1 should be seen as
a continuum of learning and planned appropriately.
The Early Years Learning Framework for Australia describes a range of opportunities
for students to develop a foundation for future success in learning.

V¥

Early Stage 1 — Stage 3
Japanese
Not a mandatory requirement for K—6

¥
Stage 4
Japanese

Mandatory 100-hours of one language in one continuous 12-month period
(including Life Skills outcomes and content)

Stage 5
Japanese — Elective Course
(including Life Skills outcomes and content)

\ 4 L 4
Stage 6 Stage 6 Stage 6 Stage 6
Japanese Japanese Japanese Japanese

Beginners Continuers Heritage Background
o - - Speakers
Preliminary Preliminary Preliminary P
HSC HSC HSC Preliminary
(Eligibility rules (Eligibility rules (Eligibility rules HSC
apply. Refer to the apply. Refer to the apply. Refer to the
BOSTES website)* BOSTES website)* BOSTES website)*

. 4
Stage 6
Japanese
Extension
HSC

Community, other education and learning and workplace pathways

* Refer to the Eligibility for Stage 6 Languages Courses for more information.
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AlIM
@ for your information

In NSW syllabuses, the aim provides a succinct statement of the overall purpose of the syllabus. It
indicates the general educational benefits for students from programs based on the syllabus.

The aim, objectives, outcomes and content of a syllabus are clearly linked and sequentially amplify

details of the intention of the syllabus.

The aim of Japanese in Years K-10 is to enable students to communicate with others in Japanese,
and to reflect on and understand the nature and role of language and culture in their own lives and the
lives of others.
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OBJECTIVES
@ for your information

In NSW syllabuses, objectives provide specific statements of the intention of a syllabus. They amplify
the aim and provide direction to teachers on the teaching and learning process emerging from a
syllabus. They define, in broad terms, the knowledge, understanding, skills, values and attitudes to be
developed through study in the subject. They act as organisers for the intended outcomes.

KNOWLEDGE, UNDERSTANDING AND SKILLS

COMMUNICATING

Students communicate in Japanese by:

e interacting — exchanging information, ideas and opinions, and planning, negotiating and taking
action

e accessing and responding — obtaining, processing and conveying information through a range
of spoken, written, digital and/or multimodal texts

e composing — creating spoken, written, bilingual, digital and/or multimodal texts.

UNDERSTANDING

Students understand and analyse in Japanese or English:

e systems of language — understanding the language system including sound, writing, grammar
and text structure

e language variation and change — understanding and reflecting on how languages vary in use
(standard and non-standard varieties) and change over time and place

e therole of language and culture — understanding and reflecting on the role of language and
culture in the exchange of meaning, and considering how interaction shapes communication and
identity.

The Communicating and Understanding strands are interdependent and one or more of the objectives
may be emphasised at any given time, depending on the Language and the stage of learning.

VALUES AND ATTITUDES

Students:

e develop an interest in and enjoyment of language learning

e appreciate and value their own heritage, culture and identity

e appreciate and respect the culture, beliefs and values of others through language learning.

Values and attitudes are an integral part of the teaching and learning process. They are distinct from
knowledge, understanding and skills objectives and are not written with stage outcomes. Values and
attitudes should not be included in the assessment of student achievement of knowledge,
understanding and skills.
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OUTCOMES
@ for your information

In NSW syllabuses, outcomes provide detail about what students are expected to achieve at the end
of each stage in relation to the objectives. They indicate the knowledge, understanding and skills
expected to be gained by most students as a result of effective teaching and learning. They are
derived from the objectives of the Chinese K-10 Draft Syllabus.

,@ consult

TABLE OF OBJECTIVES AND OUTCOMES -

CONTINUUM OF LEARNING

COMMUNICATING

Objective — Communicating
Students communicate in Japanese by:
interacting — exchanging information, ideas and opinions, and planning, negotiating and taking

action
Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-1C LJAl1-1C LJA2-1C LJA3-1C LJA4-1C LJA5-1C
interacts in participates in | participates in |interacts with uses Japanese |manipulates
simple play-based guided others in to interact, plan | Japanese in
exchanges in [learning and classroom Japanese to and take action |sustained
Japanese classroom activities in exchange interactions to
routines in Japanese information and exchange
Japanese to engage in information,
classroom ideas and
activities opinions, and
to plan,
negotiate and
take action
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Objective — Communicating
Students communicate in Japanese by:
accessing and responding — obtaining, processing and conveying information through a range of
spoken, written, digital and/or multimodal texts

Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-2C LJA1-2C LJA2-2C LJA3-2C LJA4-2C LJA5-2C
engages with |identifies key |locates and obtains and identifies main |obtains and
Japanese texts |words and classifies organises ideas and interprets
information in  [information in  |information obtains information
simple texts texts from texts, information in | from a range of
using texts texts
contextual and
other clues
LJAe-3C LJA1-3C LJA2-3C LJA3-3C LJA4-3C LJA5-3C
responds to presents presents presents uses Japanese | manipulates
spoken and information information information in  [to present Japanese to
visual texts using a range |using modelled |different information and | present
through of supports language formats ideas in a information,
actions, range of opinions and
gestures, formats for ideas in a
single words or different range of
phrases audiences formats for
specific
audiences,
purposes and
contexts

Japanese K-10 Draft Syllabus for consultation
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Objective — Communicating
Students communicate in Japanese by:
Composing — creating spoken, written, bilingual, digital and/or multimodal texts

Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-4C LJA1-4C LJA2-4C LJA3-4C LJA4-4C LJA5-4C
composes texts | composes composes texts | composes applies a range | experiments
in Japanese simple texts in |in Japanese imaginative of linguistic with linguistic
using visual Japanese using model and informative | structures to patterns and
supports and  [using modelled |language and |texts in compose structures to
other scaffolds |language sample Japanese imaginative compose
sentence incorporating  |and informative |imaginative
patterns familiar texts in and informative
language Japanese ina |[textsin

range of
formats for
different
audiences

Japanese in
different
formats for a
range of
audiences,
purposes and
contexts

Japanese K-10 Draft Syllabus for consultation
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UNDERSTANDING

Objective — Understanding
Students understand and analyse in Japanese or English:
systems of language — understanding the language system including sound, writing, grammar and
text structure
Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-5U LJA1-5U LJA2-5U LJA3-5U LJA4-5U LJA5-5U
recognises recognises and [recognises applies key applies demonstrates
spoken and reproduces the [intonation features of Japanese how Japanese
written sounds of patterns of Japanese pronunciation [pronunciation,
Japanese Japanese, Japanese pronunciation [and intonation |intonation and
understanding and intonation, |patterns and writing
how they are and apply basic | writing conventions
represented in writing conventions are used to
the written form conventions convey
meaning
LJA2-6U LJA2-6U LJA3-6U LJA4-6U LJA5-6U
recognises demonstrates |demonstrates |recognises and |analyses the
language understanding [understanding |manipulates function of
patterns in of elements of |of grammatical |familiar complex
statements, grammar in structures grammatical grammatical
questions and |familiar structures structures
commands language
patterns
LJAe-6U LJA1-7U LJA2-7U LJA3-7U LJA4-7U LJA5-7U
recognises that | recognises demonstrates |recognises identifies analyses the
there are features of an awareness |variations in linguistic and effects of
different kinds | familiar texts of purpose and |[linguistic and |structural linguistic and
of texts audience in structural conventions structural
texts elements in and cultural features in
familiar texts influences in a [texts
range of texts

Japanese K-10 Draft Syllabus for consultation
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Objective — Understanding
Students understand and analyse in Japanese or English:
language variation and change — understanding and reflecting on how languages vary in use
(standard and non-standard varieties) and change over time and place

Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes

A student: A student: A student: A student: A student: A student:
LJAe-7U LJA1-8U LJA2-8U LJA3-8U LJA4-8U LJA5-8U
recognises that | recognises identifies explores how |examines how |analyses the
languages similarities changes in Japanese is Japanese impact on
borrow words [ between Japanese due |influenced by [interacts with [Japanese of
from each Japanese and |to contact with |and influences |other social, cultural
other other other other languages and [and intercultural

languages

languages

languages

cultures

influences

Objective — Understanding
Students understand and analyse in Japanese or English:
role of language and culture — understanding and reflecting on the role of language and culture in
the exchange of meaning, and considering how interaction shapes communication and identity

Early Stage 1 |Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-8U LJA1-9U LJA2-9U LJA3-9U LJA4-9U LJA5-9U
recognises that | recognises recognises makes recognises that |explains and
other similarities terms and connections language use [reflects on the
languages are |[differences and |expressions in |between their |reflects cultural |interrelationship
spoken in their |between Japanese that [own cultural ideas and is between
immediate Japanese and [reflect cultural [practices and [shaped by the [language,
environment their own practices, and |language use |values and culture and
and the world [language and |make and those of beliefs of a identity
culture comparisons Japanese - community
with their own [speaking
and other communities

communities

Japanese K-10 Draft Syllabus for consultation
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STAGE STATEMENTS
@ for your information

In NSW syllabuses stage statements summarise the knowledge, understanding, skills, values and
attitudes developed by students as a result of achieving the outcomes for each stage of learning.

Australian curriculum achievement standards underpin the development of the stage statements.

,@ consult

Stage statements are summaries of the knowledge, understanding, skills, values and attitudes that
have been developed by students as a result of achieving the outcomes for the relevant Stage of
learning.

PRIOR-TO-SCHOOL LEARNING

Students bring to school a range of knowledge, understanding and skills developed in home and
prior-to-school settings. The movement into Early Stage 1 should be seen as a continuum of learning
and planned for appropriately.

The Early Years Learning Framework for Australia describes a range of opportunities for students to
learn and develop a foundation for future success in learning.

The Early Years Learning Framework for Australia has five learning outcomes that reflect
contemporary theories and research evidence about children’s learning. The outcomes are used to
guide planning and to assist all children to make progress.

The outcomes are:

Children have a strong sense of identity.

Children are connected with and contribute to their world.
Children have a strong sense of wellbeing.

Children are confident and involved learners.

Children are effective communicators.

arMwNPE

In addition, teachers need to acknowledge the learning that children bring to school, and plan
appropriate learning experiences that make connections with existing language and literacy
development, including language used at home.

EARLY STAGE 1

By the end of Early Stage 1, students interact in Japanese with their peers and teacher through
action-related talk and play-based activities. They exchange greetings and respond to simple
instructions, question cues and spoken and visual texts with actions, gestures, single words or
phrases. They use formulaic Japanese phrases for everyday interactions such as thanking or
apologising. They participate in shared listening, reading or viewing of texts such as Big Book stories,
using pictures and contextual clues to help make meaning, and responding through actions, drawing
and singing. Students identify key words in spoken texts, such as names of people or objects, and

Japanese K-10 Draft Syllabus for consultation 18



match simple words to pictures, such as classroom objects. They compose their own spoken texts
with teacher support, using scaffolds and visual support, such as photos, to convey simple information
about themselves or their family.

Students recognise that Japanese sounds different to English, and mimic Japanese pronunciation,
approximating sounds. They understand that there are different kinds of texts, such as songs, labels
and captions, and recognise Japanese in the written form. They identify words in English that are
borrowed from Japanese and vice versa. They understand that Japanese is used Japan and other
places in the world, and explore different languages that are used by their peers or family, or in their
local community. They have a growing awareness of the culture of Japanese-speaking communities,
and identify some Japanese cultural practices that are similar or different to their own.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They interact in Japanese with their
peers and teacher by exchanging greetings, responding to questions and instructions and taking turns
in class activities. They identify key words and specific information in simple spoken and visual texts,
and share information, using illustrations and gestures to support meaning. They compose simple
spoken and visual texts, using illustrations and actions. Students use features of the Japanese sound
system, including pitch, accent, rhythm and intonation, and understand that the Japanese written form
comprises hiragana, katakana and kanji. They share information about their family background, and
their own prior learning and/or experience of Japanese.

STAGE 1

By the end of Stage 1 students interact in Japanese with their peers and teacher to exchange
greetings and simple information. They use Japanese in play-based learning contexts, classroom
routines and structured conversations, using modelled language. They identify key words and
information in simple texts, such as charts, songs, rhymes and lists, and convey information, using
key words, phrases, gestures, objects and other supports. They compose simple texts in Japanese
using modelled language, and create bilingual labels and captions for objects and visual texts.

Students reproduce the sounds and rhythms of spoken Japanese, and understand that sounds are
represented in three different scripts in Japanese. They copy some hiragana and a few high-
frequency kanji, and identify key elements of grammar in simple statements, questions and
commands. They identify features of familiar texts, such as greeting cards, and variations in language
use when greeting and addressing different people. Students recognise that Japanese and English
borrow words and expressions from each other and other languages. They understand that Japanese
is an international language, and that there are many Japanese-speaking communities in Australia
and around the world. They reflect on similarities and differences between Japanese and their own
language and culture.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They interact with their peers and
teacher by introducing themselves and expressing their needs, wishes, likes and dislikes. They
participate in classroom routines and guided activities by responding to questions, following
instructions and seeking permission. They obtain, organise and share key points of information from
simple spoken, written, digital and visual texts, and compose simple texts, using modelled sentence
structures and illustrations to support meaning. Students apply pronunciation and intonation patterns,
including pronunciation of loan words and punctuation. They write simple texts in hiragana, and
familiar katakana and kaniji, recognising parts of speech and basic word order. They understand that

Japanese K-10 Draft Syllabus for consultation 19



the ways in which people use language reflect their culture, and relate to where and how they live and
what is important to them. They reflect on the role of Japanese language and culture in their own
lives.

STAGE 2

By the end of Stage 2 students interact in Japanese with their peers and teacher to exchange
information, follow instructions and collaborate in guided classroom activities. They locate and classify
information in texts, such as advertisements, menus or excerpts from anime, and present information
using modelled language and graphic, visual or digital supports. They compose texts in Japanese,
using familiar words, formulaic expressions and modelled language, and create bilingual texts, such
as descriptions and signs, for the classroom.

Students reproduce pronunciation and intonation patterns, identifying sound-hiragana relationships.
They write simple texts in hiragana and high-frequency katakana and kanji, and identify basic
elements of grammar in familiar language patterns. They identify language features and textual
conventions in familiar texts, recognising purpose and audience, and variations in language use
according to mode of delivery and context. Students give examples of changes in Japanese due to
contact with other languages. They identify terms and expressions in Japanese that reflect cultural
practices, and make comparisons with their own and other communities. They understand that ways
of communicating and behaving reflect aspects of personal identity.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They interact in Japanese with their
peers and teacher to share information, experiences and feelings, and collaborate in tasks and
activities that involve planning and simple transactions. They obtain and organise information from
spoken, written, digital and visual texts, and convey information relating to different contexts in
spoken, written and digital modes, using models. They compose texts using formulaic expressions,
modelled language and visual supports, and create bilingual texts such as signs and notices, digital
picture dictionaries or word banks for the classroom and school community. Students apply intonation
and phrasing patterns of spoken Japanese, recognising that most kanji have more than one reading,
and that pronunciation changes according to kanji compounds. They write texts in hiragana, katakana
and familiar kanji, applying their knowledge of grammatical elements to describe actions, people and
objects. They reflect on their experiences when interacting in Japanese and English-speaking
contexts, identifying similarities and differences in language use and behaviours.

STAGE 3

By the end of Stage 3 students interact with others in Japanese to exchange information about their
personal world. They engage in classroom activities and collaborate with their peers to plan a group
activity or shared event. They obtain and organise information from a range of written, spoken and
digital texts, using contextual and other clues to elicit meaning, and present information in different
formats for specific audiences. Students compose imaginative and informative texts, using familiar
language and scaffolds, for a variety of purposes and audiences, and create bilingual texts, such as
signs, games, displays, websites or word banks, for the school community.

Students use key features of pronunciation and intonation, recognising the relationship between
sounds, words and meaning. They write texts in hiragana, high-frequency katakana and familiar kanji,
applying basic writing conventions. They understand the systematic nature of Japanese rules, and
use basic grammatical structures to present information. They identify how linguistic and structural
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features in familiar texts vary according to audience and purpose, mode of delivery and context.
Students explore how Japanese is influenced by and influences other languages, recognising that
there is diversity within the Japanese language. They describe aspects of their own identity, making
comparisons between their own cultural practices and language use and those of Japanese-speaking
communities, and considering how this affects intercultural communication.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They initiate interactions in
Japanese with others to exchange information, ideas and opinions, and collaborate with peers in
shared tasks and experiences to make choices and arrangements, organise events and complete
transactions. They obtain, classify and respond to information from a range of texts, and convey ideas
and information in a variety of formats for different audiences. They compose imaginative and
informative texts for a range of purposes and audiences, and create bilingual texts and resources for
their own language learning and the school community. Students apply the Japanese sound system,
including variations in tone, stress and phrasing. They use an increasing range of kanji in written
texts, applying

basic structures and features of Japanese grammar to present information and elaborate on meaning.
They reflect on their experiences in Japanese and English-speaking contexts, discussing adjustments
made when moving from English to Japanese and vice versa.

STAGE 4

By the end of Stage 4 students interact with others in Japanese to exchange information on a range
of topics. They ask and respond to a range of questions and give opinions. They engage in
collaborative tasks and activities that involve making plans and arrangements.

Students identify main ideas and specific information in a range of written, spoken and digital texts
and present information and ideas in a range of formats for different audiences. They plan, draft and
present imaginative and informative texts, using stimulus materials and modelled language, and
create bilingual texts and learning resources.

Students apply Japanese pronunciation and intonation patterns in a range of sentence types and
vocabulary. They read and write hiragana, read katakana and write familiar katakana words. They
read and write high-frequency kanji, applying stroke order conventions. They understand elements of
Japanese grammar, including the systematic nature of verb conjugation, variations in word order and
the use of particles in simple sentences. Students identify features of familiar spoken, written and
multimodal texts, understanding how language use varies according to context, purpose, mode of
delivery and the roles and relationships of participants.

Students examine how Japanese influences and is influenced by other languages and cultures,
identifying borrowed words used in Japanese and English, and Japanese words and phrases that
have emerged in response to new technology. They explore connections between language and
culture in particular words, expressions and communicative behaviours, recognising values that are
important in Japanese society. Students share their reactions to intercultural experiences, considering
how their own ways of communicating and expressing identity are shaped by the values and beliefs of
their community.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They initiate and sustain
interactions on a range of topics and issues, and engage in collaborative tasks and activities that
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involve planning, making decisions and shared transactions. They obtain and analyse information
from a range of written, spoken and digital texts, and convey information and ideas on a variety of
topics, events or experiences. They compose imaginative and informative texts in different formats
according to purpose and audience. They apply Japanese pronunciation and intonation patterns,
including pronunciation of loan words and punctuation. They use hiragana, katakana and familiar kanji
in simple texts, and elements of Japanese grammar and sentence structure to express ideas.
Students explore the impact of technology on Japanese and how Japanese has changed over time
through interaction with other languages and cultures. They explain ways in which choices in
language use reflect cultural ideas, and explore different communicative behaviours across cultures.
They reflect on how their own biography, including family origins, traditions and beliefs, impacts on
their sense of identity and ways of communicating.

Students with a background in Japanese

Students with a background in Japanese have more sophisticated communicative skills and
knowledge and understanding of language and culture. They exchange information, opinions and
preferences relating to social issues and cultural experiences, and engage in collaborative tasks that
involve negotiating, solving problems and justifying decisions. They access and evaluate information
in a range of written, spoken and digital texts, and convey information, ideas and perspectives on a
range of topics, events or experiences, using different presentation modes for particular audiences.
Students compose imaginative and informative texts in a range of formats according to purpose and
audience. They apply the Japanese sound system, explaining variations in tone, stress and phrasing.
They use an increasing range of kaniji in texts, identifying the form and function of components in
individual characters, and apply their knowledge of Japanese grammar to organise and elaborate on
ideas and opinions. Students explore the impact of technology on Japanese and how Japanese has
changed over time through interaction with other languages and cultures. They analyse ways in which
choices in language use reflect cultural ideas and perspectives, and reflect on how what is considered
acceptable in communication varies across cultures. They reflect on how and why being a speaker of
Japanese contributes to their sense of identity and is important to their Japanese cultural heritage.

STAGE 5

By the end of Stage 5 students initiate and sustain interactions with others in Japanese to share
information, ideas and opinions. They participate in a range of collaborative tasks, activities and
experiences that involve negotiating and solving problems.

Students obtain and interpret information from a range of written, spoken, visual or multimodal texts,
and present information, opinions and ideas on a range of issues in different formats for specific
audiences, purposes and contexts. They plan, draft and present imaginative and informative texts in a
range of formats to express ideas, attitudes and values, and create bilingual texts and resources for
the school and wider community.

Students apply pronunciation, intonation and phrasing patterns of spoken Japanese. They write texts
comprising hiragana, katakana and familiar kanji, recognising that kanji can have different readings,
and using knowledge of familiar kaniji to predict the meaning of new vocabulary. They understand the
systematic nature of Japanese grammar, and use complex structures to present information and
express ideas and opinions. Students analyse the effects of linguistic and structural features in texts,
understanding their interrelationship between context, purpose and audience. They explain how and
why language use varies according to social and cultural contexts, relationships between participants
and textual purpose.

Students analyse the impact on Japanese of social, cultural and intercultural influences, including
media, technology, globalisation and popular culture. They understand that language, culture and
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communication are interrelated and shaped by each other. They reflect on their intercultural
experiences, recognising how cultural identity influences ways of communicating, thinking and
behaving.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills and knowledge and understanding of language and culture. They initiate and sustain
interactions with others to discuss and debate ideas and points of view, and obtain, interpret and
evaluate information, ideas and opinions from a range of texts. They convey information and ideas
from different perspectives and compose a range of imaginative and informative texts in a variety of
formats for specific audiences, purposes and contexts. Students apply intonation and phrasing
patterns in both formal and informal speech, using their knowledge of familiar kanji to predict the
meaning of unknown words. They understand how sophistication in expression can be achieved by
using complex grammatical structures, including a variety of verb and adjective conjugations. They
research the phenomenon of language change in Japanese-speaking communities, analysing and
comparing language use of previous generations with contemporary use. They analyse the reciprocal
relationship between language, culture and communication, and how this relationship reflects values,
attitudes and beliefs.

Students with a background in Japanese

Students with a background in Japanese have more sophisticated communicative skills and
knowledge and understanding of language and culture. They initiate and sustain interactions in
Japanese with others to discuss and debate ideas and points of view, and analyse texts to identify
elements such as viewpoint, theme, stylistic devices, cultural influences and values. They convey
information and ideas from different perspectives and compose a range of imaginative and
informative texts in a variety of formats for specific audiences, purposes and contexts, experimenting
with genre, textual features and stylistic devices. Students apply intonation and phrasing patterns in
both formal and informal speech, understanding how patterns of rhythm, tempo, stress, pitch and
intonation are used to enhance the aesthetic features of texts. They use a wide range of kaniji in
written texts, and apply complex grammatical structures to enhance communication and achieve
particular effects. They research the phenomenon of language change in Japanese-speaking
communities, analysing and comparing language use of previous generations with contemporary use.
They discuss how meanings vary according to cultural assumptions that Japanese and English
speakers bring to interactions, and how mutual understanding can be achieved. They reflect on
variations in their own language use and communicative and cultural behaviours in Japanese and
English-speaking contexts.
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ORGANISATION OF CONTENT
@ for your information

In NSW syllabuses for Kindergarten to Year 10, courses of study and educational programs are
based on the outcomes of syllabuses. The content describes in more detail how the outcomes are to
be interpreted and used, and the intended learning appropriate for the stage. In considering the
intended learning, teachers will make decisions about the sequence, the emphasis to be given to
particular areas of content, and any adjustments required based on the needs, interests and abilities
of their students.

The knowledge, understanding and skills described in the outcomes and content will provide a sound
basis for students to successfully move to the next stage of learning.
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CONTENT
@ for your information

The content of the Japanese K—10 Draft syllabus has been developed from the Languages K-10
Framework with one pathway and one learning sequence K-10 that has been designed to
accommodate a range of learners and school programs. The content will be organised through the
two interrelated strands: Communicating and Understanding and related objectives.

Content including knowledge and understanding of linguistic structures and vocabulary should be
taught in an integrated way by providing meaningful learning experiences for students through a
range of relevant and appropriate teaching and learning strategies.

Relevant and significant learning experiences or rich tasks involve purposeful language use. Unlike
form-focused language activities and exercises (see Glossary), these tasks involve the achievement
of a devised or actual goal or purpose. They provide opportunities to draw on existing language
resources and to experiment with new forms.

Rich tasks may be authentic, for example to take a Japanese-speaking person on a tour around a
school or to participate in an experiment; or simulated, for example, to compose an email to a

Chinese-speaking friend or read a friend’s blog.

Tasks provide the organising structure and context for meaning-focused language learning.
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LEARNING ACROSS THE CURRICULUM

@ for your information

BOSTES has described learning across the curriculum areas that are to be included in syllabuses. In
K-10 syllabuses, the identified areas will be embedded in the descriptions of content and identified by
icons. Learning across the curriculum content assists students to achieve the broad learning
outcomes defined in the BOSTES K—10 Curriculum Framework and Statement of Equity Principles,
and in the Melbourne Declaration on Educational Goals for Young Australians (December 2008).

Knowledge, understanding, skills, values and attitudes derived from the learning across the
curriculum areas will be included in BOSTES syllabuses, while ensuring that subject integrity is
maintained.

The learning across the curriculum areas include the cross-curriculum priorities and general
capabilities from the Australian curriculum as well as other areas identified by BOSTES as important
learning for all students.

Cross-curriculum priorities enable students to develop understanding about and address the
contemporary issues they face.

The cross-curriculum priorities are:

e Aboriginal and Torres Strait Islander histories and cultures -
e Asia and Australia’s engagement with Asia &

e Sustainability ~-

General capabilities encompass the knowledge, skills, attitudes and behaviours to assist students to
live and work successfully in the 21st century.

The general capabilities are:

Critical and creative thinking &*

Ethical understanding [*

Information and communication technology capability =
Intercultural understanding &

Literacy &~

Numeracy M

Personal and social capability i

BOSTES syllabuses include other areas identified as important learning for all students:
e Civics and citizenship *

e Difference and diversity ¥

e Work and enterprise #
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/QS consult

Aboriginal and Torres Strait Islander histories and cultures <4

The study of languages provides valuable opportunities for students to make interlinguistic and
intercultural comparisons across languages, including Aboriginal and Torres Strait Islander
languages, and to develop their understanding of concepts related to the linguistic landscape of
Australia. Students explore the languages spoken in their immediate environment, identifying local
Aboriginal and/or Torres Strait Islander languages. They examine cultural symbols and practices
across languages, and ways in which people express their culture through traditional stories, songs,
dance and crafts. By exploring and reflecting on the interrelationship between language, culture and
identity, students understand that the ways in which people use language reflect the values and
beliefs of their respective communities, including Australia’s rich and diverse Aboriginal and Torres
Strait Islander communities.

When planning and programming content relating to Aboriginal and Torres Strait Islander histories
and cultures, teachers are encouraged to consider involving local Aboriginal communities and/or
appropriate knowledge holders in determining suitable resources, or to use Aboriginal or Torres Strait
Islander authored or endorsed publications.

Asia and Australia’s engagement with Asia &

Students learning Japanese engage with rich content and contexts for developing their knowledge
and understanding of Asian societies, languages, cultures, values and beliefs. They learn to
communicate and interact in Japanese in interculturally appropriate ways, exploring concepts,
experiences and perspectives from within and across Japanese and other Asian cultures. They
understand that there are Japanese-speaking communities in Japan, Australia and around the world,
and that there is diversity within the Japanese language. They identify words and expressions that
Japanese and English borrow from each other and other languages. They explore the impact on
Japanese of social, cultural and intercultural influences, such as media, technology, globalisation and
popular culture. They develop an appreciation for the place of Australia within the Asian region,
including the interconnections of languages and cultures, peoples and communities, histories and
economies. Students learn how Australia is situated within the Asian region, and how Australia’s
linguistic and cultural identity is continuously evolving, both locally and within an international context.

Sustainability ~-

Learning Japanese provides a context for students to develop their knowledge and understanding of
concepts, perspectives and issues related to sustainability in Japanese-speaking communities in
Japan, Australia and the world. They engage with a range of texts to obtain, interpret and present
information, ideas and opinions on concepts such as the environment, climate, conservation, linguistic
and cultural ecologies, and change, both within Japanese language and culture, and across
languages and cultures. Students develop their knowledge, skills and understanding about
sustainability within particular cultural contexts. Through interacting with others, negotiating meaning
and mutual understanding and reflecting on communication, they learn to live and work in ways that
are both productive and sustainable.
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Critical and creative thinking #*

Students develop critical and creative thinking as they interact in Japanese with people and ideas
from diverse backgrounds and perspectives. They participate in a range of collaborative tasks,
activities and experiences that involve negotiating, solving problems and making decisions. Students
obtain, interpret and organise information, ideas and perspectives from a range of texts, analysing
aspects of Japanese language and culture and making comparisons with other languages and
cultures. They think creatively when composing imaginative and informative texts in Japanese in
different formats for a range of contexts, purposes and audiences.

Ethical understanding I¢

Students learning Japanese are encouraged to acknowledge and value difference in their interactions
with others and to respect diverse ways of perceiving and acting in the world. They apply their
knowledge of ethics when using technology to communicate information. When collecting, interpreting
and analysing information, ideas and research data related to aspects of language and culture in
Japanese-speaking communities, students learn about ethical procedures for investigating and
working with people and places. As they develop their knowledge and understanding of the language,
culture, beliefs, values and attitudes of Japanese-speaking, their own and other communities,
students become more aware of their own roles and responsibilities as citizens.

Information and communication technology capability =L

Accessing live Japanese environments and texts via digital media contributes to the development of
students’ ICT capabilities as well as linguistic and cultural knowledge, and extends the boundaries of
the classroom. Students maximise use of the technologies available to them, adapting as
technologies evolve and limiting the risks to themselves and others in a digital environment.

Students Interact with Japanese speakers in online contexts, and access multimodal resources,
digital environments and technologies to enhance their learning. They engage with digital texts to
obtain, interpret, reorganise and present information, opinions and ideas. They use word-processing
skills to produce written texts in hiragana, katakana and kanji. They create imaginative and
informative texts in digital formats, using text, sound and images, and produce bilingual resources,
such as digital displays or websites, for the school community.

Intercultural understanding @

The development of intercultural understanding is a central aim of learning languages, as it is integral
to communicating in the context of diversity, the development of global citizenship and lifelong
learning. Learning languages enables students to develop their intercultural understanding as they
learn to value their own language(s), culture(s) and beliefs, and those of others. They understand the
reciprocal relationship between language, culture and identity, and how this relationship reflects the
values and beliefs of a community. Students reflect on their own and other cultures in ways that
recognise similarities and differences, create connections with others and cultivate mutual respect.
Learning to move between languages and cultures is integral to language learning and is the key to
the development of students’ intercultural understanding.

Students learning Japanese make connections between cultural practices and language use,
identifying culture-specific terms and expressions in Japanese and making comparisons with other
languages and cultures. They examine differences in language use and behaviours, explaining
variations according to context, purpose, mode of delivery and the roles and relationships of
participants. Students understand how cultural identity influences ways of communicating, thinking
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and behaving. They reflect on their experiences when interacting in Japanese and English-speaking
contexts, considering adjustments made and how this affects intercultural communication.

Literacy &

Contemporary research has demonstrated explicit links between language learning and improved
literacy skills. The study of Japanese develops students’ understanding of how languages work as
systems, thereby enhancing literacy and language skills in Japanese, as well as English. For
background speakers of Japanese, the knowledge, understanding and skills which students develop
through learning their first language also support and enhance the development of literacy in English.

Students learning Japanese make connections between spoken language and Japanese hiragana,
katakana and kanji. They read Japanese texts, using their knowledge of kanji to predict the meaning
of new words, and write texts comprising hiragana, katakana and familiar kanji. They use
metalanguage to describe linguistic structures and features in texts, recognising that grammatical
concepts serve particular functions and represent part of the system of language.

Students identify main ideas and specific information in a range of spoken, written and multimodal
texts, explaining textual structure and linguistic features and their relationship with context, purpose
and audience. They convey information, ideas and opinions in a variety of text types and formats, and
compose imaginative and informative texts in different formats for a range of audiences, purposes
and contexts, applying their knowledge of grammatical structures, word order and sentence
construction. Students create bilingual texts and resources for the school and wider community,
making comparisons between Japanese and English textual features, and linguistic and cultural
elements.

Numeracy

Students develop numeracy capability as they communicate in Japanese in everyday situations. They
use Japanese numbers for counting and measuring, understanding and using kanji in written texts.
They role-play shopping situations in class, negotiating details such as size, quantity and price, and
using currency exchange rates to complete transactions. They use expressions of time to sequence
events, and create calendars to share information about class routines, birthdays, including zodiac
signs, and Japanese events and celebrations. They interpret data and statistics from multimodal
sources, and construct tables, charts, graphs and diagrams to present information.

Personal and social capability i

Learning languages supports students in developing their capacity to manage their own lives, their
relationships, work and learning more effectively. Students develop personal and social capability as
they interact with Japanese speakers in culturally appropriate ways in a range of contexts and
situations, understanding the importance of communicating in a respectful manner. They participate in
shared tasks and activities that involve planning, negotiating, and making decisions and
arrangements. They work both collaboratively and independently, engaging with Japanese texts and
resources to obtain, interpret and evaluate information, and creating their own imaginative and
informative texts to express their ideas, opinions and beliefs.

Students explore connections between Japanese language and culture in particular words,
expressions and communicative behaviours, recognising and empathising with values that are
important to Japanese-speaking communities. They understand that people view and experience the
world in different ways, and reflect on their own heritage, values, culture and identity.
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Civics and citizenship "

As students engage in learning Japanese, they develop the knowledge, understanding, skills, values
and attitudes for responsible, informed and active participation in Australian society and as global
citizens.

Students understand the concept of community identity within the context of multicultural Australia.
They explore cultural representations that contribute to a sense of identity in Japanese-speaking, their
own and other communities, identifying cultural symbols, such as flags or traditional dress, and
exploring ways in which people express their culture through music, dance, traditional stories, food,
games and celebrations.

Students examine the importance of tradition to a sense of community and national identity, and
explore the impact of social, cultural and intercultural influences on Japanese language and culture,
such as media, technology, globalisation and popular culture. They appreciate the richness of
Japanese language and culture, and the significant social, economic and cultural contributions of
Japanese-speaking communities to Australian society and the world.

Difference and diversity #

Through their learning of Japanese, students develop awareness, understanding and acceptance of
difference and diversity in their personal lives, and within the local and global community. Students
learn about values, attitudes, customs and traditions in Japanese-speaking communities, as well as
characteristics that are common to their own and other communities. They communicate in Japanese
in diverse contexts, understanding the importance of using culturally appropriate language and
behaviour.

The study of Japanese fosters the ideals of respect for others and appreciation and acceptance of
diverse points of view, beliefs, attitudes and values. Students develop their understanding of issues
such as age, beliefs, gender, language and race, and their appreciation of ways in which diversity
contributes to a deeper sense of community and national identity.

Work and enterprise %

Students need to be prepared for living and working in a world that is more technologically focused,
globally connected and internationally competitive. Through their study of Japanese, students learn
about the living and working conditions of Japanese-speaking communities, and understand the
impact of social, economic and technological developments. Students learning Japanese develop
skills in communication, collaboration, negotiation and problem-solving that equip them for
participation in a range of work settings, and enable them to become more effective and valuable
members of the workforce. The ability to communicate in Japanese broadens future employment
opportunities for students in an increasingly globalised world.
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EARLY STAGE 1

CONTENT FOR EARLY STAGE 1
/Qgconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> interacts in simple exchanges in Japanese LJAe-1C

CONTENT

Students:
e exchange simple greetings and information, for example: (ACLJAC109) i
— introducing self, using culturally appropriate gestures &
— greeting others at different times of the day outside and inside the classroom, eg
ZATHIE, AR, SEOoRb, BRTALI W
— encouraging students to say thank you when receiving worksheets, eg
bk ZTInES, i
— understanding differences between greeting a teacher/parents and peers, eg
BIXE) - BIIEHI TS nET @

e participate in classroom routines and activities and follow simple instructions, for example:
(ACLJAC110)
— following simple instructions, eg A T< 723, EWNWTLE SV, LTS, - T
LTEEW, oo TLIEE W i
— participating in classroom routines, eg opening and closing lessons f#
— counting down in Japanese using hand gestures before and after activities

Content for students with prior learning and/or experience
Students:
e interact with teacher and peers by exchanging greetings and responding to questions, for
example: &* &
— indicating likes and dislikes, eg ~ 7239 & T4, «* ik
— sharing personal information about themselves and their family & i
— sharing a details about their weekend with their peers and teacher, using simple sentences #*

e participate in class routines and activities by responding to instructions and taking turns, for
example: &* i
— learning the rules of a new game, eg Japanese Hopscotch (I AT AdE) , What's the time
MrWolf? (BEBNAS A, WERALTT A ?) | Hide and seek (2> LAIT) |
CRATAEAL o BT TAA and deciding who will be ‘it eg 3512,  who will be ‘hiding’
and how the game is won eg 725, £ «* i

Japanese K-10 Draft Syllabus for consultation 31



EARLY STAGE 1

— taking part in a simple experiment involving observation, using expressions, eg &% %7,
HRAEEA, ODVET, LTHRET, 2OWTT, Hiclemnn Ty o ik
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EARLY STAGE 1

COMMUNICATING
ACCESSING AND RESPONDING

OUTCOME

A student:
> engages with Japanese texts LJA e-2C
> responds to spoken and visual texts through actions, gestures, single words or phrases LJAe-3C

CONTENT

Students:
e participate in shared listening, speaking and viewing activities, for example: (ACLJAC114) &= i#
— singing songs with actions, eg \NF UWS A, B S7Zidzi), £
— listening to songs with visual images that involve onomatopoeic sounds and discussing them
o=
— following picture book stories or interactive digital texts

e respond to simple or familiar stories, songs and rhymes through actions, drawing and singing, for

example (ACLJAC114) =* 5=
singing and responding to songs with actions, eg M CWE A, HNWE I 7T, EH &5
EL

— listening to onomatopoeic sounds and drawing pictures to show how they felt when listening,
eg M AW A, DADbA, FiE &

— following familiar stories and responding to questions, eg & ® AIX7ZTTh, ZDOUED
REZIIRATT D, 22X EZTTA, ZHUTRATT D, & &

Content for students with prior learning and/or experience
Students:
e identify key words and specific information in simple spoken and visual texts, for example: &% &
— listening to and viewing picture books and familiar multimodal stories and responding
appropriately to questions to demonstrate comprehension, eg DX (X2 BB I H LB HWE
Ty, TOVEFEARDETTD, , TOANELELELIZRYIZNTT ), &

e share information, using illustrations and gestures to support meaning, for example: #* &
— drawing a picture and explaining it using gestures to support meaning &=
— completing illustrations for a storyboard by drawing a picture of the main character, after
listening to and viewing picture books and familiar multimodal stories
— re-enacting a familiar story, eg using expressions {e/>LiprLHH EZ AT+ -, THIE
~TY, &
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EARLY STAGE 1

COMMUNICATING

COMPOSING

OUTCOME

A student:
> composes texts in Japanese using visual supports and other scaffolds LJAe-4C

CONTENT

Students:
e describe objects and people using visual supports, for example: (ACLJAC115) #* &=

describing size, colour and shape of objects around the classroom/school & &

learning vocabulary by singing ‘The Rainbow Song’ in Japanese, using a familiar tune
describing what they saw on an excursion, using simple adjectives and nouns and then
drawing pictures &* &=

responding to question words, eg ZAULZBEBE W TT A, Faalb— MITETThH, &
using adjectives, eg BB Z VY, HINI VY BB, A UM, SEWV, 1FE ) to describe
visual images #* &=

e label objects and images, for example: (ACLJAC117) &=

using digital technology to draw pictures of classroom objects to be used as labels in the
classroom and around the school,eg X 9 L2, LX< WA LD, TN TA, Z9HX%9
Lo, &, F7, et B e

cutting and pasting words to label an image, eg labelling body parts of an animal/person * &
labelling the days of the week during morning routine, eg i 2 X 5T, 2L 5T, TUVWE I
5=

identifying the weather, eg i3, <t 0. H®

assigning labels to a photo, eg family members &

Content for students with prior learning and/or experience
Students:
e compose simple texts, using illustrations and actions, for example: &% &

composing and performing simple action chants or repetitive raps #* &
composing a spoken text based on a visual prompt, eg a picture #* &
creating a calendar #* &

e create bilingual word lists and labels for the classroom, for example: & &

labelling classroom objects &

creating a bilingual picture dictionary * &=

making a class word wall or display of an event, eg a sports day or school concert (eg 12
EOENTY, HLZE SALEILNTT, ) &
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EARLY STAGE 1

UNDERSTANDING

SYSTEMS OF A LANGUAGE

OUTCOME

A student:

>
>

recognises spoken and written Japanese LJAe-5U
recognises that there are different kinds of texts LJAe-6U

CONTENT

Students:

recognise the sounds of Japanese, for example: (ACLJAU120) &=

recognising the concept that one kana represents a basic unit of a Japanese sounds™
learning the rhythm of Japanese

practising the sounds of Japanese by singing the 1> 9 2 ¥ hiragana song

noticing that statements and questions have different intonation patterns &

recognise that the sounds of Japanese are represented in three scripts, for example: &

— recognising that there are three scripts in Japanese text and discussing the difference in
purpose of hiragana, katakana and kanji &=

— participating in games, such as ‘bingo’ and ‘snap’ using the 46 basic hiragana &

— tracing and copying hiragana, and own name in katakana =

understand that language is organised as ‘text’, for example: (ACLJAU123) &=

— understanding that texts can be spoken, written, digital, visual or multimodal and can be short
or long ¥

— recognising that language is text and comparing and contrasting the same text type in English
and Japanese, eg a letter written in Japanese and in English &

— noticing that Japanese can be written vertically or horizontally

— naming familiar texts, eg a story, rnyme, song or conversation &

Content for students with prior learning and/or experience
Students:

recognise and use features of the Japanese sound system, including pitch, accent, rhythm and

intonation, for example: &

— recognising pitch, accent, rhythm and intonation when listening to stories &

— accurately pronouncing all combinations of hiragana and katakana, including voiced and
unvoiced forms and all combined sounds (contractions and blends)

— understanding that the sounds of hiragana and katakana are identical even though the
associated scripts are different &

recognise and understand the relationship between the character-based scripts of hiragana,
katakana and kaniji, for example: &

— understanding that katakana is used for foreign words, eg 7 L &, X2 v —h— @
— understanding that every kanji has meaning &=

— making pictograms for kanji ¥
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EARLY STAGE 1

UNDERSTANDING
LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> recognises that languages borrow words from each other LJAe-7U

CONTENT

Students:
e recognise that Japanese and English borrow words from each other, for example: (ACLJAU125)
o ¥
— recognising that there are Japanese loan words, and that these are written in katakana & ¥
— comparing pronunciation and intonation of Japanese loan words with English pronunciation
and vice versa = ¥
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EARLY STAGE 1

UNDERSTANDING
ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> recognises that other languages are spoken in their inmediate environment and the world

LJAe-8U

CONTENT

Students:
e understand that Japanese is one of the many languages spoken in Australia, for example:
(ACLJAU143) i &
— discussing where students have heard Japanese spoken, such as Japanese restaurants,
supermarkets, audio books or radio @ i #
— identifying local Aboriginal languages ¥ i ¥
— discussing why there are different languages spoken by their peers @ if % %
— creating a data display of the different languages represented in the class -¥ @ i@ # %

e recognise that there are cultural practices that differ from their own, for example: (ACLJAC118) &
i ¥
— discussing cultural backgrounds of peers and their families, and sharing knowledge of own
cultural background -# @ & d
— sharing knowledge about celebrations in their own culture, and making comparisons with
celebrations in Japanese-speaking and other communities, including Aboriginal and Torres
Strait Islander communities ¥ @ & & *

Content for students with prior learning and/or experience
Students:
e share information about their family background, for example: € & &
— creating a personal profile, using drawings, images or photos, including where their family is
from, who speaks Japanese and/or other languages or dialects at home @ i %
— discussing elements of Japanese identity, eg animal signs & & %
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STAGE 1

CONTENT FOR STAGE 1
/Qgconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> participates in play-based learning and classroom routines in Japanese LJA1-1C

CONTENT

Students:
e interact with teacher and peers to exchange greetings and simple information, for example:
(ACLJAC109)

following instructions to learn a song or play a game, eg ~C< 72XV,

dressing up as different persona in different contexts and performing a mini role play, eg
between teacher and students at school in the morning (BlZ X5 - BT L H> T3V ET),
parents and child before going to school (37222 D 723\, 72720 E, Vo ThH o LW,
Vo T X £79), same aged friends at lunch, different aged friends #

using appropriate greetings at occasions, eg ‘Grandparents’ Day’ or when visiting the
principal’s office, eg 513 L 9 and B LW E A, BEHSA BT L > T nEJ@ &
inviting students from older grades and introducing self to them, eg (U FE LT, 1E< - b
UIE_TF, EH5TLALL, wtib

e participate in class routines and structured conversations using modelled language, for example:
(ACLJAC110, ACLJAC111) &* &= i

engaging in classroom routines, eg 9> > 7T, 72> T, /— F&E20OBHWT, A Tib

using ‘backchanneling’ when participating in conversations to show engagement as a listener,
eg bbb, £HTT, ~—, 22

sharing weekend activities on Mondays with teacher and peers, using visuals to respond, eg
pointingto the beach (eg L w 9 £-2, ~CW&E L7z, ~&HE LT,

~EHTOE LT, ~ET_XE L) o ik

Content for students with prior learning and/or experience

Students:

e interact with teacher and peers by introducing themselves and expressing needs, wishes, likes
and dislikes, for example: #* ¥

introducing self to peers, students from older grades or different schools, including likes and
dislikes ¥

initiating a conversation with a student from another class, eg ¥ 2 > < A THEHA o & &
introducing peers to a new student or visitor to the school, eg 7+ S A T3, LD
EbLEHLTY, e

expressing gratitude after receiving a gift, eg » v 23 & 5 @i
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STAGE 1

e participate in class routines and guided activities by responding to questions, following
instructions and asking for permission, for example: & i#

following classroom instructions and routines

participating in contemporary and traditional games, such as ‘memory’, using questions
including ‘Whose turn is it?’, ‘How many pairs do you have? #* i

asking for permission, eg to go to the bathroom, to have a drink of water

(eg ~THWWTT Ay, ) b
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STAGE 1

COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:
> identifies key words and information in simple texts LJA1-2C
> presents information using a range of supports LJA1-3C

CONTENT

Students:
e locate specific items of information in texts, such as charts, songs, rhymes and lists, for example:
(ACLJAC112, ACLJAC114) #* &=

listening to key words in stories, rhymes or songs, and responding by using visual cues and
facial expressions #* &

recognising simple hiragana or words in familiar contexts, eg labels, titles or posters &
connecting sound with symbols and words, eg by selecting the correct symbol in a hiragana
chart, and circling the correct illustration that matches text &

responding to information used in guided activities, eg drawing, building or making &=
sequencing images, eg manga, and connecting the images using appropriate conjunctions
(egZ LT, Zhnb, DObhlL) &

e convey information using key words, phrases or gestures, objects and other supports, for
example: (ACLJAC113) #* &

drawing a picture from the descriptions provided in a spoken text &

listening to questions and demonstrating understanding by responding, using gestures,
IZVy < Wz, and pointing at pictures &

listening to familiar story books with simple sentences in Japanese, and drawing
corresponding pictures to fill a story board &% &

responding to games with actions, eg the Japanese version of ‘Simon says’ [__#HA W3
WWE L7z, Tikdbiag)

Content for students with prior learning and/or experience

Students:

e |ocate and organise key points of information from simple spoken, written, digital and visual texts,
for example: &* &

sequencing images, eg manga, and connecting the images, using appropriate conjunctions
(eg ZTDEZIT, b, ZOhE, TH) o &

participating in guided activities, eg drawing a picture from the descriptions provided in a
spoken text &

responding to a conversation about shopping, by identifying the items to be purchased #* &
using a calendar to share knowledge about the dates for upcoming celebrations or events, eg
birthdays, ‘Grandparents’ Day’, school terms and sports days #*

e share information using modelled sentence structures and illustrations to support meaning, for
example: #* &=

labelling a series of related and unrelated visuals, eg Z 5 13X\ TF, and TIULF S
T, VAZHRTETT, b, FWIZH VAZEZ IeFEd, &
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STAGE 1

answering guestions about a classroom presentation, eg 7211 E WE E L7=h, &= LEL
e, EZICTATHET) o 5=

presenting their knowledge of places in Japan and Australia, eg places they have visited or
where they have relatives, supported with photographs (eg Z ZiZBEB I TT, »EL LW
TFEL, RIREELEELL, ) o7&

reporting the findings of a survey of their classmates about a topic of interest, using
expressions, eg ~I~MNT & TT, ~ TV hEN->TWVET, & &

presenting information on a cultural topic, eg Japanese food, and selecting images and texts
from magazines, newspapers and brochures to illustrate key ideas with character words #* &=
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STAGE 1

COMMUNICATING

COMPOSING

OUTCOME

A student:
> composes simple texts in Japanese using modelled language LJA1-4C

CONTENT

Students:
e create simple texts using familiar words, phrases and patterns, for example: (ACLJAC115) &% &=

retelling short stories with puppets, props or actions after multimodal input, eg watching
videos or picture books such as SAVE D Z 57 and b H725 9 & &

creating Mother’s Day/Father’'s Day cards,eg & 9 S A, BrHI A~ WVW2OH HORE
Do S L kD et

creating digital texts, using pictures and captions &* B 5

creating speech bubbles for a character illustration, eg for greetings, self-introduction,
expressing likes and dislikes #* &=

e label texts and objects, and caption visual texts, for example: (ACLJAC117) &% &=

creating bilingual labels for classroom objects, places around the school and items around the
house #* &

writing parallel captions in Japanese and English for a photographic display of a class event,
eg a sports carnival or pets’ day, or about a topic such as caring for the school environment --
-l

creating sets of word cards in English and Japanese and playing matching games, eg
Memory or Snap #* &=

creating a Japanese dictionary with pictures #* &=

Content for students with prior learning and/or experience

Students:

e compose simple texts using modelled sentence structures and illustrations to support meaning,
for example: #* &

writing and making cards, eg Mothers’ Day and Fathers’ Day #* &

creating Z.1Z - & (recount with drawings) to share with the class #* 5

describing family members to peers, using photographs from home #* &

creating/re-creating simple songs, poems and rhymes, using spoken and written language as
well as non-verbal forms of support, eg clapping, gestures and facial expressions &% &

e create simple print or digital bilingual texts, such as word lists, labels and captions for the
classroom, for example: &* &

making a poster of classroom rules in English and hiragana #* &

creating a Japanese dictionary with pictures #* &

creating a bilingual dictionary with English words and their hiragana equivalents, eg my
classroom, our school, what | like to eat #* &

producing a simple multimodal text that describes or labels images, eg % 9 I3 Z VT,
ZHIEWHITY, ZOVLIET—Ey RTY, r—F&_XE L, o B
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STAGE 1

UNDERSTANDING
SYSTEMS OF LANGUAGE

OUTCOME

A student:

> recognises and reproduces the sounds of Japanese, understanding how they are represented in
the written form LJA1-5U

> recognises language patterns in statements, questions and commands LJA1-6U

> recognises features of familiar texts LJAL-7U

CONTENT

Students:
e recognise the sounds and rhythms of spoken Japanese, and understand how the sounds are
represented in the three different scripts, for example: (ACLJAU120) &=
— participating in a syllable clapping game to learn the rhythm of Japanese &
— playing the karuta game in groups, using » > 9 2 ¥ cards &
— singing the > 23 song to recognise sounds of spoken Japanese &
— practising the different intonation of statements and questions, eg comparing ¥ A &

TI D% with I A ZT9, and pronouncing names in English and Japanese &

— recognising hiragana sounds by pointing at symbols on the hiragana chart &
— understanding the system of basic Japanese sound combinations, that is, a vowel can be
attached to most consonants to produce a kana =

e recognise and copy some hiragana and a few high-frequency kaniji, for example: (ACLJAU121) &=

— rearranging hiragana letters from &~ A in groups

— understanding that the Japanese language uses three different scripts depending on word
origins and the context of language use &=

— understanding that one kana represents a basic unit of Japanese sound &=

— understanding that each individual kanji represents meaning as well as sounds, eg H (1M |
H (V). HUZH), whereas one kana or one letter of the English alphabet does not represent
individual meaning &

— recognising some kanji, eg numbers and pictographs, eg Ili, JIl, A, k&

— recognising the 46 basic hiragana, using supports such as mnemonic clues &

— tracing and copying their own name in katakana or hiragana =

— identifying known hiragana within a word, and using it to predict the meaning

e understand the structure of basic sentences in Japanese and recognise some key elements of

Japanese grammar, for example: (ACLJAU122) &

— identifying gender-specific pronouns #>7= L and X< &

— understanding the use of common suffixes, eg & A or < A or titles, eg & A\ to address
and refer to other people, eg Luke < A and White & AtV &

— understanding basic word order in simple sentences, eg noun 9 X T3, DA ITNT X
T, ,adjective + noun T, BEBIWVWRTT, &

— understanding how to identify specify items using the possessive particle @, eg 72 L D7)>
Z< ., Sarah EADIFA, BIZHIADNZ &
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STAGE 1

referring to numbers of things, using cardinal numbers 0-100: — (\ %), —(12). = (&XA)
learning to describe the colour, eg 3 T3, size, eg 3L X\ T, and shape,eg £5 T
9, of things &

understanding different question words, eg 7241, 7212, £&Z. &4 and the sentence-ending
particle 7> &=

recognising and responding to a request, using the verb <72\, eg N TLE SV, |, 7
bo T &, &

indicating affirmative and negative responses, using |\ and \ ) X &5

using some culturally specific parallel phrases related to giving and receiving, eg £ 9 % and
bk

learning to use common onomatopoeia, eg -~ Z-XZ and bA b A T

building vocabulary to describe and label familiar objects and immediate environments &=
using particles, eg I%, (2, % &

using pronouns, eg = =, i &

understand that there are different types of text with particular features, for example:
(ACLJAU123) 5~

understanding texts as different forms of communication that are spoken, written, digital or
visual, and recognising that they can be very short, eg 7= > T or much longer, eg 72> T <
FEN, &

recognising that different types of texts have different features, eg repetition and rhythm in
action songs and chants &

beginning to use metalanguage to talk about texts, identifying and naming familiar types of
texts, eg ‘story’, ‘list’, ‘song’, ‘rhyme’ and ‘tongue twister’, and describing features, eg stories
usually have a story starter (¥¢7>L¢¢5>L), while songs usually have rhyming and the
repetition of words &=

noticing how texts, such as story books, are sequenced and organised, eg by identifying the
main title and the connections between pictures and text &

recognise that there are variations in the way Japanese speakers greet and address different
people, for example: (ACLJAU124) & &

exploring how language is used differently in Japanese to reflect different relationships, eg
parent—child exchanges BiZ L 5., Lo THo Loy, WoTEET, Z7EVE, BV,

communication with peers 7212 ?, and teacher—child interactions 72 A T§ 7y, & &

understanding that language use varies according to the context and situation, eg
ZAZHIE, and b LB L, &

understanding that language forms, eg greetings vary according to the time of day or the
occasion, eg B L 9. ZTAICHIZ, ZAIFAIEF T

understanding that language used in particular interactions can vary between cultural
contexts, eg the use of titles in Japanese (~ X A, ~t AH>) compared to the informal use
of names in Australian English & &

understanding that using the second person pronoun & 727- is often impolite, and used only
for people at lower hierarchy than the speaker & &

understanding that in conversations, older siblings are often referred to as BIZW\WWbH R A, B
1z B % A rather than by their name & &
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STAGE 1

Content for students with prior learning and/or experience
Students:
e apply Japanese pronunciation and intonation patterns, including pronunciation of loan words and
punctuation, for example: &
— comparing pronunciation of katakana words in Japanese and English
— understanding the katakana long vowel mark 5=
— participating in shared reading with the teacher or recording text, with particular focus on
guestions, commas and full stops &

e recognise and use hiragana, katakana and familiar kanji in simple texts, for example: &=

— learning to use high frequency kaniji, eg numbers, days of the week, family members, applying
basic principles of stroke order &

— understanding that kanji are derived from Chinese characters, and that hiragana was formed
by simplifying the form of kaniji, while katakana was formed using a part of kanji &=

— understanding that each individual kanji represents meaning as well as sound, eg by making
pictograms &=

— understanding the use of furigana as a tool to support reading &

— tracing and copying hiragana, katakana and kanji ¥

— participating in games to learn hiragana, katakana and kanji, eg matching games, snap

— making pictograms &=

e recognise parts of speech and understand basic rules of word order in simple sentences, for

example: &

— developing metalanguage for communicating about language, using terms such as
‘noun’,’verb’, ‘adjective’ &

— understanding the role of Japanese particles, eg & . 1%, %, (25

— understanding how to use \» and 72 adjectives in basic sentences &

— creating cohesion and flow using conjunctions, eg = L C, 6, £OHE, TH, Eh
5 e

— comparing basic punctuation marks, such as full stop, comma, speech mark, question mark
and question marker A 5=

— distinguishing the difference between polite form and plain form &=

— expressing needs and wants, eg ~7=\>, [F LV

— using interrogative pronouns, eg 721D, £ Z &

— using counters for people, eg O'& D, 5720, SAICA &

— usingverbs,eg lZWEFE L7z, ZAHFELL, 2XE LI

— using emotive words, eg 7-®D L\, BH LAV, Mg L&

— using past tense of i-adjectives ~7%>~ 7279, and na-adjectives TL 7z, &

— using past tense of verbs ~F L7z, ~FHATLE, &

— using ~ T form of the verb, for example ~% 72T, ~% LT, &

— using conjunctions, eg =D E 22, 5, TH, TLT, Thnb, TObh L &

— giving and not giving permission ~TH W\ TT, ~TEWTEHA, &

e recognise features of familiar text types in Japanese, for example: &
— identifying the author, illustrator and characters in a children’s book &
— comparing familiar texts in Japanese and English and discussing features in common, eg
storybook covers normally consist of book title, image, author's name and illustrator’'s name
— beginning to use metalanguage to talk about texts, identifying and naming familiar types of
texts, eg ‘story’, ‘list’, ‘song’, ‘rhyme’ and ‘tongue twister’, and describing features, eg stories
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usually have a story starter (i¢7>L7¢7%>L), while songs usually have rhyming and the
repetition of words &=
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STAGE 1

UNDERSTANDING
LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> recognises similarities between Japanese and other languages LJA1-8U

CONTENT

Students:
e recognise that Japanese and English borrow words and expressions from each other and other
languages, for example: (ACLJAU125) & %

— recognising English loan words in Japanese, and matching words with pictures, eg 7 L &,
Ry, avta—g— v—h— &

— noticing that languages borrow words from one another, and that both Japanese and
Australian English include many words and expressions from other languages = *

— recognising that Japanese uses many loan words from other languages, eg <>, 7 Lt
v’ 7, and that these are pronounced differently by Japanese speakers & *

— recognising that English loan words in Japanese are written in katakana and sound like a
familiar word in English,eg L £, BV, TA 27 —Lh &

— creating a class record of Japanese words that are used in English and other languages, eg
judo, origami, sushi and manga, and comparing how these words are pronounced in the two
languages &

— comparing differences in pronunciation in English and Japanese, using gestures with

particular focus on long vowels and 7 row (—) &=
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STAGE 1

UNDERSTANDING
ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> recognises similarities and differences between Japanese and their own language and culture
LJA1-9U

CONTENT

Students:
e understand that Japanese is an international language and that there are many Japanese-
speaking communities in Australia and around the world, for example: @ & i
— exploring the range of languages spoken at school and by people in the local community € &
-k
— discussing why there are different languages spoken by people in the local community € # &
— creating a data display of the different languages represented by people in the local
community, including Aboriginal languages - @ # &

e identify what may look or feel similar or different to own language and culture when interacting in
Japanese, for example: (ACLJAC118, ACLJAC119) @ & #
— reflecting on what sounds, looks or feels similar or different to own language and culture when
interacting in Japanese @ @& %
— comparing body gestures used to convey different messages @ & #
— comparing ways of thinking and behaving in similar contexts, eg eating or entering homes,
between Japanese and other cultures @ & &

Content for students with prior learning and/or experience
Students:
e understand that the ways in which people use language reflect their cultures, and relate to where
and how they live and what is important to them, for example: @ &
— recognising ways in which people express their culture through music, dance, traditional
stories, food, games and celebrations, eg 35 L & 5 23>, BARTeHLIXAR L,
ZIODASL, A H OEF
— exploring cultural symbols and practices through games and crafts @ & %

e reflect on the role of Japanese language and culture in their own lives, for example: @ @&

— exploring ways in which Japanese people express their culture through music, dance,
traditional stories, food, games and celebrations ¥ @ & &

— recognising visible expressions of identity, eg flags, maps, traditional dress and landmarks ¥
&dd N

— discussing the role of Japanese language and culture in their own lives, eg participation in
cultural events, food preferences or overseas travel @ &

— recognising the appropriate context for using plain form, eg at home with family, and the
appropriate context for using polite form, eg with the teacher
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STAGE 2
CONTENT FOR STAGE 2
lggconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> participates in guided classroom activities in Japanese LJA2-1C

CONTENT

Students:
e interact with teacher and peers to exchange information, for example: (ACLJAC127) #* ii

— introducing self to class, using formal spoken language, eg IF U F LT, EHFLALL, ,

and appropriate non-verbal language, eg bowing, & i

— exchanging information with Japanese-speaking students in a buddy class about self, friends,
family or neighbourhood, using simple sentences, eg /% < 1X72AICATT ), 3 ATT,
&% &

— interviewing peers and asking factual questions relating to concepts, eg time, place or number
(eg 72 A L, &), using formulaic structures and familiar expressions #* &

— communicating about weekend/holiday activities and shared experiences during in-class
speech time, using past tense, eg place (Z\\& F L7z, food Z7-~_FE Liz,

— asking for help during pair/group activities or clarification at the end of a peer’s speech ¥

— showing interest in peers’ stories and respect for others, eg by expressing praise or
encouragement, using formulaic expressions, eg =2\, BH LAV, W TT4A,
Z5 T h @

e participate in tasks with teacher support that involve following instructions and collaborating with

peers, for example: (ACLJAC128, ACLJAC129) i#

— responding to teacher instructions and participating in classroom routines, eg taking the roll
(1T, WET, Wz, ~Z AL WER A, ), naming the months and days of the week
and describing the weather (eg % X 51ZH X9 HTY, FNTT, )i

— following procedures for activities, eg craft-making and origami

— participating in guided tasks, eg group/pair language activities, games and sports, eg
& AR says, or the telephone game, 5< 6V, LR AT AIEA, DITHNITH,
TN—=I )RR b EAR i

— preparing, rehearsing and conducting presentations and performances, eg a Japanese
performance item for school assembly or a digital presentation about a significant event #*i#

— adapting and performing action songs for a school event, eg by changing lyrics (3 z #k)
based on modelled patterns, with appropriate gestures and actions «*
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Content for students with prior learning and/or experience
Students:
e interact with teacher and peers to share information, experiences and feelings, for example: &* ¥

discussing weekend/holiday activities and shared experiences, using conjunctions, eg
FLT, E0bE, TOFEXIT, D, 12005, TH, adjectives and verbs in the past
tense &% i

sharing pictures of their Japan trip or virtual Japan trip, eg pictures of food, a house, garden,
toys and sightseeing places, and sharing stories in class &* i

seeking feedback and reflecting on work, eg artwork, multimodal texts, oral presentations or
speeches, using expressions, suchas £ 5B WET 0, , EINTETT D, «F B =i

describing an artwork to the class, using expressions, eg ZiLlZ~T9, ~O XT3, T I
BEVIZLELE, ~HTT o™

participating in shared blogs, exchanging information with students from a sister school, eg
Ll LIFT T, 3RhATNTT, «F B

interacting with others to invite, congratulate or thank someone via email, letter or text
message & ML 7 i

e participate in class activities and collaborative tasks that involve planning and simple transactions,
for example: &* i

leading group/pair language activities, games and sports, eg reading out karuta cards for a
class karuta activity

reading authentic instructions for a craft activitiy, eg origami, and teaching the class how to
make one #* = i

participating in group activities and role plays involving scenarios, eg buying food or goods or
ordering a meal, and making requests in an appropriate way, (eg 7 — A 2 LE 7,

T A ELTZEN) o i

negotiating details in a transaction, eg preferred size, quantity or price, and concluding the
transaction with the exchange of currency #* i#

planning with peers to produce a publicity flier for an upcoming cultural or sporting event,
using digital media «* B &= ¥

taking collective action to plan and present a cultural item, eg celebrating a festive occasion
by performing a song or dance for the school community & i
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STAGE 2

COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:

>
>

locates and classifies information in texts LIA2-2C
presents information using modelled language LJA2-3C

CONTENT

Students:

obtain and process specific information from texts, for example: (ACLJAC130, ACLJAC134,

ACLJAC132) #* &=

— viewing, listening or reading simple community texts, eg weather reports, advertisements,
catalogues, menus, excerpts from anime or children’s television programs, to locate key
points of information and familiar phrases #* &=

— finding examples of Japanese language at home or in the community to create a class
collection, display or digital database of terms related to menus, recipes, toys and gadgets &

— matching pictures and captions with imaginative texts or simple narratives =

— sequencing elements of simple narratives using cues, eg conjunctions &=

— using an information chart such as a scoreboard to obtain information, eg which team is the
winner 6, FiF, ATATT), 5 CATT &0

— recognising character traits or behaviours in texts, eg anime, manga and children’s stories
that reflect Japanese culture and traditions &* & &=

convey information using simple statements, and graphic, visual and digital supports, for example:

(ACLJAC131) &* M. 5=

— labelling aspects of their daily routines, selecting captions or attaching word bubbles,
including expressions of time, eg going to school in the morning with a clock displaying /\ ¥
and the words \ > C& %9, 0

— presenting information about their peers’ home life and activities, by using surveys on
families, pets, likes and dislikes, sports or other activities, and using picture or column graphs
to display results #* &= [

— describing family members and friends, using simple descriptive, modelled language and
supporting resources, eg photos of family members and friends

— creating a simple guide book of the city and sightseeing places for peers in a sister school,
using graphic, visual and digital supports «* Bl =

— creating a display, eg a chart, diorama, mini book or digital presentation, to showcase the
school to a sister school #* B 5=

Content for students with prior learning and/or experience
Students:

locate and organise information from a range of spoken, written, digital and visual texts, for

example: &* B

— identifying features of seasons and tracking the progress of seasonal weather changes on a
map of Japan, eg reports of X< &, D), ZH kH &

— surveying students and representing the findings graphically, in a spoken or written text &* &
5|
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reordering and annotating visual representations of a process, eg making a cake or setting up
atent #* &

reading authentic print or digital texts, eg advertisements, catalogues, menus or packaging, to
locate familiar kanji, and key points of information in relation to elements, eg product, its
functions, target audience or capacity for recycling -+ &% &

convey information relating to different contexts in spoken, written and digital modes, using
models, for example: #* B, 5=

conducting surveys or interviewing Japanese-speaking people in the community, eg 44—
ANZUTIFEATHETH, K< HAREZREET A, and using graphs and charts to
display results to the class " & [

creating a class display in a poster, mini book or digital presentation to promote an
environmentally friendly classroom, eg a reminder to recycle paper and turn off lights when
leaving the room -}~ &* ML 5=

reading a short picture book and writing a book review (/>A % 9 S A) & &

taking on the role of a character from a story, manga or anime, and responding to questions,
eg HAKIZMZ L« LELL? o6&
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COMMUNICATING

COMPOSING

OUTCOME

A student:
> composes texts in Japanese using modelled language and sample sentence patterns LJIA2-4C

CONTENT

Students:
e compose simple texts using familiar words, formulaic expressions and modelled language, for
example: (ACLJAC133) #* &

creating simple texts, eg labels or captions, using visual, print or online dictionaries, word lists
or pictures, for displaying in class M. =

creating a quiz for a buddy class, writing true/false questions about Japanese culture or
creating crosswords #* 5

creating imaginary characters, places or animals in imaginative texts, and presenting them
through performance, digital display or visual representation #*

creating action songs that involve repeated words or phrases, or re-creating simple songs and

incorporating onomatopoeic sounds (&), eg ‘Old MacDonald had a farm’
(PHPNRIES L H) o

e produce hilingual texts for the classroom, such as descriptions and signs, for example:
(ACLJAC135) #* =

creating personal print or digital bilingual dictionaries that include visual cues and
representations [®. 5=

creating bilingual classroom posters that involve rules and common courtesy, using formulaic
expressions and modelled language &*

creating simple activities that involve alternating or combining repeated words or phrases in
Japanese and English, eg verbs, questions words or months of the year &% &

performing bilingual versions of familiar songs such as ‘If You're Happy and You Know I’

(EERSTE-722 5 ) alternating between the two languages and switching key words
in repeated phrases #* &

Content for students with prior learning and/or experience

Students:
e compose texts using formulaic expressions, modelled language and visual supports, for example:
=

composing and illustrating simple narratives about a day in the life of an imaginary person,
animal or fictional character, using digital media to share with peers and Japanese-speaking
contacts, using both language and images to achieve particular effects #* @

plotting a storyline, considering: Who is the main character? How can | make this character
interesting to readers? How can | sequence my story to engage the reader? &% &

rewriting the ending of a familiar story, anime or manga #* &

creating a cartoon story by adding captions to visuals #* &
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create bilingual texts such as signs or notices, digital picture dictionaries and word banks for the

classroom and school community, for example: «* B, 5%

— creating bilingual classroom posters that include rules and common courtesy, using some
kanji, eg ~ THIZWTEHA, ~T~FEDTT, ~THHLWVWNTT, #* &=

— producing a bilingual school map and bilingual signs (kanji’hiragana/English) for each location
for Japanese visitors #* &

— creating a digital picture diagram of the playground landscape with bilingual captions &* B, &=

— composing a bilingual invitation for community members to attend a school event &* &=

— creating bilingual texts, eg posters, leaflets or brochures * &

— creating invitation cards in Japanese and English to invite parents and Japanese-speaking
people in the community to a Japanese performance at school assembly or school events &*
5=
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STAGE 2

UNDERSTANDING

SYSTEMS OF LANGUAGE

OUTCOME

A student:

> recognises intonation patterns of Japanese LJA2-5U

> demonstrates understanding of elements of grammar in familiar language patterns LJA2-6U
> demonstrates an awareness of purpose and audience in texts LIA2-7U

CONTENT

Students:
e reproduce pronunciation and intonation and recognise sound-hiragana relationships, for example:
(ACLJAU138) &

recognising that there are 19 distinct consonants in Japanese (k, g, s, sh, z, |, t, ch, ts, d, n, h,
f, b, p, m, y, r, w) and five vowels (a, i, u, e, 0) &=

understanding that vowel length can differentiate words in Japanese, eg ‘e’ () for a picture
and ‘ee’ (% z) for ‘yeah’ &

understanding that repeated hiragana creates a long sound, that is, no sounding out of each
kana 2. 2. 7OV 23 2V (long vowels) 7

understanding that a long sound is created by using ‘-’ in katakana, while a long sound is
created in hiragana by repeating the same kana &

understanding that a consonant followed by a vowel makes along sound, £ 9 % x 9, 56
Z53FWF

understanding voiced sounds %< &

understanding blended sounds % X 9, TL X9, 72> T

understanding the sound system, and using romaji input method to type Japanese texts &
demonstrating understanding of differences in pronunciation between English and Japanese
versions of loan words, eg /X7, Xy b, P h—E

e write hiragana and recognise and write frequently used katakana and kanji, for example:
(ACLJAU139) =

recognising that Japanese has various printed fonts, and that handwritten forms of several
characters differ from the printed versions in most fonts, eg &, &, 5, 5, 0 &

learning how to use the character chart as a systematic framework for reading and writing &=
understanding that there is a stroke order for both kana and kanji &=

learning to read and write words using kana 5=

e understand and identify elements of basic grammar and sentence structure, for example:
(ACLJAU140) &=

understanding concepts, eg noun, verb and adjective

understanding the rules of Japanese sentence structure (subject + object + verb), eg 3L %
feREF, &

understanding the use of particles |Z. Z. &. ®. (T and the use of 7% in formulaic
expressions, eg AR N T X T9, &

describing people, animals, places and things, using adjective-noun phrases, eg KXV H
Y SIAVAY ARl =
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— describing actions, using ¥ 9 form of the verb, eg & L 2 7-F 3, BARIIVWEET, &

— understanding rules for conjugating verbs, eg ~% 9, ~FL x5, ~F L, ~FHAT
— understanding that time and frequency indicators are followed by a verb, eg F\WMZH 72

FI, LELEE VWEET, T
— linking ideas, eg using ~ T &
— using past tense, eg (place) 12\ & F L7z, food #72_FE LTz, &

identify particular language features and textual conventions in familiar texts, for example:

(ACLJAU141) 5=

— recognising features of familiar genres of Japanese texts, eg picture books, digital books or
games, video clips or songs &

— recognising differences in layout and language features in different types of texts, including 7=
THRE, Lonx &

— recognising the role played by different elements in texts to contribute to meaning-making, eg
the layout, title, illustrations and use of punctuation in a picture book, or the use of speech
bubbles in a cartoon &

— recognising patterns in simple spoken or written texts in Japanese, eg the use of particles,
verb endings and other frequently occurring language features &=

understand that language use changes according to mode of delivery and context, for example:

(ACLJAU142) =

— understanding that Japanese uses name + suffix instead of pronouns when referring to other
people, eg IZ72 & A, YV a i, AIAEALEN T

— observing that Japanese expressions can be made more or less formal with very slight
changes to suit the relationship between speakers, eg 313X 5 and BiZ L H T3V E T,
XL and BiXL, 72Ex and BhEx &

— noticing differences in the ways in which both Japanese and English speakers communicate
with different people, eg with young children, with unfamiliar adults or with elderly people & &=
*

— reflecting on how they communicate with their own family and friends and with people less
close to them, noticing differences in language use and communicative behaviours @& &

— recognising patterns in informal spoken or written texts in Japanese, eg verb endings in plain
form &=

Content for students with prior learning and/or experience
Students:

understand the intonation and phrasing patterns of spoken Japanese; and recognise that most

kanji have more than one ‘reading’ and that the pronunciation changes according to kanji

compounds, for example: (ACLJAU030) &=

— using furigana as a tool to support the reading of unfamiliar kanji in texts &

— comparing how the same kaniji is used in different words, eg LI, 5 UL recognising the
difference between onyomi and kunyomi 5=

— noticing that kaniji clearly differentiates the meanings of words that are pronounced identically,
eg kX HW and FE<L

convey meaning by selecting and combining hiragana, katakana and familiar kaniji, for example:

(ACLJAUO031)

— selecting appropriate kaniji, by looking up vocabulary in print or online dictionaries and
checking the meaning of the kanji &

— adding appropriate hiragana after kanji &
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develop knowledge of grammatical elements to describe actions, people and objects, for

example: &

— using T/T7& form and conjunctions to describe actions, and using adjective combinations
to describe people and objects, eg ¥ ZIXA EZ BTN D, FRICITE £ Lz, RROMAIT/NE
T, by Td, ZLT, BRKBLEES, &

— using relative clauses to describe objects in detail, eg FAH T > TV D FRIT K& VN 7%

— expressing frequency, eg & & F & HAHA &

— using conjunctions, eg 7¢-adjective/noun+727>5 and V> adjective+2>5 &

— linking ideas using ~ T form &=

— expressing thoughts, eg ~ Bt W\WE Lz, &

— using connectives, eg = L C, 7Z2/5H, TH, ZORIC, TDOH% T

— asking ‘what’ questions, eg 72 ALt/ TRARD, RAICH, 7RIZWA TRIT) &

— expressing that something should be done, eg 721 9 3, Z2WME D AL &5

— using the past tense of adjectives and verbs in the polite form &=

— understanding the plain form &=

— expressing when you do something (after), eg using ~ T+ 5 &

— stating that you do various activities, eg using ~7- 9 ~7- 1 &

— requesting not to do something ~BASE+72\ ) T<L 72 &Y, &

recognise similarities and differences in the structures of spoken and written texts, for example:

o=

— identifying differences and similarities in language choices and text structures across spoken
and written texts, eg comparing an announcement with a public notice &=

— comparing and differentiating forms of texts based on purpose and audience, eg asking:
What is the difference between a letter and n email? What might be the reasons for such
differences? &
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UNDERSTANDING
LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> identifies changes in Japanese due to contact with other languages LJA2-8U

CONTENT

Students:
e recognise that Japanese and English borrow words and expressions from each other and other

languages, for example: (ACLJAU125) &=
— recognising frequently used gairaigo, eg A— A k7 1 7 &=
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STAGE 2

UNDERSTANDING

ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> recognises terms and expressions in Japanese that reflect cultural practices, and make
comparisons with their own and other communities LJA2-9U

CONTENT

Students:
e make connections between cultural practices and language use, such as culture-specific terms
and expressions in Japanese or English,for example: (ACLJAU144) &

understanding that language carries information about the people who use it, and that
common expressions often reflect cultural values, eg the importance of respect for older
people is reflected in terms of address in Japanese @ & i

understanding formulaic expressions that reflect cultural values, eg VW > TX £9, o T5H
oL, E5FLALL 0@

recognising how politeness and respect are conveyed in Japanese language and behaviour,
such as how body language and gestures can replace language, eg bowing as an apology or
as a request to be excused @ & i

learning to discuss culture and language by responding to prompt questions, eg ‘What do you
notice?” ‘Why do you think that..?’ ‘How is this similar/different...?’ &

identifying terms, expressions and ways of communicating associated with Australian
contexts that might need explaining to Japanese children, eg colloquial expressions used by
young people, and terms associated with Aboriginal and Torres Strait Islander cultures ¥ @

e understand that ways of communicating and behaving reflect aspects of personal identity, for
example: (ACLJAC137, ACLJAC136) & ¥

using digital resources to create a self-profile to exchange with a potential Japanese friend,
selecting key words and simple expressions from word banks, and modelled statements that
capture their sense of themselves, and comparing their choices and how they think about
their identity @ B & iF

sharing ideas about their family cultures, creating visual or digital representations of their
families, friendship groups and communities, and listing key terms and expressions
associated with each group M. @ i %

noticing and comparing their own and others’ ways of communicating, identifying elements
that reflect cultural differences or influences of other languages & i *

Content for students with prior learning and/or experience

Students:

e reflect on their experiences when interacting in Japanese and English-speaking contexts,
identifying differences in language use and behaviours, for example: € & &

exploring and outlining phrases and expressions used only in Japanese or in English,
analysing cultural contexts in which they are used @ & ¥
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— interviewing other students of Japanese heritage to identify the most commonly experienced
cultural differences in language use and behaviours when interacting in Japanese and
English, and writing a summary of the results @ & d#
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STAGE 3

CONTENT FOR STAGE 3
/Qgconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> interacts with others in Japanese to exchange information and to engage in classroom activities
LJA3-1C

CONTENT

Students:

e initiate interactions and exchange information with teacher and peers, for example: (ACLJAC145)
o &b

communicating with teacher, peers and other Japanese speakers in local or online
communities or digital forums about own school and own culture, eg lifestyle, cuisine and
celebrations, using active listening, turn-taking cues, requests for clarification and use of
respectful language, eg = 5 T34, TAHFEHA, DV FEHA, LINHE (W< D)
BN LEd @i

role-playing first meetings based on assigned information, using expressions, eg I U % L
T, EEFE~TT, E2FXALL, BhExid, E<EFE~RATNWTT, Lb7E6ICRD
EHAD,

initiating a written interaction with a peer, eg using expressions [Z U» £ LT, £ 1F~TT
CEIELALL, ELIE~BTETYT, ~ZAE? ik

recounting experiences with own family and friends during class speech time #* ii
exchanging simple correspondence, eg seasonal greeting cards, in print or digital form, using
modelled language, eg B72A L LY BHTEH ZTZNET, bIFELTEBHTEY =
SNET, o Edb

exchanging emails with young Japanese speakers to provide personal information, eg their
names, likes and dislikes, family members, leisure activities, popular culture or sport, using
formulaic language #* .

understanding polite and respectful ways to decline invitations, eg = 2 T34, . . and £ &

INEBroL, o,

e collaborate with peers to plan a group activity or shared event, for example: (ACLJAC146,
ACLJAC147) #* ¥

making a class set of katakana cards and practise learning the script through games, eg
katakana karuta & i

creating a skit, performance or play to introduce aspects of Japanese language and culture to
younger students learning Japanese, eg on the topic of gift giving and receiving &* i#

creating promotional materials, eg posters about a class event, visit or performance, using
language related to place, time and numbers = &
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organising a quiz show for younger Japanese classes, writing scripts including questions
about language expressions and cultural aspects &* & i

participating in simulated transactions, eg shopping or restaurant role play, using appropriate
gestures, formulaic expressions and relevant question-answer exchanges, and expressions
eg N Ho LoWER, W HTT N, Zhuxwn, E9%, e

exchanging information with a peer to determine where and when a meeting will take place,
eg using expressions £ Z THWEL X 97h WOHWEL LI, EH5-T
WEELEID, XTIV BDLAVNEEEAN, Tt NnEETH, L0nELE
Lk 9In, o il

Content for students with prior learning and/or experience

Students:

initiate interactions with adults and peers to exchange information, ideas and opinions, for
example: #* iF

taking on roles and responsibilities in the classroom, eg leading the class in routines such as
opening and closing lessons, taking the roll, writing important class announcements and

reminders on the board, using expressions, eg B LENRH Y 3, b

interacting via different modes of communication, eg text messages, emails or social media,
to exchange personal information, express opinions, and agree or disagree «* B, &= if
engaging others in conversation and inviting responses on issues, eg favourite sporting teams
or players, favourite pop groups or books i

participating in class discussions, acknowledging others’ opinions and presenting their own,
with examples of personal experiences, eg = 9 T4, L7zl b - Z<bEIBBWVET,

SATNLET, ot

using social media to maintain contact with peers and record events in everyday life, by
keeping a weekly or daily journal or blog, recording highlights of school, home life, leisure
activities or a holiday experience &* M. i

sharing information and opinions with peers in class and in online communities about aspects
of their lives, eg being a member of the Japanese-speaking community in Australia &* M.

collaborate with peers in group tasks and shared experiences to make choices and
arrangements, organise events and complete transactions, for example: & ¥

planning and organising a performance item for school assembly, by contributing language
and cultural knowledge to class discussion, and writing a draft story or scripts for the
performance #* i#

organising a cultural workshop, eg origami or calligraphy activities, for younger Japanese
language students &* i@

researching and arranging a visit by a Japanese expert, eg a taiko drummer or sushi master,
to share knowledge with the class, and to promote Japanese learning in the school
community &* i

collaborating to decide on a menu for a class lunch and negotiating items, prices and delivery
with a local restaurant, using expressions, eg \ < HIZLE L x 9 7 &% i
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COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:
> obtains and organises information from texts, using contextual and other clues LJIA3-2C
> presents information in different formats LJA3-3C

CONTENT

Students:
e obtain and process information from a range of written, spoken and digital texts, for example:
(ACLJAC148, ACLIJAC150) #* [H. 5%

viewing video clips of social interactions, eg exchanges between teacher and students, or
customers and shop assistants, identifying and recording new words and expressions for use
in their own texts «* M,

identifying words, expressions and behaviours associated with important Japanese cultural
activities or events, eg locating /7 £ L CEHTEL 59 ZTXZ\W £ 7 on aNew Year's card

( #E1K), and comparing them with similar events in Australia &=

reading texts with visuals, eg manga, and identifying situations when formal and informal
language are used &

recalling and/or illustrating main characters and events in stories, songs or anime, eg by
responding to questions (eg 7241, W\, FI) &

extracting key research points from magazines, school newsletters or digital texts on topics
such as healthy eating, school lunches, home or school routines, discussing findings and
comparing opinions #* &=

e convey information for specific audiences using a range of formats, for example: (ACLJAC149) &*

=

surveying and compiling information about young people’s interests and preferences, eg
favourite activities, television programs or websites, preferred means of transport or
communication, or leisure activities at different times of the year, and presenting findings to
the class in different formats, eg flow charts, graphs, diagrams or oral presentations #* B, 5
5|

creating a powerpoint presentation relating to aspects of Japanese culture, eg fashion,
famous landmarks or festivals, using supporting resources, eg sound visuals or graphics, and
presenting a structured summary to the class &* ML

creating a digital profile, eg self/class introduction, or a virtual tour of the school or classroom,
for an intending exchange student group or sister school #* . 5=

presenting information in summary form in a class display, comparing the cultures of
Japanese-speaking and other communities, including Aboriginal and Torres Strait Islander
communities, including details such as customs/protocols, lifestyle, cuisine and geographical
locations ¥ @ « It M, b 5
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Content for students with prior learning and/or experience

Students:

e |ocate, classify and respond to information from a range of spoken, written, digital and visual
texts, for example: & ML =

recalling and/or illustrating main characters and events in stories, songs, manga and anime,
eg by responding to questions, eg 7241, \»Do, FZ Y H LT EE

responding to spoken, written or digital narratives, eg folk tales, anime, manga or films that
evoke positive or negative emotions, by connecting these with their own experiences and
expressing their feelings in their journals, using emotive language #* ®. &=

viewing TV programs, documentaries or interviews with young people, and discussing the
participants’ experiences &* @

investigating aspects of life in Japanese-speaking communities overseas, eg web-chatting
with relatives overseas to find out more about own family origins, history or circumstances
o @ %

e convey ideas and information in a range of formats, including digital presentations, for different
audiences, for example: &* [, 5%

presenting an oral presentation, supported by digital media, on a topic of interest, eg
endangered animals, popular singers in Asia, or Australian bushrangers @ -i- &% [, 5
preparing and creating a video clip to share with peers overseas to introduce aspects of local
culture, including interesting places, history, famous people and lifestyle &* M. =

producing a digital display comprising text and images, to share a personal perspective on life
in Australian schools with Japanese-speaking peers overseas #* B, 5=

creating poster displays, using graphics, photographs and illustrations, to document and
convey ideas related to topics of interest, eg the solar system, their country of origin, family
tree or favourite sports team &* &
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COMMUNICATING
COMPOSING

OUTCOME

A student:
> composes imaginative and informative texts in Japanese incorporating familiar language LJA3-4

CONTENT

Students:
e create imaginative and informative texts, using scaffolded models, for a variety of purposes and
audiences, for example: (ACLJAC151) &* &=
— creating and performing a puppet show in Japanese for school assembly #* &=
— designing and presenting a commercial for a new or existing technology product #* &
— making a short film to enter a Japanese film-making competition as a class #* . 7
— teaching younger children songs that involve repetitive phrases and actions and/or with rhyme
and rhythm &% &=
— creating a guidebook on NSW/Australia for a buddy school in Japan &* &=
— writing directional instructions for an in-class/in-school treasure hunting activity #* @
— creating 5-7-5 haiku, using modelled sentence structures and a list of seasonal vocabulary

( Z=3E ) for an in-class haiku competition, eg 72 > H X220 72D LR
(5-7-5) & &=

e create bilingual texts, such as signs, notices, games, displays, websites or word banks, for the

school community, for example: (ACLJAC153) &% &

— creating shared bilingual learning resources, eg print or digital word banks or glossaries of
Japanese and English expressions used in formal everyday interactions &% B %

— performing a role play or skit for a school assembly, using Japanese for the performance and
English for subtitles or supporting explanations &* &

— creating bilingual texts for the classroom or school community, eg invitations to attend class
or school assembly performances, or posters advertising a significant school event &* &=

Content for students with prior learning and/or experience
Students:
e compose imaginative and informative texts for a variety of purposes and audiences, for example:
o o=
— creating a powerpoint presentation about their trip to Japan, incorporating photos taken in
different sightseeing places in Japan, writing narrations and presenting to the class * &
— writing a blog for online communication modules, to be shared with the class and a buddy
school #* B, %
— writing a monthly article/report on class activities and excursions for a Japanese class
newsletter #* &=
— composing the profile of a Japanese or Australian historical figure &% %
— writing up the results of a scientific experiment #* &=
— collaborating to create dramatic performances to retell classic Japanese stories or famous
stories in other cultures & =
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— creating narratives to describe imagined experiences, eg a trip to Japan, including a visit with
a homestay family or an adventure travelling on the Shinkansen, or the experiences of a
Japanese student visiting Australia #* 5=

e create bilingual texts and resources for their own language learning and the school community,

for example: #* &

— creating shared bilingual learning resources, eg print or digital word banks, or glossaries of
Japanese and English expressions used in formal and informal everyday interactions &* [H. 5=

— composing bilingual texts, eg captions, menus, posters or invitations, by adding English
translation to authentic texts, to introduce Japanese culture to younger Japanese learners
&

— creating a school information pack in English and Japanese that can be used by student
visitors from Japan #* 5
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STAGE 3

UNDERSTANDING
SYSTEMS OF LANGUAGE

OUTCOME

A student:

> applies key features of Japanese pronunciation and intonation, and applies basic writing
conventions LJA3-5U

> demonstrates understanding of grammatical structures to present information LJIA3-6U

> recognises variations in linguistic and structural elements in familiar texts LJIA3-7U

CONTENT

Students:
e reproduce pronunciation, intonation and stress, recognising the relationship between sounds,
words and meaning, for example: (ACLJAU156) &=
— knowing how to pronounce all the sounds in the kana chart, including voiced and unvoiced
sounds (TA TA and % %), combined and long vowel sounds and double consonants, eg
XoTand 9 x oY &=
— understanding the use of katakana long vowel marks, such as in a student’s name, eg /' —7
o=
— noticing that certain combinations of two sounds make one rhythm unit, eg the copula T3~
and the verb suffix %4 &
— understanding that the sounds of hiragana and katakana are identical, even though the
associated scripts are different 5
— knowing that the hiragana spelling of a particular particle does not match its pronunciation, for
example, ‘wa’ for |, ‘e’ for ~, ‘o/wo’ for w &

— understanding the use of basic Japanese punctuation marks,eg £% (o )and TA (. )

e recognise some words in katakana, and use hiragana and familiar kanji in a single text, for
example: (ACLJAU157) &=
— reading and writing all hiragana (including voiced, combined and long vowel sounds, and
double consonants) and frequently used katakana words, using the kana chart * &=
— learning to apply the basic principles of stroke order to write all hiragana, katakana and high-
frequency kanji, suchas A. k. K. K, &, 1, H. A&
— understanding the use of furigana as a reading aid &=

e recognise the systematic nature of Japanese grammar rules, for example: (ACLJAC158) &

— knowing how to use prepositions to describe the position of objects, eg ~» LIz, ~D Tz
5=

— understanding different question words, eg \ < &, Y &

— knowing how to use common counters/classifiers, eg ~ A, ~O& /& /&

— using conjunctions, eg = L C, to link ideas &

— understanding conventions associated with using (7 A Z 9 X 5 L, for example, the size of
small kana, the position in the square and the placing of punctuation &

— using particles, eg I%, 2%, 2, ~, &, b &=

— expressingamounts,eg H o &, TIL, = ZAT
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stating where something is, eg location (2% ¥ 9, &

making a comparison using particle i%, eg HADN S EWER>ZHTEHI LELET, &
—ZRTUTORBENENR-ZHTEI LA LERA, &

offering suggestions, eg ~£ L X 59, ~FL X 97, ~FHEAN

using the past negative of the verb in the polite form ~F%A TL 7,

e identify how the features of text organisation vary according to audience and purpose, for
example: (ACLJAU159) &

understanding the significance of features of different text types, eg opening and closing
emails, letters or phone conversations, for example ~=A~, ~XV, H L H L &
noticing differences in interaction styles in familiar Japanese and Australian contexts, eg
interactions in classrooms or shops =

observing how language use reflects respect and social distance, eg £ A L < BBV L=E
9, or expressing familiarity with friends by using first names rather than surnames &=

e understand that language use changes according to mode of delivery and context, for example:
(ACLJAU160)

understanding and identifying elements of different sentence structures, and the use of
particles, eg ~, T. T according to the structures &=

understanding the use of ~7% &V £9 /U %7, to refer to inanimate/animate objects and
describing locations of home, people, animals and items, eg (noun) % (place) i VY ¥ 3,
(noun) 1% (place) IZ WWET, &=

Content for students with prior learning and/or experience
Students:
e apply the Japanese sound system, including variations in tone, stress and phrasing, for example:

=

understanding that some new notations have been devised over the years to account for the
sound of loan words, eg & 1. 1 &

understanding how to make appropriate pauses in a sentence, by dividing the sentence into
cohesive chunks, eg when reading books aloud to the class &

e understand and use an increasing range of kanji in texts, for example:

learning how the readings of familiar kanji change when they are used as kanji compounds
creating a print or digital list of frequently used kanji =L &=
developing strategies to guess the meaning of unknown words that contain familiar kanji, eg

IR, R

e understand and use basic structures and features of Japanese grammar to elaborate on meaning,
for example: &

understanding the use of Z % & & series in concrete contexts, eg Zil. 4L, HiL, &
n e

knowing how to use counters and classifiers, eg ~>. ~H&. ~lJA &

expanding on ideas using justification words, eg 7>, DT, 72E7R 5 &

further developing metalanguage to describe and apply grammatical concepts and language
elements, and to organise learning resources, eg verb charts

requesting not to do something, eg ~72 T E S, &

requesting to do something before coming, eg ~T& T 72 &1,
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— suggesting,eg ~FL X9, ~FL X ID, ~FHAD, ~IELEITTDh. &
— making decisions using (Z L £7 &

— expressing opinions using ~ & BV EJ, &

— linking, eg using ~ T form

— describing, using a clause FF+NOUN, eg X 1 9 & T Loz L LA &

— expressing what you wantto do, eg ~7-\ & B E T, @&

— requesting not to do something, eg ~72 W TL 72 &V, &
— giving permission, eg ~THWWTT, ~TEEHTT, ~TUEIWTEH A, &

identify how the features of text organisation vary according to audience and purpose, for
example: ¥

— recognising structures and key features of familiar types of texts, such as > L, emails,

conversations, speeches, advertisements, stories and songs, identifying formulaic
expressions and comparing with similar texts in English, eg by comparing ways of answering
the phone or starting and ending a letter &

— identifying how certain types of texts are typically constructed, eg the use of particular layouts,
visual images and grammatical features in advertisements, manga or brochures &

— understanding that the format of Japanese texts can include either 72 T723& or L Z 3 &,
according to the context, purpose and intended audience &=
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UNDERSTANDING

LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> explores how Japanese is influenced by and influences other languages LJA3-8U

CONTENT

Students:
e recognise that there is diversity within the Japanese language, for example: (ACLJAU161) € & &

recognising how katakana words are used for other languages and cultures, eg in relation to
food, sports and music /X, N NRN—H— Yo h— nmy s Ok

learning that kanji are derived from Chinese characters, and that hiragana was formed by
simplifying the form of kanji, while katakana was formed using a part of kanji @ & *
investigating the influence of Japanese language and culture on other languages, by creating
a glossary of Japanese words used in fields, eg martial arts (judo, karate, sumo), food (sushi,
tofu, wagyu beef), or communication/culture (anime, manga, sudoku, haiku) @ &= %
understanding that there are Japanese-speaking communities outside Japan, eg in Hawaii
and South America, and that Japanese is widely taught in many countries around the world,
including Australia and other countries of the Asia—Pacific region @ #

understanding that all languages change, that some are constantly growing and expanding
while others are being revitalised, eg many international Indigenous languages and Aboriginal
and Torres Strait Islander languages @ &= %
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UNDERSTANDING

ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> makes connections between their own cultural practices and language use and those of
Japanese-speaking communities LJIA3-9U

CONTENT

Students:
e understand that language use is shaped by the values and beliefs of a community, for example:
(ACLJAU162) & ik # %

noticing responses to compliments in the Japanese language, eg U & 5 9 T34 4, Wiz @
recognising reluctant responses to suggestions, eg ~i<H x - &, o o @ &b

practising formulaic expressions, eg those exchanged before and after meals /=72 & £ 77,
Zb% 9 ZFETL7 orwhen giving or receiving gifts, and reflecting on the experience of
using such exchanges @ & iF

reflecting on how different languages and cultures represented in the classroom influence
ways of communicating about or relating to social and physical environments, eg Aboriginal
and Torres Strait Islander traditions/protocols in relation to place, language and culture ¥
@#*

noticing similarities and differences between their own ways of communicating and observed
interactions between young Japanese speakers in contexts, eg everyday social situations or
online forums, eg responding to offers of food or drink, or turn-taking in conversations @ & i
*

e describe aspects of own identity and reflect on differences between Japanese and own language
and culture, considering how this affects intercultural communication, for example: (ACLJAC154,
ACLJAC155) @ @ %

recognising ways in which Japanese behaviour reflects values, traditions and culture, eg a
reluctance to volunteer or compete for attention in class, and prioritising the group rather than
the individual @ & i &

understanding that people interpret intercultural experiences in different ways, depending on
their own cultural perspectives & ¥

imagining potential challenges for a visiting Japanese student spending time in an Australian
classroom, and identifying phrases, expressions and behaviours that may need explaining,
and elements of interaction, eg the use of personal space or volume of voice, that may
appear inappropriate € @& & *

recognising similarities and differences between their own ways of communicating and
observed interactions between young Japanese speakers in contexts, eg everyday social
situations or online forums, eg responding to offers of food or drink, or turn-taking in
conversations @ & i ¥

exploring the idea of stereotypes and how people think about others from different cultural
backgrounds & i &
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collecting items that represent elements of their own identity, eg personal emblems/ mottos,
self-profile, photo journal, or caricature/self-portrait, and considering how Japanese children
of the same age might respond to these @ & ¥

considering whether learning and using Japanese impacts on their sense of identity or
influences their behaviour in or out of the classroom, eg when eating in Japanese restaurants,
or participating in Japanese cultural events or Japanese martial arts classes @ & %

Content for students with prior learning and/or experience

Students:

e reflect on their experiences in Japanese and English-speaking contexts, discussing adjustments
made when moving from English to Japanese and vice versa, for example: € &

identifying and comparing cultural images and language used in Japanese and Australian
print and media advertising and tourist brochures, considering how and why they are used
and what message they convey @ & ¥

engaging with Japanese peers in diverse contexts, identifying situations in which
misunderstanding or miscommunication occurs, and exploring strategies to overcome these
& & i

discussing language choices expected or required in diverse contexts across languages, eg
apologising, congratulating, expressing thanks, declining, rejecting or complaining © & i %
observing and reflecting on how interacting in Japanese feels different to interacting in
English, and identifying ways of communicating or behaving that appear culturally specific €
& b ¥
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CONTENT FOR STAGE 4
/Qgconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> uses Japanese to interact, plan and take action LJA4-1C

Related Life Skills outcome: LJALS-1C

CONTENT

Students:
e initiate interactions with teacher and peers, to exchange information and opinions on a range of
topics, for example: (ACLJACO001, ACLJACO003) &* &= if

exchanging personal details with real or imagined visiting students from Japan or a sister
school, eg name, age, birthday, phone number, email address, family members & i@
exchanging opinions on people and interests, eg by creating a digital scrapbook about
friends, family, pets, school subjects and other interests «* [, %= i

commencing and finishing class lessons in Japanese, eg <V >, 1L\, Ho H& @i
conversing with Japanese-speaking peers about daily routine and comparing experiences, eg
(time) (2 (place) I21T7& £, , (time) | (activity) % (verb) 9 «* & i

interacting in Japanese to perform routine classroom social tasks, eg praising, requesting,
encouraging and instructing i

e engage in collaborative tasks and activities that involve planning and making arrangements, for
example: (ACLJAC002) & i¥

participating in class activities, eg word, board or electronic games, using set phrases in
Japanese (eg 7= LD [TA, AE, O, ot !, £, SARA, EblEoiz, 72
WL EIHIE?, BAUE-T!, D FEN?, WhH, 12, SA L)@

planning a virtual restaurant, including menu and prices, then role-playing interactions
between waiters and customers & i

Content for students with prior learning and/or experience

Students:

e initiate and sustain interactions with peers and known adults on a range of topics and
experiences, for example: (ACLJAC163, ACLJAC165) &=

exchanging personal information via conversations or emails with peers in Australia or Japan,
using compound sentences and elaborating on opinions «* . &

making comparisons between own daily routine and that of peers, family and students in
Japan #* 5= ¥

recounting experiences, eg holidays, special events or celebrations, through email or face-to-

face conversations (eg /X—7 1 —X £ D TL/=h, ) &* B 5= b
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engaging in face-to-face or online discussions with peers and other Japanese-speaking
contacts about shared interests and experiences, eg sport, food, study or music (&£ 9 L T2z
FRFETT D, ) o @i

sustaining and extending conversations, by seeking additional information, eg = L T, &9

R0 FELTeh, #*a= i

engage in collaborative tasks and activities that involve planning, making decisions and
negotiating, for example: (ACLIJAC164) «* ik

participating in class activities, eg word, board or digital games, using phrases, eg 711D ?
—[ERA o i

negotiating with friends what to buy for another friend’s birthday, considering the friend’s likes
and the group budget, and role-playing the purchase of the gift &* ¥

explaining how to play a game that will be played in Japanese class #*

making arrangements to meet with friends, including politely negotiating place, time and
activities «* b

budgeting for virtual shopping expeditions, consulting online catalogues and websites,
comparing prices and value, and discussing intended purchases, eg B L\ T3 /ZEH W\ =

WTT, ENNR—FBLNTT D, « Beib
participating in authentic or simulated transactions that involve making requests, considering
options, buying, selling or ordering,eg Z® T ¥ VL LY A X T, Hrok KEWVWDT,

M A X% BETLTEE N, i

Content for students with a background in Japanese

Students:

interact with peers and known adults to exchange information, opinions and preferences relating
to social issues and cultural experiences, for example: &* & i

talking to the teacher, expressing opinions about their new high school life &* &= i

making a phone call to a friend in Japan to talk about their life in Australia «* & i

exchanging ideas with their Japanese peers about experiences of learning English #* & i
comparing and contrasting Japanese and Australian food and dining experiences &* & i
sharing experiences and discussing how their own cultural practices are maintained or
adapted in their new environment, eg school, sports/music/dance lessons outside school, and
in the neighbourhood and community #* = &

discussing and challenging cultural stereotypes in Japanese and Australian communities &*

& db

engage in collaborative tasks that involve negotiating, solving problems and justifying decisions,
for example: &* &

planning or participating in events relating to popular aspects of Australian ways of life, eg
music, popular culture, climate, landscape and recreational activities, and share experiences
with members of their local Japanese-speaking community &* &

introducing others to diversity within Japanese language and culture, eg diversity in language
use and cultural practices across Japan, differences between urban and rural life, and
regional cuisine, by participating in school cultural events for non-background learners of
Japanese @ &* @ i

collaborating with others to organise a cultural day to support appreciation of linguistic and
cultural diversity within the school community, using social media to plan the event and to
encourage others to participate «* [ i
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COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:

> identifies main ideas and obtains information from texts LJA4-2C

> uses Japanese to present information and ideas in a range of formats for different audiences
LJA4-3C

Related Life Skills outcomes: LJALS-2C, LJALS-3C

CONTENT

Students:
e locate specific information and identify gist in a range of written, spoken and digital texts, for
example: (ACLJAC004) #* B, 5%

examining texts, eg Japanese menus or shopping catalogues, to identify items and prices in
Japanese, making comparisons with the value of the Australian dollar &=

reading an email from a student in Japan to identify personal information ®. 5=

viewing an anime and creating a blog entry, profiling the main characters in Japanese &* [,
o=

following instructions to make a simple dish in Japanese, eg BIZX Y or TE &9 L #* &%

e convey information and ideas in a variety of spoken, written and digital forms for different
audiences, for example: (ACLJAC005, ACLJACO006) &* [F, 5%

obtaining information from a class survey, and presenting the findings in a table or graph in
English or Japanese for another class #* B. & [

summarising the findings of a class survey for presentation in English in a digital visual
presentation, poster or wall chart &% M. =

obtaining information about people or events, and using the information to create a profile, eg

EbHEL /B o T, , ortimetable/timeline to show a sequence of events, using

conjunctions = L C, Thnb, TOHé, TH &0

collecting, collating and presenting data in Japanese or English, using online survey software
B =0

creating a video to introduce peers and teachers and present information about school
subjects to a sister school in Japan #* B, 5=

creating a website comparing their town and neighbourhood with a town in Japan &* B &=
plotting an imagined train trip, using an online map, demonstrating understanding of place
names and locations in Japan #* B, %

Content for students with prior learning and/or experience

Students:

e obtain and analyse information from a range of written, spoken and digital texts, for example:
(ACLJAC166, ACLIAC167) «* [H. 5%

identifying key points of information and cultural references in a range of texts, eg
advertisements, and analysing their target audience @ &* @ &

reading a range of movie reviews and deciding with a friend whether or not to watch the
movie, and stating reasons for their decision #* &
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collating information from a range of Japanese media on a topic of interest, eg popular
culture, sport, or youth issues #* &

searching for possible resources before undertaking a research project, and giving reasons
as to why these resources might be useful #* &

viewing texts such as a cooking program, and answering questions from peers about key
procedures and main ingredients, eg > X 21 & L ET 0y, £ 9o TED £970 x AL

3 IVANEE S

identifying key details, expressions and information in authentic or modified texts, for
example, signs, weather reports, print advertisements, menus, packaging, brochures or
websites, and using the information to create their own texts for specific purposes and
audiences & . 5=

collating information from sources such as magazine articles, recorded interviews or website
postings about high-profile individuals or events, and summarise, reorganise and represent
the information in timelines or profiles on a shared database #* ®. & [

e convey information and ideas on a range of topics, events or experiences, using different modes
of presentation for particular audiences, for example: (ACLJAC167, ACLJAC168) #* &

identifying appropriate sources for a research project, eg a tourism website or a documentary,
comparing, summarising and analysing information from a range of sources &* B, &=
comparing contemporary music popular among Japanese and Australian teenagers, by
listening to radio music stations and albums and viewing video clips, and presenting
information about similarities and differences in themes, messages, expression, styles of
performance and singers’ fashion styles for the school’s website #* =

investigating a social, environmental or cultural issue, and presenting the findings,
summarising opinions, attitudes and comments collected from surveys, interviews or media
sources -~ «* B 5=

creating texts, eg brochures, posters or website posts, to inform others about upcoming
events, eg Languages Week, a Japanese language performance or a school exchange visit
ol

creating a video clip or a photographic or journal record of activities, such as a school camp,
excursion, performance or sporting event, as a contribution to a school or community event &*
= 5=

creating a virtual online introduction to the school and neighbourhood for Japanese-speaking
visitors #* [, 5%

collating and presenting data in Japanese or English using online survey software #* B. &= []

Content for students with a background in Japanese
Students:
e access and evaluate information in a range of written, spoken and digital texts, for example: &* B

=

accessing diverse spoken texts, eg speeches, dialogues, news reports or interviews, and
summarising key information in English &% =

analysing and discussing word choices used to achieve a particular effect in digital texts, eg a
debate on TV, an advertisement on a website «* [H., 5%

obtaining information on social topics from diverse sources, and expressing own perspective
in various written text types, eg letters, speeches or articles #* &

accessing and organising information related to school, music or sport, by searching social
media in both Australia and overseas, using techniques, eg paraphrasing and quoting to
express own perspective &* . 5%
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convey information, ideas and perspectives on a range of topics, events or experiences, using a
variety of presentation modes for particular audiences, for example: &* B, =

obtaining information from a range of sources for presentation to two different audiences, eg a
group of younger students and a parent group, explaining and justifying the language and
format choices #* =

accessing diverse sources, eg social media and newspaper articles, and discussing the
relevance and credibility of the information conveyed for a report to the class, eg
~ZEBE ~EB LI, ~ITHEONT #FE

identifying multiple perspectives on an issue, categorising the factors that may influence a
particular perspective, eg nationality, religion, gender, ethnicity, to determine the perspective
or credibility of sources, for a presentation on a student website #* &=

accessing and organising information on educational and social topics, using techniques, eg
summarising and quoting, and expressing own perspective on the information obtained #* 5=
analysing and presenting data in Japanese or English, using online survey software &* B, 5=
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COMMUNICATING

COMPOSING

OUTCOME

A student:
> applies a range of linguistic structures to compose imaginative and informative texts in Japanese
in a range of formats for different audiences LJA4-4C

Related Life Skills outcome: LIJALS-4C

CONTENT

Students:

e compose imaginative and informative texts in spoken, written and multimodal forms for a variety
of purposes and audiences, using stimulus materials and modelled language, for example:
(ACLJACO007) &* ML 5=

writing a greeting card to a friend to say hello, or wish them ‘Happy Birthday’ &* &

writing a simple letter or email to a host family in Japan, providing personal information, likes
and interests, eg ~ S A~ ~ LD oF B 5=

ordering a meal and sharing food at a restaurant, displaying appropriate etiquette, eg (Z L &
T/ ~EL SV BhannLET @&

composing a song for peers to help them learn a particular aspect of Japanese &* B, =
retelling a classic Japanese folk tale for performance at school assembly, reflecting on the
values it embodies, and making comparisons with Dreaming stories ~# @ &% &=

e create bilingual texts and resources, and games, glossaries and class dictionaries, for example:
(ACLJACO009)

creating flashcards for peers to learn new vocabulary &%

writing a phrase book that summarises the phrases learnt in a unit of work 5=

preparing bilingual captions for texts, eg a newsletter item for the school community #* &
creating written or digital bilingual resources to support their language learning, eg captions
for photo stories or displays, glossaries or a personal Japanese—English dictionary &% B &=
creating bilingual menus, signs or brochures for the school community, eg information about
caring for the environment - &* &

writing a bilingual speech for a school assembly #* &

Content for students with prior learning and/or experience

Students:

e compose imaginative and informative texts in a variety of formats for different purposes and
audiences, for example: (ACLJAC167, ACLIJAC169) #* &=

creating the next scene, a new character or an alternative ending to a Japanese story, drama
or film script #*

creating cartoons, short plays or stories to present to the class, or to share with a wider virtual
audience, about personal past or future imagined experiences #* B, =

writing the school canteen menu in Japanese

creating texts, such as brochures, posters or website posts, about upcoming events, eg a
Japanese-language performance or a school exchange visit &% &

creating a video informing other students about different ways in which a festival is celebrated
in Japan today &* ML &=
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— creating a virtual introduction to present information about the school and neighbourhood to
Japanese-speaking visitors ML &

— creating a slideshow describing favourite places in Japan or aspects of Japanese culture, for
display in the school library @ &* B &=

create bilingual texts and resources for the school and wider community, for example:

(ACLJAC171) &* &=

— creating a video demonstrating the process of making something, such as a simple dish or
origami, with subtitles in English &* B, 5=

—  subtitling popular music for a performance by the class at assembly #* &

— creating a brochure that explains aspects of the school for Japanese visitors, such as the
location of facilities or operation of the canteen #* &=

— producing bilingual texts in print or multimodal formats to promote school events, such as
multicultural activities, Japanese performances or Languages Week activities &% &

— creating digital texts, such as songs, dialogues or instructions, with options for displaying in
either Japanese or English &% B, 5=

Content for students with a background in Japanese
Students:

compose imaginative and informative texts in a variety of formats for different purposes and

audiences, for example: &* B, =

— presenting information about the lifestyle of people in various places in Japan, showing the
impact of historical or geographical factors, through multiple text types and modes of
presentation -~ #* &

— using idioms or quotations from popular sayings from modern media resources in their own
writing &% &

— producing texts in various literary styles, experimenting with descriptive language, eg
‘shocking’ or ‘incredible’, to capture the intensity of characters’ emotions and to create tension
ot v

— creating digital stories in Japanese, considering plot, characters and setting, eg an adventure
in the Blue Mountains #* M. =

create bilingual texts and resources for the school and wider community, for example: * &

— creating a resource for the community explaining concepts that are not immediately
understood by non-Japanese speakers & &

— creating a glossary with multiple ways of translating English terms into Japanese #* &=

— creating a bilingual brochure to compare aspects of school life in Japan and in Australia, eg
school subjects, timetables, sports, weekend &

— producing a bilingual Japanese food book, with illustrations to introduce regional cuisines to
the community, eg FEHEEIEE (L X5 LAV £ 959) | RIFLIE B, il (Bxeb)
B o &
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UNDERSTANDING
SYSTEMS OF LANGUAGE

OUTCOME

A student:

> applies Japanese pronunciation and intonation patterns and writing conventions LJA4-5U

> recognises and manipulates familiar grammatical structures LJA4-6U

> identifies linguistic and structural conventions and cultural influences in a range of texts LIA4-7U

Related Life Skills outcomes: LJALS-5U, LJALS-6U, LIJALS-7U

CONTENT

Students:
e recognise and use features of the Japanese sound system, including pitch, accent, rhythm and
intonation, for example: (ACLJAU012) &=
— understanding the organisation of the Japanese syllabary
— pronouncing sounds correctly &
— recognising that sounds may not be voiced, eg ‘U’ in TJ and iin £ L7- &
— recognising and using correct pitch when asking full questions versus shortened question
forms, eg 7 F 21X ? &

e recognise and understand the relationship between the character-based scripts of hiragana,
katakana and kaniji, for example: (ACLJAUQ13) &
— understanding the origin and use of the three different scripts &
— reading and writing all hiragana =
— using katakana for common words, eg own name, Australia and the town where they live
— applying stroke order conventions when writing kana and kanji &=
— writing high frequency kanji
— understanding the relationship of the scripts to romaji, enabling them to type accurately in
Japanese &

e understand elements of Japanese grammar, including the systematic nature of verb conjugation,

for example: (ACLJACO014) 7=

— understanding the importance of particles in creating meaning in sentences, eg (. 725, %,
IZ. T, DL &L b AT

— applying standard word order and understanding that word order can be varied &

— understanding that spaces are not necessary between Japanese words in sentences

— understanding that not all words have an equivalent in English and other languages, and that
some words do not exist in Japanese, eg ‘the’ and ‘a’

— recognising the nature of plurals in Japanese &

— recognising the nature of adjectives in Japanese, and when to use 7 &

— identifying conjugation of £ 9 stem verbs,eg ~%£4, ~FHA, ~F L7, ~FHATLL
=

— understanding that pronouns are used much less in Japanese than in English, and that the
subject, once stated, can be omitted from subsequent sentences &

— using honorific suffixes ¥, = &

— using question words, eg £ 2. fil, W< 5, i, FAR, WO
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using ~ T < 72 &V instructions as set phrases

recognising and using numbers 1-1000 & [

using age counters, eg \ > X\, [T\, etc, time counters, eg U, A/, money counters
z A/ Rl

using verb forms to indicate existence of people/animals ~23\W\E 3/ ~FW\EHA, &

identify textual conventions of familiar spoken, written and multimodal texts, for example:
(ACLJAUO015) =

identifying different text types, explaining differences in structure and linguistic features =
explaining the purpose of different text types &

identifying the language features of common text types, eg email, letter, conversation,
speech, menu, song or advertisement &

understanding that Japanese texts can be written vertically, and read from right to left &

understand how language use varies according to context, purpose, mode of delivery and the
roles and relationships of participants, for example: (ACLJAU016) 5=

using the appropriate suffix, eg Ho A/ A/ < A4 &

understanding that language use may vary according to the intended audience

varying basic phrases according to relationship, age and familiarity, eg 3313 & 9 to friends,
but Bk 5 ZX W E 7 to the teacher &

Content for students with prior learning and/or experience

Students:

apply Japanese pronunciation and intonation patterns, including pronunciation of loan words and
punctuation, for example: (ACLJAU174) &=

understanding that consonants followed by ¥ create a pause when sounding out, eg 7 v 7
=

understanding vowel sound ‘a, i, u, e, 0’ can be extended to hold the vowel sound by adding
— in katakana, eg A —/\, 77—

recognising the available combinations of sounds in katakana to transcribe loan words, eg 7~
TA KT = /=T = &

understanding small vowel sounds can be used in katakana 7 +—27 ., VA 7 7 A &
understanding ‘v’ sounds are used occasionally in katakana 7'+ — 7 &

understanding that katakana is used for a range of purposes, eg to occasionally emphasise
words/texts, for onomatopoeia 5

recognise and use hiragana, katakana and familiar kanji in simple texts, for example:
(ACLJAU175) &

accurately writing hiragana, katakana and high frequency kanji ¥

understanding that katakana is used for stylistic purposes, eg in advertisements and
magazines &

understanding that many kanji are made up of more than one component, and that radicals
often represent meaning; eg the radical & means something to do with ‘wood’ &

noticing that kanji can clearly differentiate the meanings of words that are pronounced
identically, eg /k and H &

using furigana to support the reading of unfamiliar kanji &=

converting hiragana to correct kanji when creating digital texts M. 5%
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understand and use elements of Japanese grammar and sentence structure to express ideas, for
example: (ACLJAU176) &

using counters, eg ~>, ~ %\, ~K, to specify number &

changing adjectives to adverbs, eg 72D L <, LIniC &

using conjunctions = L T, ZiNnbH, TOHE, B, TH, LML, DT, B, b &
using plain form in a casual conversation &=

using < form /T»>5 to present a sequence of events

using 2°5, OT, 272 51E, 72205 to give a reason or state opinions

using ~ T form to join sentences, eg FAOFHEITFLEZ AN T=AT, MBRVWFKETT, &
addressing the audience (reader/listener) appropriately, eg ~%k. ~ XA, ~54.
~Hoh, ~H &

making comparisons, eg ~ £ Y ~® 7 (adjective) TH o &

asking for a reason, using 72#, &£ 9 L, and responding by using justification words, eg 7>
b, DT, IpERb &

making suggestions, eg —iX & 9 TT 0/~ DN T E S BNFEFT )2

using instructional structures, eg ~ T2 6, T &V ~FL xH &

suggesting alternatives,eg ~L £ L X 972, ZiEt b, ~L7EWTT D, &

presenting results, eqg = DF -2/ 7 47— T B ELT, &

comparing and contrasting, eg ~ & ¥ ~® 57 (adjective) T3, / (verb)E 7, &

using promotional language,eg £ L kX 9., £HAN, ~ZH NN TT &

understand how different types of texts are structured and use particular language features to suit
different contexts, purposes and audiences, for example: (ACLJAU177) &

recognising key features and structures of familiar texts in Japanese, eg lost child
announcements, spoken commercials or print advertisements &

recognising the format of different Japanese texts and punctuation conventions in either 7= T
A& or L Z 2%, and understanding variations according to the context, purpose and
intended audience

understanding how to create textual cohesion, using elements, eg paragraphing, or
conjunctions to sequence and link ideas and maintain the flow of expression, eg 7276, %
e, £hiz &

comparing and contrasting the structure of a variety of authentic community texts in Japanese
and English, exploring how audience, purpose and context influence each language version
E =

understand how language use varies according to context, purpose, mode of delivery and the
roles and relationships of participants, for example: (ACLJAU178) &=

explaining variation in language use between people of different ages and relationships, eg
B, BREEA and ~4, ~I A&

analysing language used to express different levels of formality in a variety of texts, eg
conversations, letters, emails and text messages, noting differences between written and
spoken texts @

finding examples of informal forms of language used by young Japanese speakers, eg the
use of abbreviations or emoji when texting, and the use of loan words when talking about
popular culture, for example, ‘J-rock’, ‘J-pop’, ‘fast food’ &=
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Content for students with a background in Japanese

Students:

apply the Japanese sound system, explaining features, including variations in tone, stress and
phrasing, for example: &

using &% (&9 HiEH ) to emphasise a word or phrase, and to express the speaker’s
emotions, such as surprise or determination, eg [ £ ZiZ247< D, ZARICHRI NG, | T
HEHH, Kk~ &

using ‘>’ to emphasise the meaningand ‘. . . and. o o ’, to show hesitation in informal
spoken and written texts, eg 3 > - > & (instead of 7> &) &
using particle 2% instead of |% to emphasise the subject,eg = DENBHAZE 2 T2, ,

instead of Z DEHITIHAZE 272,

use an increasing range of kaniji in texts, identifying the form and function of components in
individual kaniji, for example: &=

applying understanding of orthographic principles to predict the meaning of unknown kanji =
learning P05 #4GE (LA H LT Lw< ) to describe situations, and to express opinions
and ideas effectively and concisely, eg LMz, —#—&, —f 5, —E—E &
learning both FlFi 74 (kunyomi: native Japanese reading) and &t/ (onyomi: Chinese
reading) &=

understanding different ways of reading kanji, and using appropriate okurigana after kaniji
stems &

apply knowledge of Japanese grammar to organise and elaborate on ideas and opinions, for
example: &

using a range of grammatical structures, eg 7>&. ® T, ~ L, to justify opinions &

using structures for quotation to support ideas, eg ~ &£\ IO ER, ~ W\ HE X &

using compound particles, eg ~1Zx} LT, ~IZB LT, ~IZf4 % toindicate subjects
making comparisons ~ & ~ & TlZ/~ LT or ~& W) EAT/~0mET B9 EENWE
o /IZTVDERNET, &

raising awareness of issues, eg ~IZ LA Z < 2fBEIC 2> TV D EHWET, &

using relative clauses, eg FA—HFB E AN Z LT TY, &

using the passive form, eg ~72 L b TET, ~FLBbhTnEd, &

expressing expectations, making assumptions and suggestions, eg ~ <9 %, ~X& T
o ~Teb, ~ZBHTLLEY, *

using TEEE (TWRanD) | BHGEE (ZFATWD) |
conversation, depending on the audience =

using expressions, eg FAD & KL CiX/FLD & 2 Tl to state opinions &

using potential and passive forms ~* Ex ¥4, ~&EZXONET, @

e

!

HGERE (PA L X 9 ) accurately in

making assumptions and conclusions based on results ~% 9 T4, ~D &5 T, ~H
T, ~FFTT, &

using compound particles to indicate cause ~ 2L ~> T, ~ZELU T, ~OEBNF T, ~DOH
VW T, ~®72®»IT and to indicate circumstances ~IZHBW T, ~ITIE LT, ~L7EWT, ~
T, ~IcbsT @

using descriptive language and relative clauses to present information in depth, eg &5 B
RERNCLTERZAAANL, . . &
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— using persuasive language, eg ¥\, ~ X9 TT, &

— writing in academic plain form in articles and newsletters, eg HA & A —A T U 7 OFERD

WHIXADEWNE, T, BT EnE. &

understand how different types of texts are structured and use particular language features to suit

different contexts, purposes and audiences, for example: &

— examining the structure and word choices used in a range of texts for specific audiences and
purposes, such as setting and plot in a narrative, or introduction, body and conclusion in a
speech &

— discussing the impact of stylistic devices on the effectiveness of texts &

understand how language use varies according to context, purpose, mode of delivery and the

roles and relationships of participants, for example: &

— discussing linguistic choices made in texts for particular purposes and effects, eg descriptive
language in a novel, evaluative language in an essay &

— analysing language techniques in a range of texts, and discussing their effectiveness, eg a
simile in an advertisement, repetition in a speech &

— recognising and describing differences in Japanese accents when listening to speakers from
diverse regions & ¥
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UNDERSTANDING

LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> examines how Japanese interacts with other languages and cultures LJA4-8U

Related Life Skills outcome: LJALS-8U

CONTENT

Students:
e recognise how Japanese influences and is influenced by factors such as technology, and other
languages and cultures, for example: (ACLJAU017) @ &=

recognising that the Japanese language borrows and adapts words and expressions from
English and other languages, eg /3>, =—A VY, T=2 @& %

identifying Japanese words that are used in English and other languages, eg karate, karaoke,
judo, origami, kimono, teriyaki, wasabi, noticing differences in pronunciation and whether they
relate to particular themes, such as sport, food, fashion, and considering possible reasons for
this @F%

recognising Japanese words and phrases that have emerged in response to new ideas and
developments in communications and technology, eg A —/L, 2% L @ 5%

understanding that some international Indigenous languages and many Aboriginal and Torres
Strait Islander languages are growing and adapting, while others are endangered, being
revitalised, or blending with other languages ¥ @ &= %

Content for students with prior learning and/or experience and a background in Japanese

Students:

e explore the impact of technology on Japanese, and how Japanese has changed over time
through interaction with other languages and cultures, for example: (ACLJAU179) @ &%

examining Japanese words and phrases that have emerged as a result of technological
developments,eg 7 v 7 kv 7 @ &

comparing how the language of social media affects language use in Japanese and English,
eg specific language, codes and emoticons used in electronic messages, eg > =7,

NEL L. 0

recognising and understanding the meaning of new words and phrases in Japanese that have
developed as a result of globalisation and changing lifestyles, eq 7 7 7 7 k @ &%
discussing how changes to the Japanese language reflect changes in traditional customs and
cultural practices, eg in family celebrations or community festivals € &
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UNDERSTANDING

ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> recognises that language use reflects cultural ideas and is shaped by the values and beliefs of a
community LJA4-9U

Related Life Skills outcome: LJALS-9U

CONTENT

Students:
e explore connections between language and culture in particular words, expressions and
communicative behaviours, for example: (ACLJAU018) @ & &%

understanding the use of set phrases relating to cultural customs, eg V7= 72 % %3 and
ZH% 5 XFTL7z at meal times @ & &

exploring how Japanese has numerous translations for phrases, eg ‘please’, ‘I'm sorry’, ‘hello’
or ‘goodbye’, and understanding the meaning behind them, eg & 5 &, <7Z2&W, Bhan»
LET and WoTEET, NoTHoL LRV, LEWVE, BV, G@i
understanding how cultural knowledge is important in understanding meaning and translating,
for example, translating phrases, eg I U E LT, EHZFLALL O @

understanding Japanese ways of showing respect for others, eg when to use suffixes XA,/
< A, and the use of humble and honorific family terms @ & i

understanding how Japanese people show respect through avoidance of negative
expressions when rejecting, refusing, refuting,eg b x> &, HAEV ., LW ET, @ &b

e recognise their own and others’ ways of expressing identity, reflecting on the relationship between
language, culture and identity, for example: (ACLJAC010, ACLJACO011) &

understanding traditional and modern ways of celebrating festivals in Japan, and the values
that underpin them @ &

comparing and reflecting on intercultural aspects, eg using body language, and phrases to
show respect to others when requesting, accepting, refusing or thanking @ & i

exploring the concept of the individual and the group, and its importance in Japanese culture,
and making comparisons with their own and other cultures € @& i %

exploring how identity and membership of groups affect linguistic choices in Japanese, eg
when to use £ and 33X A @ & &

Content for students with prior learning and/or experience

Students:

e explain ways in which choices in language use reflect cultural ideas, and explore different
communicative behaviours across cultures, for example: (ACLJAU180) @ & i %

reflecting on the cultural significance of ways in whch Japanese information is presented in
simple texts, eg examining U Z L & 9 7\, and discussing how the ordering of information
on business cards (company, title, surname, given name) reflects the relative importance of
company/collective, family and individual status @ &
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— explaining language used in Japanese interactions that reflects humility or deference, eg
expressions used to refuse or deflect praise of self or family, or to defer to others € @& i
— considering how and why Japanese speakers use conversational strategies to avoid conflict,

eg using indirect or softened language,eg & 9 T Z LB AIED L X H, @ &b

reflect on how their own biography, including family origins, traditions and beliefs, impacts on their

sense of identity and ways of communicating, for example: (ACLJAC172, ACLJAC173) &

— reflecting on how their own cultural etiquette and behaviour may be interpreted when
interacting with Japanese people, noticing their own body language and modifying gestures,
eg beckoning with the palm facing upwards or downwards, or avoiding eye contact when
talking to older people @ & i

— reflecting on their own responses to communicating and behaving in Japanese cultural
contexts, eg bowing and using respectful language, identifying degrees of comfort,
discomfort, challenge and enjoyment i i

— creating identity maps, timelines, digital presentations of their personal profile or family trees
with captions, to describe significant life influences, eg key people, events, educational
experiences, community affiliations or travel experiences, eqg =531 # U7 AN T3, ThH,

ZIFIE A XY ZAATT, 1950 FEICA—RA TV TICEE LT, @i

— reflecting on the experience of learning and using Japanese, and considering whether own
previous attitudes or assumptions in relation to Japan or Japanese language and culture have
changed @

— sharing and comparing cultural and intercultural experiences and language capabilities, and
exchanging views on the benefits of speaking more than one language, eg having a larger
vocabulary to draw on, additional insights and perspectives, and opportunities for new
experiences @ @& i

Content for students with a background in Japanese
Students:

analyse ways in which choices in language use reflect cultural ideas and perspectives, and reflect

on how what is considered acceptable in communication varies across cultures, for example: & #

— understanding that language used in formal and informal contexts varies across cultures, eg
greetings, meal etiquette & *

— comparing communicative practices of Japanese-speaking communities with other cultures,
eg modesty is an important Japanese traditional value, but may be seen as lack of confidence
in Western culture @ & ¥

— noticing that the description of female beauty varies between cultures, and reflecting on
gender roles cross-culturally & #

— comparing use of idioms and colloquial sayings between languages, to identify different
cultural perspectives € @ & *

— examining the shifting of cultural ideas in the internet world through the rapid change in
language use, eg nicknames for government leaders ™. &

reflect on how and why being a speaker of Japanese contributes to their sense of identity and is

important to their Japanese cultural heritage, for example: € &

— examining the impact of living in Australia on their sense of being Japanese and their values
and beliefs @ &

— discussing the challenges and opportunities that arise as a speaker of Japanese living in
Australia, eg stereotypes, culture shock, bilingualism € & ¥

— reflecting on the experiences of their last trip back to Japan and their feelings about their old
home

— exploring Japanese values, eg family values, that are significant in their lives while living in
Australia @ &
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— being aware that every culture may contribute to the world, providing a way for individuals to
live and behave as world citizens @& i@ %
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CONTENT FOR STAGE 5
gconsult

COMMUNICATING

INTERACTING

OUTCOME

A student:
> manipulates Japanese in sustained interactions to exchange information, ideas and opinions, and
to plan, negotiate and take action LJA5-1C

Related Life Skills outcome: LJALS-1C

CONTENT

Students:
e initiate and sustain interactions to share information, opinions and ideas, for example:
(ACLJACO019, ACLJACO021) #* ¥

communicating with peers and young Japanese speakers via email, online conferencing or
school-based exchanges, about shared interests, eg popular culture, sports and special
events, comparing aspects of school or home life M. &

sharing information about significant or special events in their own life, and making
comparisons with those of Japanese teenagers, eg birthdays, holidays, celebrations, sporting
events and festivals ¥

modelling appropriate levels of formality for everyday exchanges, eg greetings, introductions
and apologies, between peers, and between students and teachers/adults #* & & i

e participate in a range of collaborative tasks, activities and experiences that involve negotiating
and solving problems, for example: (ACLJAC020) #* i

engaging in social transactions with peers and teachers, eg presenting gifts, accepting and
declining invitations, making excuses and apologising to Japanese speakers, using
appropriate protocols such as forms of politeness and respect (eg &5 &, H V& 5.
HUNESITINET, THAR, TOARIN, THAEEA, [ TNEIE/SOELHRNG
DT b

producing a digital presentation or performance in Japanese to present information about
their own school to a Japanese sister school or Japanese visitor #* .

creating a brochure related to getting about or living in Japan, eg interactions with a host
family, using public transport, or getting lost in Japan &* &

creating a short digital presentation or movie for peers about planning a holiday, purchasing
goods in a shop, or ordering food and drink in Japanese #* B if
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Content for students with prior learning and/or experience
Students:
e initiate and sustain interactions with peers and adults to share information, feelings, opinions,

ideas and points of view, for example: (ACLJAC181, ACLJAC183) #* i

— engaging in face-to-face or online discussions with Japanese-speaking peers, using
descriptive and expressive language to describe significant events, special occasions or
milestones in their lives, including onomatopia (#t&%55&), eg V7 V7, K¥% K% o B &

— exchanging ideas with peers or online Japanese-speaking contacts, presenting and
expressing personal views on contemporary issues, eg environmental sustainability,
education or youth culture, considering the relationship between culture and context - & Bl

— discussing their responsibilities at home and at school, and comparing with those of young
people in Japan, noting the importance of community and collaboration in Japan, eg A 3B

X v adjective T3, HADIZH A adjective TJ, «F i ®

— building and using metalanguage to discuss language use, and reflecting on language
learning &=

e participate in a range of collaborative tasks, activities and experiences that involve negotiating

and solving problems, for example: (ACLJAC182) #* ii

— clarifying, expressing preference for, and summarising arrangements for a social outing

— planning and preparing for a real or virtual trip or excursion to Japan, eg ~3%2°% YV T9,
~ LN TT, ~L&D EBNET,

— planning and making shared arrangements for Japanese visitors to the school or a homestay,
eg by preparing print or digital informative materials such as filming an introduction to
Australian school and home life, preparing welcome speeches, or conducting school tours &*
= b

— planning and completing tasks that involve asking for, giving and following directions to real or
virtual locations, using resources, eg digital devices, street or rail maps (eg + & £t A,
ELEDATEZTTh, ) o B dh

— planning and participating in learning experiences that combine linguistic and cultural
elements, eg an excursion to a Japanese restaurant, exhibition, film festival or community
event, by preparing and rehearsing language forms, structures and vocabulary * & ¥

Content for students with a background in Japanese
Students:
e initiate and sustain interactions with others to discuss ideas and points of view, for example: &* it
— conducting a survey to investigate a problem or issue in the school or local areas,
interviewing Japanese people in the community to gather opinions and solutions, eg & TV
YA 7 O T IFORERT REF L BNET D, Aot i
— debating an issue related to current affairs, such as environmental pollution, rapid
urbanisation or a threat to public health or safety, eq % & RAIZII X CT9, BREEIAEITIAAA

ROBEFEERENVET, Lo i W

— monitoring the effectiveness of own communication skills when sharing ideas and interests
with others, for example, when changing topics and taking turns in a conversation, eg % ®
BIZx LT, BoBRTIR, . ot
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e participate in a range of collaborative tasks, activities and experiences that involve planning,
negotiating and debating ideas and opinions, for example: & i#

initiating a school campaign to promote awareness of social issues or charity fund-raising
setting up a survey, compiling a report, then writing a complaint letter to the principal/local
government regarding a recent problematic policy, eg KZHD AR, | . LB STHHHT
N LEZTVWDABND, o it %

planning a group event, designing activities and inviting friends, and writing a diary entry to
reflect on the event «* ¥
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COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:

> obtains and interprets information from a range of texts LJA5-2C

> manipulates Japanese to present information, opinions and ideas in a range of formats for
specific audiences, purposes and contexts LJA5-3C

Related Life Skills outcomes: LJALS-2C, LJALS-3C

CONTENT

Students:
e obtain and synthesise information and ideas from written, spoken, visual or multimodal texts, for
example: (ACLJAC022, ACLIACO024) «* [H. 5=

obtaining and using information from a range of media texts, including television weather
reports, interviews and digital video clips, and summarising key points through presentation
modes, eg graphs, charts, diagrams, and written or digital reports &* B, &=

reviewing a video clip, anime or film excerpt popular with Japanese students of the same age,
identifying aspects that they enjoyed or disliked * &

understanding the gist and recording specific details from texts, eg websites, newspaper
articles, documentaries, reports or podcasts on topics, eg popular culture, schools, sports or
leisure activities in Japan &* It [, 5%

identifying variations in spoken and written informative and persuasive texts, eg print,
television and online advertisements, noticing differences in language register according to
the intended audience * BL &= %

identifying and describing characters, settings and events, and identifying key ideas or
themes in texts that they have particularly enjoyed, giving reasons for their choice #* &

e convey information, ideas and opinions on a range of issues in a variety of text types and formats
according to context, purpose and audience, for example: (ACLJAC023, ACLJAC024) #* &=

creating texts to inform others about or promote events, places or experiences, eg a poster or
flier for a multicultural event, or a brochure about their school for a Japanese audience #* &=
comparing expression and imagery typical of contemporary Japanese and Australian music,
eg by comparing video clips of popular songs or television song contests in Japan and
Australia &* &= #

collecting and organising information to report significant events in their personal world, eg
family celebrations, travel or personal milestones, to parents or peers, using formats such as
schedules, timetables, graphs, tables or statistics «* M. & [

preparing multimodal presentations on aspects of Japanese lifestyles and cultural practices
that invite comparison and contrast with their own experiences such as aspects of popular
culture, eg fashion, music or anime/manga, or regional cooking &* & ¥

preparing and presenting/publishing an article for a magazine, e-journal or website with a
specified audience in mind, eg a film review for young learners of Japanese, or a digital travel
guide for a proposed visit to Japan #* B =
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Content for students with prior learning and/or experience

Students:

e obtain, interpret and evaluate information, ideas and opinions from a range of texts, for example:
(ACLJAC184, ACLIJAC186) #* &=

identifying culture-specific terms and representations in Japanese promotional materials, eg
travel brochures, symbols on maps, magazine features or online resources &* M. &= [
planning a real or imagined trip to a selected region of Japan, using resources such as
internet sites and travel brochures to map out elements, eg transport, itineraries and selected
events #* &

analysing key perspectives or themes reflected in interview data collected from Japanese
speakers discussing roles and responsibilities at home, school and in community contexts,
and making comparisons with their own views on these topics #* & *

discussing how texts such as films, plays, songs, haiku and folktales, use humour or aesthetic
effects to provide commentary on social issues, eg family, identity, status or humility &% &=
comparing lyrics and styles of Japanese and English songs and performances, tracking
similarities and differences in genres, themes and modes of emotional expression #* &

e convey information and ideas from different perspectives in different formats for specific
purposes, audiences and contexts, for example: (ACLJAC185) #* &

creating a personal profile or résumé for a real or imagined part-time job, including basic
information, eg age, experience, interests and skills #* &=

creating informative or promotional texts such as posters, leaflets or web pages targeted at
their own age group, eg promotional materials for recreational activities, advice on healthy
eating or environmental sustainability, or reviews of new music/movie releases -~ &* B, =
researching and reporting on community attitudes towards and challenges in relation to
issues such as environmental sustainability, using presentation techniques, eg Venn
diagrams, digital displays, flowcharts or captioned photographic displays, ~iZX % &, ~®
FERND_ B0 ELE, LWt EE TS

composing individual and group contributions to different forms of social media on issues
related to their own social worlds «* . 5=

convey information on a web post about an environmental, cultural or social issue that affects
them, using English and Japanese - #* I B, 5= %

Content for students with a background in Japanese

Students:

e access a variety of informative and imaginative texts to identify and analyse in written and spoken
forms textual elements such as viewpoint, theme, stylistic devices, influences and values, for
example: #* &

evaluating how information is presented in diverse forms of media across cultures, eg
comparing the impact of live news reports involving interviews with witnesses, and newspaper
articles on the same event &* i[t &

identifying bias in texts, examining the values that influence bias, and discussing how bias
differs from opinion and perspective #* &

reading news articles and historical accounts of world events, eg natural disasters, Olympic
games, celebrations or commemorations of historical significance, eg Anzac Day, and
exploring how the author’s personal values and experiences influence their reporting on such
events & I[f %
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COMMUNICATING

COMPOSING

OUTCOME

A student:
> experiments with linguistic patterns and structures to compose imaginative and informative texts
in Japanese in different formats for a range of audiences, purposes and contexts LJA5-4C

Related Life Skills outcome: LIJALS-4C

CONTENT

Students:
e compose imaginative and informative texts in different formats to express ideas, attitudes and
values, for example: (ACLJAC025) &* &=

presenting a day in the life of an imaginary or real character from familiar anime, manga or
film &% &=

creating short texts, eg skits, raps or haiku, and using a range of digital technologies to
design, perform and/or record these to amuse, entertain and engage other learners of
Japanese #* B 5%

working collaboratively to compose and perform a skit based on an imagined scenario that
allows for experimentation with expressive language &* &

using digital technologies to create a design to showcase Aboriginal and Torres Strait islander
cultures to young Japanese visitors to Australia, such as Sounds of Silence,
(www.ayersrockresort.com.au/silience) Uluru, demonstrating knowledge of cultural protocols
protecting Indigenous cultural and interllectual property (ICIP) ¥ &* B, 5=

creating a digital persona or avatar in a Japanese-speaking fantasy world, incorporating
communicative styles and behaviours observed in Japanese texts #* B 5=

e create a range of bilingual texts and resources for the school and wider community, for example:
(ACLJACO027) #* &%

creating an online bilingual class profile to send to a Japanese sister school, or to present to
Japanese visitors to the school, including translations and/or explanation of key terms and
expressions associated with events or school celebrations &* B, &=

providing bilingual subtitles or captions for a cartoon or comic that depicts intercultural
encounters, eg interactions between a Japanese exchange student and an Australian host
family &% @ &

designing and maintaining a bilingual website with a Japanese sister school or another group
of Japanese learners in Australia «* . 5=

creating bilingual texts for specific audiences, eg songs or games for younger learners of
Japanese, or a schedule for a Japanese festival likely to interest both English and Japanese
speakers #* &

Content for students with prior learning and/or experience

Students:

e compose a range of imaginative and informative texts in a variety of formats for different
audiences, purposes and contexts, for example: (ACLJAC187) «* B 5=

Japanese K-10 Draft Syllabus for consultation 94



STAGE 5

adapting existing texts to change the emotional effect, or to represent different cultural values
or experiences, eg by changing the location, characters or era of a familiar story or cartoon,
such as Kaguyahime #* &=

composing and performing poems, songs, monologues or dialogues that reflect cultural
values and personal experiences #* &

creating a chant or rap to perform to their peers that provides commentary on a social issue
that is important or relevant to them, eg bullying and friendship #* &

creating a digital persona or avatar that combines elements of observed Japanese styles of
communication with their usual ways of self-expression in their home-culture environment *
-,

compose a range of bilingual texts in different formats for a variety of contexts, purposes and
audiences, for example: (ACLJAC189) #* &=

creating bilingual instructions for Japanese visitors about how to play various Australian and
Japanese traditional sports & &

producing bilingual texts, eg travel advice for exchange or study tour students, and reflecting
on the process of working in both languages &* &=

producing bilingual texts, eg video clips with subtitles, explaining important events in
Australia, eg Australia Day, Anzac Day #* B, 5%

creating a bilingual digital database that groups words, eg words and expressions associated
with themes, fields or contexts, eg food, travel, the environment or school -~ & B =

Content for students with a background in Japanese

Students:

compose a range of imaginative and informative texts in a variety of formats for different
audiences, purposes and contexts, experimenting with genre, textual features and stylistic
devices, for example: &* ., 7%

comparing literature across languages and cultures and recognising features of

entertainment, eg identifying how magic and danger are used in the Harry Potter books and
‘TLTFIOMBEL o

discussing the features of a range of genres, eg memoirs, poems and moral tales,

recognising how different genres express similar ideas #* &

creating own imaginative texts, using literary devices to achieve particular purposes, eg

foreshadowing events and building up to the climax in a story, and experimenting with

different language techniques &* &

presenting and discussing own position on issues, eg attitudes towards recycling,

employment in rural communities, or the impact of social media on young people (eg ~ & \»

IBZIITHEVERTER, TOBB L LT, A B, C OD=203%IFbhb, )4 o

»

compose a range of bilingual texts in different formats for a variety of contexts, purposes and
audiences, for example: #* &

using print and online dictionaries to expand their own linguistic repertoire and convey subtle
meanings when creating own texts, understanding the risks of word-for-word translation «* [=.
=

comparing bilingual editions of novels and discussing how authors and translators maintain
the effect of stylistic devices across languages, eg by using metaphor (eg ~D & 972, ~®

X olT, ~BTnia, ~HTmWD) o &
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UNDERSTANDING

SYSTEMS OF LANGUAGE

OUTCOME

A student:

> demonstrates how Japanese pronunciation, intonation and writing conventions are used to
convey meaning LJA5-5U

> analyses the function of complex grammatical structures LJA5-6U

> analyses the effects of linguistic and structural features in texts LJIA5-7U

Related Life Skills outcomes: LJALS-5U, LJALS-6U, LIJALS-7U

CONTENT

Students:

e understand the intonation and phrasing patterns of spoken Japanese, recognising that most kaniji
have more than one reading, and that the pronunciation changes according to kanji compounds,
for example: (ACLJAUO030) =

identifying ways in which stress, intonation and body language convey meaning, eg the
characteristic of rising intonation when asking questions in plainor £ L x 5 form,eg 17< ?
TEFELE I

understanding how to make appropriate pauses in a sentence, by dividing the sentence into
cohesive chunks to allow for the use of H\ 2% &

understanding that changes occur in kanji readings, eg —H 23>, HIFoER &

e write texts comprising hiragana, katakana and familiar kanji, using knowledge of kaniji to predict
the meaning of new words, for example: (ACLJAU031) &=

understanding that words in Japanese can be written using three different scripts &
understanding that kanji are used for nouns, stems of verbs and adjectives, and some
adverbs, and that the addition of hiragana to the stem of verbs and adjectives is called
okurigana &

recognising that many kanji have multiple readings and that there are two types of readings,
that is, on-yomi (% ‘reading’ or ‘sound’), Chinese-style pronunciation, and kun-yomi (FIl; kun
‘reading’ or ‘explanation’), Japanese-style pronunciation &

developing strategies to predict the meaning of unknown words that contain familiar kaniji, eg
FRLEIN-Z D, PHRT

e understand the systematic nature of Japanese language and grammatical forms, and explore how
to use/combine these elements to express complex ideas, for example: (ACLJAU032) &=

further developing metalanguage to describe and apply grammatical concepts and language
elements, and to organise learning resources, eg verb charts and lists of vocabulary and
sentence structures &

understanding and applying the rules of the plain form, recognising that the basic form of all
Japanese verbs ends in -u, -eru or -iru, as listed in dictionaries &~

understanding that verbs can be divided into three groups according to the way in which they
are conjugated: Group 1 (five-step verbs), Group 2 (one-step verbs) and Group 3 (irregular
verbs) &
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using all tenses of verbs, eg ~F 9 form, ~T\WFE 3 form, ~F L7 form ( K< AKX —Y % L
FIN?, EARBHEEZBBRL TOWETH, WOHARELZIILOE LD, ) &

past tense of adjectives/nouns, eg noun/na adjective + T L7z, 'i’ adjective +/>7=T7, &
making suggestions, eg ~ FHAM, VEL XM, EI2TTH, WVWWTT L, £5L
Flxoo &

giving reasons, eg 7=/ 5 &

linking two sentences using C,eg AX VAT VDT = ANRNTET, bheR—FT&~

Fy Ty H—TF, @

using demonstratives, directions, quantities, eg = 5 HIIXXEK T, ¥ F=—0dbDiF 9 Iz
b EFT, FEN1200AE , &

using V 7= ¥ structure to list two activities, eg A — A ~ 7 U 7 Cix, FAEII Y KA v F 2R
NV EETREWMEE ST LET, TH, HATIEFEZL 20Tkt rz R/
NFEF, &

using persuasive language, eq 7'V —> E /L XDHAE SOV IZITEEL X D | HLZEHTT
n! &

apply knowledge of the interrelationship between linguistic elements, structure, context, purpose
and audience to a range of texts, for example: (ACLJAUQ33) &=

applying their understanding of the function of cohesive devices, eg conjunctions, to
sequence and link ideas and actions, eg (verb) T form, 72225, L2 L. Z#iZ.
et &

applying understanding of the textual features of different text types to construct simple
narratives, messages, slogans or song lyrics, noticing how the choice of language and text
structure works to achieve each text’s purpose &

using appropriate textual conventions to shape simple texts such as letters or menus, eg
introductions, linked paragraphs, summaries and sequencing strategies @

analysing the function of different scripts in different types of texts, identifying examples of
kanji used for nouns and verbs, katakana for borrowed words, and hiragana for grammatical
purposes &=

analyse and explain how and why language use varies according to social and cultural contexts,
relationships and purposes, for example: (ACLJAU034, ACLJAU196) &

noticing differences in text structure and grammar between formal and informal Japanese
language use, eg as abbreviations, dropping of particles and emphatic intonation in informal
communication, eg face-to-face interactions, blogs, emails and other forms of
correspondence, eg & L7217< 2/, HLITATEETD, o H A, Dol /T,
B ELRE, o 22 /I (RE D) S, TR TT 0, &

identifying how variations in language use and communicative behaviours reflect how
emotions or attitudes, eg respect, gratitude or embarrassment, are differently expressed
across languages and cultures, eg showing humility/modesty when praised H AFES U X 9§
TTh, Wz, BAFEY &

comparing features of written and spoken Japanese that reflect different communicative
purposes, eg formal grammatical structures in letters compared to conversational markers or
interjections to support the flow of face-to-face conversation =

comparing verbal and non-verbal elements of communication in different languages and
cultural contexts, eg ways of disagreeing or responding to thanks, or the use of gestures,
facial expressions or &\ -3 H/silence, or ellipsis
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Content for students with prior learning and/or experience

Students:

e apply intonation and phrasing patterns in both formal and informal speech, selecting appropriate
readings of familiar kaniji in different compounds, for example: (ACLJAU192) &=

identifying the use of rising intonation when asking questions in casual speech without
question indicator 7>, eg 17< ? &9 ? &

understanding how to make appropriate pauses in a sentence, eg when declining an invitation
(AVRIEBLroL ) &

understanding that changes occur in kanji readings &

e use knowledge of familiar kanji to predict the meaning of unknown words, for example:
(ACLJAU193) 7~

understanding that kanji are used for nouns, stems of verbs and adjectives, and some
adverbs, and that the addition of hiragana to the stem of verbs and adjectives is called
okurigana &=

recognising that many kanji have multiple readings and that there are two types of readings,
that is, on-yomi (% on ‘reading’ or ‘sound’), Chinese-style pronunciation, and kun-yomi (3l ;
kun ‘reading’ or ‘explanation’), Japanese-style pronunciation &

developing strategies to predict the meaning of unknown words that contain unfamiliar kanji,
using clues, eg radicals &=

writing some kanji compound words, eg F[E, AFEFE, B &

e understand how sophistication in expression can be achieved by the use of a variety of verb and
adjective conjugations, for example: (ACLJAU194)

further developing metalanguage to describe and increase control of grammatical concepts
and language elements, and to organise learning resources, eg verb charts and lists of
vocabulary and sentence structures

understanding and applying the rules of the plain form, recognising that the basic form of all
Japanese verbs ends in -u, -eru or -iru, and that these forms are listed in dictionaries
using verb tenses (past, present and future tenses) and verb conjugations in plain form, eg
BARDL/BRI/ BRI/ BRIR)pol &

understanding and using the different functions of verb ~ T for making a request ~T< 72 &
VY, and asking and giving permission ~ T H W TT,

~TIEWTFTERF A, /~TiER EHA,

using plain verb 2% Y T3, to express what they are intending to do &

using verb/adjective & JEE9, . . to express opinions &

using ~72 W ~7= 0 L ¥, to list activities 5

increasing cohesion within paragraphs by using conjunctions, eg T 75 &

expressing an interest in something, for example (noun) +\Z% £ 9 AR H YD I 55

using plain form of verbs, eg = & 2Mf-& T &

using conditional form of verbs, eg 725, &, W, 725, X

making assumptions and conclusions, using ~» X 5 T4, ~&A-W\WT¥, ~%H TT, ~

BPTT, ©
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understand the relationship between context, purpose, audience, linguistic features and cultural
elements in different types of personal, reflective, informative and persuasive texts, for example:
(ACLJAU195) 5+

identifying the use of cohesive devices, eg conjunctions, to sequence and link ideas and
actions in both Japanese and English media texts, for example, verb T form, 72756
ZhiZ, £ T %

identifying features of familiar types of texts, eg emails, songs, slogans or public signs, and
noticing how the choice of language and structure works to achieve each text's purpose
comparing language features of Japanese and English versions of texts, eg weather reports
or text messages, including the use of abbreviations and emoticons, and noting differences
that may be culturally significant &

recognising textual conventions used in a letter, email or article, identifying elements, eg
introductions, sequencing of ideas and the use of % 7= to link paragraphs &

comparing features of spoken and written versions of texts, eg spoken and print
advertisements, face-to-face conversations and emails, to understand how text mode shapes
structure and helps a text achieve its purpose &

analyse and explain how and why language use varies according to social and cultural contexts,
relationships and purposes, for example: (ACLJAU196) &

applying an understanding of Japanese values, eg respect (N (5 ©) /4k (% &), by making
appropriate language choices, eg using Z /3 prefixes, and plain or polite forms, and
recognising characteristics of formal/informal registers &=

evaluating how language choices reflect social relations and priorities, eg using expressions
that deflect praise of self or own family to show modesty, eg H ARZFEN U x 9 T9 i, W\
Z. FEFEETT, &

noticing differences in text structure and grammar between formal and informal Japanese
language use, eg abbreviations, dropping of particles and emphatic intonation in informal
communication, eg face-to-face interactions, blogs, emails and other forms of
correspondence, eg & L7217< 2/, HLIATEET 0, 2 A, Dhotz, /IZV, bh

DFE Lz, Thudf? /b S A, THITTEr, &

comparing verbal and non-verbal elements of communication in different languages and
cultural contexts, eg ways of disagreeing or responding to thanks, or the use of gestures,
facial expressions or -3 H/silence &

Content for students with a background in Japanese

Students:

apply the Japanese sound system in both formal and informal speech, understanding how
patterns of rhythm, tempo, stress, pitch and intonation are used to enhance the aesthetic features
of texts, for example: &=

experimenting with rhythm, tempo, stress, pitch and intonation in different situations,
analysing and comparing how differently they are used, eg when reading a story to an
audience, or having a casual conversation with friends &

understanding different intonation and accents of dialects, and identifying in which regions the
dialect is used

analysing the relationship between use of voice and character types in movies and television
dramas, eg how the matriarch or patriarch of the family in Japanese dramas often has a stern
and intimidating voice =

making connections between informal and formal forms of language and tone of voice, rhythm
and pitch evident in conversation
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apply knowledge of a wide range of kanji, and orthography to access a variety of vocabulary, for
example: &

exploring [Fl& ¥ %35 (same kanji compound reading with different meanings), eg Bf f.

il =

using %I #:E (kanji compounds that have opposite meanings), eg x5 —5- 4 &

using [F1##E (synonymous) in order to describe an item, eg A in a more formal manner 4
=

exploring kanji and words that follow 3£, <, A, #& [ that have negative connotations, eg
FEE, RNZZ. RBHIE. EEE. KO &

exploring affixes, eg ~#J, ~1{k (eg bWy, =k, b, i) &

understand and apply complex grammatical structures to enhance communication and achieve
particular effects, for example: &

using conditional form, eg £, 725, 75, X and embedded questions to raise awareness
ofissues, eg Z DO F F Z DML &, EARMENELE HNBE 2 HREE &

using — X ¥ —dF» adjective T7, ~&HT, | ., ~IFE(adjective) 72\, to make
comparisons =

emphasing particular nouns/concepts, by using Z%. X%, eg ZODRKERIZNDERIND
RXEE, BRAETE 2R TCX HAMEE, &

using passive, causative and passive-causative forms, eg it DIF X < BEIZf5E S 51
FlLi, &

using partial negative forms, eg —® Tid7/a\y, ~FRTILRWV, ~ b/ 2720, mTFLbH~
72U ~ & IR 5 72\ and double negative forms, eg ~72 < (1%/%) 72, ~72 02 & 13/
) eV ~7ZRVFRIZ U/ H) W, ~7Z20ERT X/ H) 72V to indicate a hesitant
position &=

using = 9. A7z, 5LV, X9 to express how something appears and to make
assumptions/conclusions &

using 225, T, ~L, ~AT7, toexplainideas &

using potential forms to persuade, eg (verb) Z £ N TX F9°, (verb) b/ Hibd &

using persuasive language, eg 139, <&, | RTFERD FHAL, T

using the conditional form, eg 4 = OBEIZH Y #LE 72 F 40X, . L &

using reflective language, eg ~IZ DWW TEX S LLZ, ~IZONTHE 2D BRWVES
Eol, @

raising an awareness of current issues by choosing descriptive words that show a high level
of concern, eg %172, ¥, fEkR7% and analysing the impact of persuasive words and
sentence structures that have on audience &

examining the validity of information ~D{E &M IZERM A E £4, &

comparing information from different sources, eg ~TiZ, _ ¢ EbhTWVWAH—FK T, _
LWVWOERLHD &

choosing the appropriate form of language, eg plain form and polite form T &3,
EiiE, depending on the audience and text types &

Ul
%ﬁ
3
=
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understand the relationship between context, purpose, audience, linguistic features and cultural
elements in different types of personal, reflective, informative and persuasive texts, for example

=

identifying stylistic features of formal text types, eg {15 Lo 5E, %L, EREEHO AL
—F (job reports; proposal; campaign speeches) &

comparing the way an argument is developed in different languages, eg in English the writer’s
position is stated upfront whereas in Japanese it is generally left until the conclusion and with
a rhetorical question, leaving the reader to reflect on the issue, eg Z D E £ TWHWDTEAH H »
o AREIMBTEDIEA I M, &

analysing how to position oneself when writing for different purposes, eg in persuasive and
evaluative writing

examining ways in which authors use characterisation to incite sympathy or antagonism
towards characters in literary texts, eg directly describing a character’s personality compared
to indirectly portraying the character’s personality through their actions or through the
reactions of others & 5=

analyse and explain how and why language use varies according to social and cultural contexts,
relationships and purposes, for example: & &

exploring how female and male language differ, eg words and sentence endings. ~724, @
&

finding words that reflect gender roles in Japan, eg %, fREES A @ @&

examining a level of politeness in language and how the language changes, depending on
the audience, eg language between %25 and #% % at school and how to speak to 7] at
work @ & 5%

viewing samples of /445 for charity and non-profit organisations, and analysing the different
ways in which imagery, voice and language use are combined =
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UNDERSTANDING

LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> analyses the impact on Japanese of social, cultural and intercultural influences LJIA5-8U

Related Life Skills outcome: LJALS-8U

CONTENT

Students:
e investigate the impact of factors such as media, technology, globalisation and popular culture on
Japanese, for example: (ACLJAU035) @ B & 4= &

understanding that each region of Japan has its own dialect and accents, and that Japan, like
Australia, also has Indigenous languages (Ainu language and culture) ¥ @ @ =

finding examples of ways in which social and cultural influences impact on language, eg the
abbreviation of borrowed words in Japanese @& & *

considering how globalisation has accelerated the introduction of English words and
expressions into Japanese, and discussing possible benefits and disadvantages associated
with the blending and mixing of languages (fashion/food/music) @ & &= %

discussing possible reasons for changes in Japanese language use, eg exposure to other
languages, changing attitudes to social practices, or involvement in social media and digital
communication € B & 7= ¥

exploring the influence of Japanese popular culture in Australia and around the world, eg the
influence of Japanese design and technology and the popularity of J-pop, electronic games,
anime, manga and cosplay @ B, & = %

Content for students with prior learning and/or experience and a background in Japanese

Students:

e research the phenomenon of language change in Japanese-speaking communities, analysing
and comparing language use of previous generations with contemporary use, for example:
(ACLJAU197) @ @ 5= %

finding examples of ways in which social and cultural influences impact on languages, eg the
abbreviation of borrowed words in Japanese @ @ &

reflecting on changes in their own language(s) and cultures due to influences such as
technology and social media, eg the use of abbreviations in text messaging or the
replacement of words by emoticons, and considering possible effects of such changes on
kanji acquisition in Japanese and spelling in English € B & 7= *

exploring the influence of Japanese popular culture in Australia, the Asia region and around
the world, eg the influence of Japanese design and technology and the popularity of J-pop,
electronic games, anime, manga and cosplay @ B, @ &= %

investigating the state and nature of Indigenous Japanese languages, considering issues, eg
language revival and reclamation, and drawing comparisons with Aboriginal languages and
Torres Strait Islander languages in Australia ¥ @ @& & *
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UNDERSTANDING
ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
> explains and reflects on the interrelationship between language, culture and identity LJA5-9U

Related Life Skills outcome: LIJALS-9U

CONTENT

Students:
e understand that language, culture and communication are interrelated and shaped by each other,
for example: (ACLJAUO036) & iF
— discussing ways in which learning Japanese can lead to new ways of thinking, behaving, or
interpreting experiences and values, eg noticing and responding to demonstrations of
politeness and respect through the softening of negative responses @ & ¥
— considering the cultural significance of language associated with interactions, eg issuing,
accepting or declining invitations, leave-taking at social events, offering thanks, or giving and
receiving gifts from Japanese speakers @ & i
— understanding that language carries cultural associations and indicates priorities in regard to
individual, collective and family relationships & i
— identifying ways of communicating and behaving in Australian contexts that may appear
unusual or inappropriate to Japanese speakers, eg eating in public places, sitting on the floor
or desk, speaking loudly or using direct eye contact € & i

e reflect on intercultural experiences as a learner of Japanese, recognising how cultural identity
influences ways of communicating, thinking and behaving, for example: (ACLJACO028,
ACLJACO029) @ @& ik
— recognising cultural cues when interacting with Japanese speakers or resources that suggest

differences in traditions, ideas or values, eg ways of expressing feelings or emotions,
maintaining harmony by avoiding direct replies to a question by using Ziuix H x> &, |

and avoiding foregrounding the self, with phrases, eg 335t (&%) 12 &5 %,
DAY ET, 0@

— recognising the importance of active listening skills to conversational etiquette in Japanese,
eg showing interest and attentiveness by using %\ 2% and nodding, repeating information
heard, and confirming details at the end of a conversation € @& ¥

— discussing incidences in Japanese language exchanges when miscommunication has
occurred, and reflecting on why or how this happened & d#

— reflecting on how their own language and communication style might be perceived by
Japanese speakers, considering concepts, eg culture, attitudes, assumptions and values @ &

— assembling and presenting an autobiography, including references to key experiences and
significant events, interests and family origins, and identifying elements that may need
explaining to Japanese speakers @ & if

— identifying significant life events that are marked in Australia or Japan, and considering how
these provide insight into cultural values or traditions @ & ## %
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— considering the relationship between identity and language, with reference to the languages
spoken by the students themselves, peers, and family or community members, including their
own developing ability to communicate in Japanese @ & i &

— examining the impact of cultural stereotypes and expectations in relation to cultural identity
and intercultural communication @ & &

Content for students with prior learning and/or experience
Students:

analyse the reciprocal relationship between language, culture and communication, and how this

relationship reflects values, attitudes and beliefs, for example: (ACLJAU198) & i

— discussing how the cultural value of N (9 %) /4} (% &) is expressed through language, eg
the use of prefixes and suffixes when referring to people outside the immediate ‘group’, the
choice of informal or formal register, and decisions about what to share/not share in general
conversation @ & ¥

— exploring cultural concepts embedded in Japanese language which embody important core
values and behaviours and for which there is no direct English translation, eg 2= A Y X and
(o) @& i

— discussing their own and others’ attitudes towards cultural diversity and difference, including
the use of stereotypes and generalisations, and considering how these affect communication
& & i

— considering how contemporary expressions of individuality exemplified in some forms of
contemporary Japanese youth culture relate to traditional concepts of conformity and
collective identity € & i#

reflect on how their own cultural identity both influences and is shaped by ways of communicating,

thinking and behaving, for example: (ACLJAC190) & iF

— reflecting and reporting on how learning Japanese provides insights into language and culture
in general, and how their own assumptions about Japan or Asia have changed as a result of
intercultural language learning @ @& ¥

— evaluating the nature and effectiveness of their own language and actions when interacting in
Japanese @ & i

— reflecting on how additional language experience supports and enhances first-language
understanding and capabilities, eg by identifying Japanese expressions, behaviours or
attitudes that might enrich their own perspectives @ & i

— reflecting on aspects of their own experiences of intercultural communication, eg instances of
breakdowns or breakthroughs in communication, repair and recovery strategies, and
responses to and insights gained through interactions € & i

Content for students with a background in Japanese
Students:

understand and discuss how meanings vary according to cultural assumptions that Japanese and

English speakers bring to interactions, and how mutual understanding can be achieved, for

example: @ & i *

— reflecting on own cultural values and evaluating how these intersect with mainstream values
when interacting in Japanese and English-speaking contexts € & i

reflect on variations in their own language use and communicative and cultural behaviours in

Japanese and English-speaking contexts, for example: @ & i

— reflecting on how their language choices, including the use of English and Japanese, are
indications of their sense of identity within a particular context @ & di
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— considering the differences in their own sense of identity in Australia and when they ‘return
home’ (J7[E) in terms of changes in social contexts and in their relationships with other
participants in interactions & ¥
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LIFE SKILLS

YEARS 7-10 LIFE SKILLS OUTCOMES AND
CONTENT

® for your information

The Years 7-10 Life Skills outcomes and content are developed from the Stage 4 and Stage 5
objectives of the Japanese K—10 Draft Syllabus.

Before deciding that a student should undertake a course based on Life Skills outcomes and content,
consideration should be given to other ways of assisting the student to engage with the regular course
outcomes. This assistance may include a range of adjustments to the teaching, learning and
assessment activities of the Japanese Years 7—10 curriculum.

If the adjustments do not provide a student with sufficient access to some or all of the Stage 4 and
Stage 5 outcomes, a decision can be explored for the student to undertake Life Skills outcomes and
content. This decision should be made through the collaborative curriculum planning process
involving the student and parent/carer and other significant individuals. School principals are
responsible for the management of the collaborative curriculum planning process.

The following points need to be taken into consideration:

e students are not required to complete all Life Skills outcomes

e specific Life Skills outcomes should be selected on the basis that they meet the learning needs,
strengths, goals and interests of each student

e outcomes may be demonstrated independently or with support.

Further information in relation to planning, implementing and assessing Life Skills outcomes and
content can be found in support materials for:

e Languages

e Special education needs

e Life Skills Years 7-10.
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LIFE SKILLS

YEARS 7-10 LIFE SKILLS OUTCOMES

TABLE OF OBJECTIVES AND OUTCOMES

® for your information

For students undertaking a course based on Life Skills outcomes and content:

e students are not required to complete all Life Skills outcomes

e specific Life Skills outcomes should be selected on the basis that they meet the learning needs,
strengths, goals and interests of each student

e outcomes may be demonstrated independently or with support.

g consult

Objective — Communicating

Students communicate in Japanese by:

e interacting: exchanging information, ideas and opinions and planning, negotiating and taking
action

Life Skills outcomes
A student:

LJALS-1C
uses Japanese to interact with others in everyday contexts

Objective — Communicating

Students communicate in Japanese by:

e accessing and responding: obtaining, processing and conveying information through a range
of oral, written, digital and multimodal texts

Life Skills outcomes
A student:

LJALS-2C
obtains information from a range of texts

LJALS-3C
presents ideas and information in Japanese in a range of formats

Objective — Communicating
Students communicate in Japanese by:
e composing: creating spoken, written, bilingual, digital and multimodal texts

Life Skills outcomes
A student:

LJALS-4C
composes texts in a range of formats for different purposes and audiences
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Objective — Understanding

Students understand and analyse in Japanese and English:

systems of language: understanding the language system, including sound, writing, grammar and
text structure

Life Skills outcomes
A student:

LJALS-5U
understands that letter combinations and/or symbols represent sounds and words in Japanese

LJALS-6U
understands that language has patterns and structures that are used to convey meaning

LJALS-7U
understands that texts are structured in different ways

Objective — Understanding

Students understand and analyse in Japanese and English:

language variation and change: understanding and reflecting on how languages vary in use
(standard and non-standard varieties) and change over time and place

Life Skills outcomes
A student:

LJALS-8U
explores the influence of Japanese on other languages

Objective — Understanding

Students understand and analyse in Japanese and English:

the role of language and culture: understanding and reflecting on the role of language and culture
in the exchange of meaning; and considering how interaction shapes communication and identity

Life Skills outcomes
A student:

LJALS-9U
explores their own and other languages and cultures

VALUES AND ATTITUDES OBJECTIVES

Students:

e develop an interest in and enjoyment of language learning

e appreciate and value their own heritage, culture and identity

e appreciate and respect the culture, beliefs and values of others through language learning.
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LIFE SKILLS

YEARS 7-10 LIFE SKILLS AND RELATED SYLLABUS

OUTCOMES

KNOWLEDGE, UNDERSTANDING AND SKILLS

COMMUNICATING

Objective — Communicating
Students communicate in Chinese by:

action

e interacting: exchanging information, ideas and opinions, and planning, negotiating and taking

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-1C
uses Japanese to interact with others in
everyday contexts

LJA4-1C
uses Japanese to interact, plan and take action

LJA5-1C

manipulates Japanese in sustained interactions to
exchange information, ideas and opinions, and to
plan, negotiate and take action

Objective — Communicating
Students communicate in Japanese by:

e accessing and responding: obtaining, processing and conveying information through a range
of oral, written, digital and multimodal texts

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-2C
obtains information from a range of texts

LJA4-2C
identifies main ideas and obtains information in texts

LJA5-2C
obtains and interprets information from a range of
texts

LJALS-3C
presents ideas and information in Japanese
in a range of formats

LJA4-3C
uses Japanese to present information and ideas in a
range of formats for different audiences

LJA5-3C

manipulates Japanese to present information,
opinions and ideas in a range of formats for specific
audiences, purposes and contexts
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Objective — Communicating
Students communicate in Chinese by:

e composing: creating spoken, written, bilingual, digital and multimodal texts

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-4C
composes texts in a range of formats for
different purposes and audiences

LJA4-4C

applies a range of linguistic structures to compose
imaginative and informative texts in Japanese in a
range of formats for different audiences

LJA5-4C

experiments with linguistic patterns and structures to
compose imaginative and informative texts in
Japanese in different formats for a range of
audiences, purposes and contexts

UNDERSTANDING

Objective — Understanding

and text structure

Students understand and analyse in Japanese and English:
e systems of language: understanding the language system, including sound, writing, grammar

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-5U

understands that letter combinations and/or
symbols represent sounds and words in
Japanese

LJA4-5U
applies Japanese pronunciation and intonation
patterns and writing conventions

LJA5-5U

demonstrates how Japanese pronunciation,
intonation and writing conventions are used to
convey meaning

LJALS-6U
understands that language has patterns and
structures that are used to convey meaning

LJA4-6U
recognises and manipultaes familiar grammatical
structures

LJA5-6U
analyses the function of complex grammatical
structures

LJALS-7U
understands that texts are structured in
different ways

LJA4-7U
identifies linguistic and structural conventions and
cultural influences in a range of texts

LJA5-7U
analyses the effects of linguistic and structural
features in texts
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LIFE SKILLS

Objective — Understanding

Students understand and analyse in Japanese and English:

e language variation and change: understanding and reflecting on how languages vary in use
(standard and non-standard varieties) and change over time and place

Life Skills outcomes Related Stage 4 and 5 outcomes
A student: A student:
LJALS-8U LJA4-8U
explores the influence of Japanese on other |examines how Japanese interacts with other
languages languages and cultures
LJA5-8U
analyses the impact on Japanese of social, cultural
and intercultural influences

Objective — Understanding

Students understand and analyse in Japanese and English:

e the role of language and culture: understanding and reflecting on the role of language and
culture in the exchange of meaning; and considering how interaction shapes communication
and identity

Life Skills outcomes Related Stage 4 and 5 outcomes
A student: A student:
LJALS-9U LJA4-9U
explores their own and other languages and [recognises that language use reflects cultural ideas
cultures and is shaped by the values and beliefs of a
community
LJA5-9U
explains and reflects on the interrelationship between
language, culture and identity
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LIFE SKILLS

YEARS 7-10 LIFE SKILLS CONTENT
® for your information

The Years 7-10 Life Skills outcomes and content provide the basis for developing a rigorous,
relevant, accessible and meaningful age-appropriate program. Outcomes and content should be
selected based on the learning needs, strengths, goals and interests of each student. Students are
not required to complete all of the content to demonstrate achievement of an outcome.

Iggconsult
COMMUNICATING

INTERACTING

OUTCOME

A student:
> uses Japanese to interact with others in everyday contexts LJALS-1C

Related Stage 4/5 outcomes: LJA4-1C, LJA5-1C

CONTENT

Students:

e use language to interact with peers and known adults, for example: &* &
— understanding and responding to greetings
— initiating questions, eqg 72 £ x 1% ? b
— responding to questions about themselves, eg ~ S W TT h, &

— introducing themselves, eg IZ U LT, _ TY, i*

— engaging in a conversation about themselves * i

e engage in everyday collaborative activities, for example: &% i
— following instructions to learn a song or game &* ¥
— collaborating with others in a shared event, eg planning a weekend outing &*
— sharing information about aspects of their personal world, such as family

(eg ~ AF< T¥, ), friends, entertainment, sport or leisure «* ¥

— recounting a special event, eg their birthday «* ¥
— responding to cues for turn-taking #* #

e participate in classroom routines, for example:
— responding to classroom instructions, eg A T 72& W, TH->TLEEV, 7o T
<FEE,
— seeking help or permission
— offering suggestions, eg ~iIZW&F L x 9, , ~&ZLFEL L H ik
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expressing opinions, eg ~/N & TY, o i
accepting or declining an invitation, X\, &5 % | ~Eb xr - & @ ib

Content for students with prior learning and/or experience
Students:
initiate and sustain interactions with peers and known adults, for example: #* &

initiating conversations ##

sustaining interactions by asking questions, eg 72 A ST 7y, o i
responding to questions about themselves, eg 72 AAZANEL T, o i
engaging in a conversation about themselves i

chatting online with a classmate &* B, i

engage in everyday collaborative activities, for example: &* ¥

giving and following instructions to learn a song or game ‘¥
collaborating with others in a shared event, eg planning a weekend outing «*
allocating and swapping roles in group activities ¥

participate in classroom routines, for example: i

responding to open-ended questions about learning activities, eg ~ i3 adjective T4, &% il
asking for clarification ¥

seeking help, permission and advice f#

offering suggestions and advice,eg ~ £ L x 5, fF

expressing ideas and opinions &* ¥

responding to invitations by accepting, or declining with reasons ##

Japanese K-10 Draft Syllabus for consultation 114



LIFE SKILLS

COMMUNICATING

ACCESSING AND RESPONDING

OUTCOME

A student:
> obtains information from a range of texts LJALS-2C
> presents ideas and information in Japanese in a range of formats LJALS-3C

Related Stage 4/5 outcomes: LIJA4-2C, LJA4-2C, LIA4-3C, LIA5-3C

CONTENT

Students:
e access texts and locate information, for example: &

identifying known words and phrases in conversation, songs and rhymes &=

recognising known words and phrases, such as where animals are located on a zoo map
listening for key information, such as numbers or names

obtaining specific information in texts in a variety of ways, such as matching words with
pictures, sequencing words and sentences &~

identifying key information in texts, such as timetables, a birthday party invitation and menus
o=

identifying colours and fruit in games and real-life situations &

naming the ingredients in a video demonstrating how to make a simple Japanese meal 4* &
comparing packaging of Japanese goods with those of English-speaking countries =

e convey information in a variety of formats, for example: ¥* &

using body language or gestures to illustrate information on a familiar topic

creating a scrapbook introducing their friends and/or family members, ( £ 4725) O~ A
T, & &

creating a poster about things they like, labelled in Japanese, eg ~23 9 & T9, #* &

S

making a presentation about where they went or what they did on the weekend, eg place (217
&% L7z, activity & verb £ L7z, &&=

presenting information about a special event gathered from diverse sources in different
formats, eg a poster, a news item or a notice #* &

presenting information gathered from multiple sources, eg a class survey, a video clip, an
avatar of a Japanese student «* ML

representing gathered information by restating key phrases and supporting presentations with
pictures, charts or graphs #* & [

Content for students with prior learning and/or experience
Students:
e access and select relevant information and ideas from texts, for example: * &

accessing texts and identifying main points and specific details &

identifying key information in texts in a variety of ways, eg an interview &=

locating and identifying relevant information in texts by focusing on familiar and predictable
situations, eg answering questions in English or Japanese #* &
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LIFE SKILLS

— accessing and gathering information from diverse sources about schools, pop music, sport in
Japan and Australia @ &% &=

convey information on a range of topics, events or experiences in a variety of formats, for

example: #* &

— presenting a short talk using information gathered from multiple sources #* &=

— representing gathered information using posters and supporting presentations with simple
statements and pictures #* &=

— presenting the findings of a class survey in a table or graph in English or Japanese #* & [

— describing their friends and/or family members in a scrapbook, eg ~ 1% adjective T3 &% &

— presenting descriptions in a poster about things they like, eg NTETT, o &
— making a presentation about where they went or what they did on the weekend and
describing what they thought of it. ~lcW&FE L=, , ~2LFE L, ~ZAFELT. &

— creating a shopping list of ingredients required to cook simple Japanese meal &=
— planning and presenting short reports about holidays, special events and places, using
photos, illustrations, captions and diagrams «* & [
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COMMUNICATING
COMPOSING

OUTCOME

A student:
> composes texts in a range of formats for different purposes and audiences LJALS-4C

Related Stage 4/5 outcomes: LJIA4-4C, LIJA5-4C

CONTENT

Students:
e compose texts in a variety of formats, using modelled language, for example: &* B, 5=
— producing a poster of pets, using photos and descriptions #* &=
— creating a menu for a class restaurant &* &
— writing lyrics to a rap song using familiar words &* &
— creating a digital shopping list for a recipe «* B 5=
— labelling photos of school excursion in Japanese for classroom display, ~ T3 &
— composing self-introduction speech for meeting new students &% &
— completing speech bubbles in a comic strip &% &

e creates bilingual texts for the classroom, for example: &* &=
— creating a bilingual picture dictionary of new words #* &
— creating a poster of classroom items labelled in Japanese and English &* &
— labelling the school map in Japanese &* &=
— creating a bilingual poster, such as for the zoo, for the school canteen or a school map #* &
— collecting (on-line) products used internationally and comparing and contrasting their
packaging between English and Japanese #* &+
— making an online dictionary of learnt vocabulary for the class &* BL 5%

Content for students with prior learning and/or experience
Students:
e compose texts in a variety of formats for different contexts, for example: &* B, &=
— writing a recount of a school excursion for school newsletter, eg ~{ZW& £ L7-, #F &
— creating a menu with some details about each item for a class restaurant &% &
— writing a diary entry about a day‘s experience at school and selecting phrases about how they

felt, eg 72D Lo 72 TT, ## &
— producing an advertisement for a class restaurant promoting what food the restaurant offers
o o=

e creates bilingual texts for classroom and the community, for example: &* &

— creating bilingual posters for the classroom, eg Z #ui% noun T9, &

— producing a word bank containing vocabulary learnt in class &

— creating a video about favourite people and things spoken in Japanese with English (or other
language) subtitles #* M. %

— writing a simple article labelling photos from Japanese activities for a school newsletter or
local newspaper #* &
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— creating a bilingual notice for the school to notify Japanese parents of a fundraising activity *
=
— writing lyrics in Japanese to a well-known song #* &=
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UNDERSTANDING
SYSTEMS OF LANGUAGE

OUTCOME

A student:

> demonstrates understanding of letter combinations and/or symbols and how they represent
sounds and words in Japanese LJALS-5U

> demonstrates understanding of language patterns and structures used to convey meaning
LJALS-6U

> demonstrates understanding that texts are structured in different ways LJALS-7U

Related Stage 4/5 outcomes: LJA4-5U, LJA4-6U, LJIA4-7U, LIA5-5U, LIJA5-6U, LJIAS-7U

CONTENT

Students:

e recognise features of the Japanese sound system, such as tone, pitch, volume, and intonation, for
example: &=

recognising tone, pitch and volume varies according to speaker’'s mood

— recognising the use of raised pitch to ask shortened questions, eg 72 % 214 ? &

— identifying the characteristic of rising intonation when asking questions when using
~FLx) formeg ITEELLIN? &

— recognising non-verbal communication, eg bowing, two hands for giving and receiving,
waving = ¥

e recognise features of the Japanese writing system using scaffolds, for example: &
— recognising hiragana and katakana represent sounds and when put together form words
— recognising kanji represent meaning and sometimes whole words &=
— forming words by rearranging script written on individual cards
— practising writing script using models 5=
— recognising different ways of writing some hiragana, suchas &, &, 9, &
— using digital technologies to arrange/organise vocabulary B
— creating hiragana and katakana character cards to link shape and sound of the character with
vivid image

e use appropriate elements of Japanese grammar, such as sentence patterns, for example: &

— manipulating sentence patterns through substituting nouns, adjectives and verbs in the
correct places &~

— making simple statements, eg ~ /% noun/adjective 9, &

— using verbs related to daily activities, eg ~ 2\ & F 9, ~&F LET, &

— responding to and making polite requests ~% < 72 &V, &

— using arange of verb forms and tenses, eg ~%£9 - F¥A, FL7 - FHEATL,
FLXH, ~CnET, &

e explore how different texts are structured, for example:
— recognising an invitation because of how it is formatted &
— recognising the structure and logical flow of a self-introduction speech &
— identifying the format of text types, eg greeting card, email, map, menu, timetable ™. 5%
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— recognising format of picture books and songs &~

e explore how language changes in formal and informal contexts, for example: &

— observing and participating in interactions with a range of participants, and discussing how
different people use language in different ways, eg a range of ways of greeting and
farewelling &

— noticing that greetings can change when talking to teachers or peers

— using appropriate name suffixes, eg & A, HAHL &

Content for students with prior learning and/or experience
Students:
e recognise and use Japanese pronunciation and intonation patterns, for example: &
— recognising structure of Japanese syllabary and pronouncing sounds correctly &
— explaining pronunciation of sounds for which there is no English equivalent 5=
— applying correct pronunciation and intonation when speaking
— reflecting on difference between Japanese and English intonation &
— correctly pronouncing words which have dropped vowel sounds, eg T34, £ L~7z &

e recognise hiragana, katakana and some kanii, referring to charts and lists, for example: &

— identifying the meaning of high frequency kanji, eg being able to match kanji with related
image &

— recognising familiar words written in hiragana and katakana &

— matching kanji with hiragana 5=

— recognising that Japanese can be written vertically or horizontally and has various typefaces
in printed form &

— understanding the use of basic Japanese punctuation marks,ega £5% (, ). TA (. )and

quotation marks T 4 &%

e understand and use elements of Japanese grammar, such as sentence structure, for example: &=

— manipulating verb tense to write about past experience &

— manipulating verbs to use volitional form &=

— using \» and 72 adjectives in the present tense in basic sentences, eg Z=® L\, 72O L < 7%
AN IR VAT N ORI R SLAN VR PR

— manipulating adjectives to write about past experience

— using particles, eg noun connective &

— recognising different question words, eg {f[(7212), &2, i(ZrA)L 5 B(Y), AR, W
O, Wb, Ehe

— using a range of verbs related to daily activities, eg fT(\ )& F9. R ET. 7= FEF,
MEET., KAET. TEFET, FRLET. LET

— using basic time expressions such as days of the week and months, eg £V H(IZH), & =
LE e

— building vocabulary that relates to familiar environments, eg the classroom, family and
personal world and that can be used for cross-curricular content learning &

e identify textual conventions of familiar multimodal texts, for example: &
— recognising Japanese texts and discussing how the content is organised including headings,
images, use of scripts and fonts
— applying knowledge of text features to locate key information in a range of texts, eg maps,
menus, emails, narrative and recipes &
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using conventions associated with/learning to use genkoyoshi, eg the size of small
characters, the position in the square and the placing of punctuation 5=

using digital tools to write text in Japanese ®. 5=

explaining location of key information in a range of texts, eg maps, menus, emails, narratives
and recipes ®L %

demonstrating how to create structure when writing eg using paragraphs or conjunctions to
sequence and link ideas (eg = L T, b, ThH) &

recognising that Japanese texts can include either 72 T2 & or X Z73% . according to the
context, purpose and intended audience -

understand that language changes in formal and informal contexts, for example: &

noticing that ¢77/< 72 > might be left out in casual speech

recognising the use of the prefixes # before some words to indicate respect, eg 3572 F x.
F2RiFL, 5%, &

using polite language when speaking to seniors/teachers/Japanese guests and students, eg
—S A, A=

using formulaic expressions and polite greetings in daily life and at school in class, eg i3 &
DTENET !, HOUNEITENET, TAERA, EHFLALL
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UNDERSTANDING

LANGUAGE VARIATION AND CHANGE

OUTCOME

A student:
> explores the influence of Japanese on other languages LJALS-8U

Related Stage 4/5 outcomes: LIJA4-8U, LJIA5-8U

CONTENT

Students:
e understand the dynamic nature of Japanese and other languages, for example: @ &= ¥

recognising Japanese words that are commonly used in English, eg sushi, karaoke, manga,
karate, judo @ &

recognising words in Japanese that have come from English or other languages, eg 7 = A,
INUN—T = X sk

recognising that languages and cultures change continuously due to contact with one another
and in response to new ideas and developments in communications and technology, such as
Zv 7 by Fvura—K FrvhoTF

Content for students with prior learning and/or experience

Students:

e explore how languages change and are influenced by factors, such as technology, globalisation
and youth culture, for example: @ & ¥

exploring the existence of foreign words in Japanese that are written in katakana @ & %
participating in discussion about origin of borrowed words and how they came to be adopted
in the Japanese language @ & &= *

exploring popular music in Australia and Japan, noticing similarities and differences @ & #
recognising the spread of youth culture through the internet, through exploring concepts, eg
the use of English words in Japanese music, cartoons or advertising @ B & ik
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UNDERSTANDING

ROLE OF LANGUAGE AND CULTURE

OUTCOME

A student:
explores their own and other languages and cultures LJALS-9U

>

Related Stage 4/5 outcomes: LJA4-9U, LIA5-9U

CONTENT

Students:
recognise that there are culturally appropriate language and behaviours for particular contexts, for
example: & i
comparing classroom interactions in their own class to those seen in videos of Japanese

classrooms @ & b

LIFE SKILLS

practising Japanese hand gestures that avoid pointing at others, eg counting, beckoning,

indicating others @ @& %
bowing when greeting, thanking, apologising @ & i %
recognising the importance of declining politely € & [ i

explore their own and others’ lifestyles, beliefs and cultural practices, for example: € & # &
exploring the range of languages spoken in Australia, including Aboriginal languages, and
identifying people in the local community or in the media who speak a different language, eg
‘My mum’s friend is from Japan, and she speaks Japanese ¥ @ @ %
discussing why there are different languages spoken by Australian families and by

classmates, including Aboriginal and Torres Strait Islander languages ¥ @ @& %

recognising that there are Japanese-speaking communities outside Japan, eg in the United
States, in particular Hawaii, and South America, and that Japanese is widely taught in many
countries around the world and within the Asia-Pacific region, including Australia © & *
sharing information about themselves and their family background, eg their age, interests,

country of origin and languages spoken & i &

comparing students in Japan’s interests and hobbies with their own @ & %

comparing own family grouping and values with that of others @ # *
participating in a shared meal and identifying that customs associated with eating vary

according to culture € { i %

examining pictures of different market places and noticing differences between food markets

and grocery stores in Japan and Australia @ @& & &

comparing Japanese and Australian lifestyles related to festivals, celebrations and beliefs,
including music, traditional clothing, food staples and cooking styles and discussing own

engagement with these @ & & %

exploring examples of both traditional and modern entertainment and recreational activities

%

participating in a Japanese game, eg jan ken, experiencing the values that lie beneath, that is
to resolve conflict between two people without embarrassment to either person @ & %
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Content for students with prior learning and/or experience
Students:
e explore how language and culture and behaviours help shape identity, for example: & *

exploring difference and diversity of cultural expression in Australia, including Aboriginal and
Torres Strait Islander groups, eg celebrations, food, music, art, craft, beliefs/protocols, dance
and traditional clothing ¥ € @& %

exploring the notion of belonging through shared culture and behaviour & #

recognising that the Japanese language has many ways of expressing values, eg
consideration and respect,eg £ 5%, £9b, THEHA, BINT $¥HFEAL, LD
LWL E9,  and using indirect forms of refusal and softening responses, eg x> &,
V=) e B il

participating in exchanging good wishes in celebrations and comparing cultural practices of
celebration from around the world & & % *

noticing that a focus on ‘self’ is avoided in Japanese by the minimal use of the pronoun ‘I’ in
interactions @ & ¥

e recognise how aspects of identity, including family background, age, school and interests
influence how we communicate, for example: & ¥

recognising that identity can be reflected through speech, eg the use of colloquial language,
eg yeah, yep, yes & i

considering how Japanese language and interaction patterns around familiar routines, eg
mealtimes reflect traditional practices and values associated with family life, eg using
formulaic expressions such as W7=72& 3, WoTEET, WoThHoLRW , W
£, Bhzxh, 0@

adopting Japanese ways of communicating that reflect cultural values and practices, eg the
expression of respect or familiarity, eg £+, ~~ and BRZA, ~Z A and ~EA N @ @&
participating in class discussions about own and others’ cultural practices & i &
demonstrating respect for diverse cultural practices, eg differences in speech, dress,
celebrations and beliefs @& i %
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ASSESSMENT
® for your information

The text in this section is generic for all K-10 syllabuses.

STANDARDS

The Board of Studies, Teaching and Educational Standards NSW (BOSTES) K—10 Curriculum
Framework is a standards-referenced framework that describes, through syllabuses and other
documents, the expected learning outcomes for students.

Standards in the framework consist of three interrelated elements:

e outcomes and content in syllabuses showing what is to be learned

e Stage statements that summarise student achievement

e samples of work on the BOSTES Assessment Resource Centre (ARC) website which provide
examples of levels of achievement within a Stage.

Syllabus outcomes in Japanese contribute to a developmental sequence in which students are
challenged to acquire new knowledge, understanding and skills.

ASSESSMENT

Assessment is an integral part of teaching and learning. Well-designed assessment is central to
engaging students and should be closely aligned to the outcomes within a Stage.

Effective assessment increases student engagement in their learning and leads to enhanced student
outcomes.

Assessment for Learning, Assessment as Learning and Assessment of Learning are three
approaches to assessment that play an important role in teaching and learning. The BOSTES Years
K-10 syllabuses particularly promote Assessment for Learning as an essential component of good
teaching.
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+ enables teachers to use information about students’
Assessment for knowledge, understanding and skills to inform their teaching
Leaming + teachers provide feedback to students about their learning
and how to improve

+ involves students in the learning process where they

Assessment as monitor their own progress, ask questions and practise skills
. + students use self-assessment and teacher feedback to
Leammg reflect on their learning, consolidate their understanding

and work towards learning goals

Assessment of + assists teachers to use evidence of student learning to
. assess student achievement against learning goals
Leamlng and standards

Further advice on programming and appropriate assessment practice in relation to the [Language]
syllabus is contained on the BOSTES website. This support material provides general advice on
assessment as well as strategies to assist teachers in planning education programs.

ASSESSMENT FOR STUDENTS WITH SPECIAL
EDUCATION NEEDS

Some students with special education needs will require adjustments to assessment practices in

order to demonstrate what they know and can do in relation to syllabus outcomes and content. The

type of adjustments and support will vary according to the particular needs of the student and the

requirements of the activity. These may be:

e alternative formats for responses, for example written point form instead of essays, scaffolded
structured responses, short objective questions or multimedia presentations

e adjustments to assessment activities, for example rephrasing questions, using simplified
language, fewer questions or alternative formats for questions

e adjustments to the assessment process, for example additional time, rest breaks, quieter
conditions, or the use of a reader and/or scribe or specific technology.

It is a requirement under the Disability Standards for Education 2005 for schools to ensure that
assessment tasks are accessible to students with a disability. Schools are responsible for any
decisions made at school level to offer adjustments to course work, assessment tasks and in-schools
tests.
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Further examples of adjustments to assessment for students with special education needs and
information on assessment of students undertaking Life Skills outcomes and content can be found in
support materials for:

e Languages

e Special education needs

e Life Skills Years 7-10.

REPORTING

Reporting is the process of providing feedback to students, parents and other teachers about student
progress.

Teachers use assessment evidence to extend the process of Assessment for Learning into their
Assessment of Learning. In a standards-referenced framework, teachers make professional
judgements about student achievement at key points in the learning cycle. These points may be at the
end of a Year or Stage, when schools may wish to report differentially on the levels of knowledge,
understanding and skills demonstrated by students.

Descriptions of student achievement in [Language] provide schools with a useful tool to report
consistent information about student achievement to students and parents, and to the next teacher to
help plan the next steps in the learning process.

The A-E grade scale or equivalent provides a common language for reporting by describing
observable and measurable features of student achievement at the end of a Stage, within the
indicative hours of study. Teachers use the descriptions of the standards to make a professional, on-
balance judgement, based on available assessment information, to match each student’s
achievement to a description. The Common Grade Scale (A—E) or equivalent is used by teachers to
report student levels of achievement from Stages 1 to 5.

For students with special education needs, teachers may need to consider, in consultation with their
school and sector, the most appropriate method of reporting student achievement. It may be deemed
more appropriate for students with special education needs to be reported against outcomes or goals
identified through the collaborative curriculum planning process. There is no requirement for schools
to use the Common Grade Scale (A—E) or equivalent to report achievement of students undertaking
or equivalent to report achievement of students undertaking Life Skills outcomes and content.
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GLOSSARY
® for your information

This section draws on the Australian curriculum: Languages F—10 glossary which is included below.
Additional words and/or terms specific to individual languages may also be identified for inclusion.

g consult

Glossary Term

Definition

Aboriginal and Torres
Strait Islander Peoples

Aboriginal and Torres Strait Islander peoples are the original
inhabitants of Australia, including the Indigenous peoples of the
Torres Straits islands of Northern Queensland.

accent

A manner of pronunciation of a language which marks speakers as
belonging to identifiable categories such as geographical or ethnic
origin, social class or generation.

activity

A game or other teaching strategy that is used to rehearse learned
language. Playing a game of bingo, singing a song or writing and
acting out a role-play are examples of activities where language is
modelled and practised. ‘Classroom activities’ is a generic term used
in the syllabus to describe any planned occurrences within a
language classroom and includes exercises, activities and tasks.

adjective

A word that modifies or describes a noun or pronoun. For example,
astonishing in an astonishing discovery.

adverb

A word class that may modify or qualify a verb, an adjective or
another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very
slowly.

adverbial

A word or group of words that functions as an adverb.

aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

audience

Intended readers, listeners or viewers.

authentic (texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as
opposed to being created specifically for learning tasks or language
practice.

author

A composer or originator of a work (for example a novel, film,
website, speech, essay, autobiography).

bilingualism

An ability to use two or more languages.
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Glossary Term

Definition

biography

A detailed account of an individual’s life; a text genre that lends itself
to different modes of expression and construction. In the context of
intercultural language learning, the concept of biography can be
considered in relation to identity, to the formation of identity over time,
and to the understanding that language is involved in the shaping
and expressing of identity.

character components

Individual elements of a written character which have a separate
linguistic identity.

characters (i) graphic symbols used in writing in some languages
(if) assumed roles in dramatic performance

clause A grammatical unit that contains a subject and a predicate (verb) and
expresses the complete proposition.

CLIL Content and language integrated learning. An approach to learning
content through an additional language.

cohesion Grammatical or lexical relationships that bind different parts of a text

together and give it unity. Cohesion is achieved through various
devices such as connectives, ellipses and word associations. These
associations include synonyms, antonyms (for example study/laze
about, ugly/beautiful), repetition (for example work, work, work —
that’s all we do!) and collocation (for example friend and pal in, My
friend did me a big favour last week. She’s been a real pal.)

communication

A mutual and reciprocal exchange of meaning.

composing

A process of producing written, spoken, graphic, visual or multimodal
texts.

It also includes applying knowledge and control of language forms,
features and structures required to complete the task.

compound sentence

A sentence with two or more main clauses of equal grammatical
status, usually marked by a coordinating conjunction such as or, and,
but. In the following examples, the main clauses are indicated by
square brackets: [Alice came home this morning] [but she didn't stay
long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

conjunction

A part of speech that signals relationships between people, things,
events, ideas. For example Sophie and her mother might come and
visit, or they might stay at home. The conjunction and links the two
participants, while or links alternative options.

content

A subject matter used as a vehicle for language learning.

context

An environment and circumstances in which a text is created or
interpreted. Context can include the general social, historical and
cultural conditions in which a text exists or the specific features of its
immediate environment, such as participants, roles, relationships and
setting. The term is also used to refer to the wording surrounding an
unfamiliar word that a reader or listener uses to understand its
meaning.
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convention

An accepted language or communicative practice that has developed
and become established over time. For example use of punctuation
or directionality.

Country

Country is a space mapped out by physical or intangible boundaries
that individuals or groups of Aboriginal Peoples occupy and regard as
their own. It is a space with varying degrees of spirituality.

create

Develop and/or produce spoken, written or multimodal texts in print or
digital forms.

cues

Sources of information used to facilitate comprehension of language
that may be visual, grammatical, gestural or contextual.

culture

In earlier models of language teaching and learning, culture was
represented as a combination of literary and historical resources, and
visible, functional aspects of a community group’s way of life such as
food, celebrations and folklore. While these elements of culture are
parts of cultural experience and organisation, current orientations to
language teaching and learning employ a less static model of culture.
Culture is understood as a framework in which things come to be
seen as having meaning. It involves the lens through which people

e see, think, interpret the world and experience

e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations,
which shape perspectives and attitudes. It can be defined as social
practices, patterns of behaviour, and organisational processes and
perspectives associated with the values, beliefs and understandings
shared by members of a community or cultural group. Language,
culture and identity are understood to be closely interrelated and
involved in the shaping and expression of each other. The
intercultural orientation to language teaching and learning is informed
by this understanding.

dialect

A variant of a language that is characteristic of a region or social
group.

digital media

Various platforms via which people communicate electronically.

digital texts

Audio, visual or multimodal texts produced through digital or
electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs,
websites and e-literature.

directionality

A direction in which writing/script occurs, for example from left to
right, right to left.

exercise

A teaching strategy that is used to drill learned language. Matching
exercises, sentence completions, true/false statements, grammatical
manipulations are examples of exercises.
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form-focused learning
activities

Activities designed to rehearse, practise, control and demonstrate
particular language structures, forms or features. For example drills,
rehearsed role-plays/dialogues, games and songs, set sequences of
language patterns.

formulaic language

Words or expressions which are commonly used in fixed patterns and
learned as such without grammatical analysis. For example Once
upon a time (story-starter); G’day, how are you going? (greeting in
Australian English).

genre

A category used to classify text types and language use;
characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in
early language learning include greetings, classroom instructions and
apologies. More advanced language proficiency includes the ability to
use genres such as narrative or persuasive text, creative
performance and debates.

The language we use and the description of language as a system.
In describing language, attention is paid to both structure (form) and
meaning (function) at the level of the word, the sentence and the text.

honorific

A grammatical form, typically a word or affix, which has, in at least
part of its meaning, the relative social status of the speaker in relation
to the addressee, other participant or context. Parts of speech which
signify respect, politeness and emphasise social distance or status.

identity

A person’s conception and expression of individuality or group
affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about
the self is influenced by the cultural frames, which are offered by
different languages and cultural systems. Identity is not fixed. Non-
background language learners’ experience with different linguistic
and cultural systems introduces them to alternative ways of
considering the nature and the possibilities associated with identity.

Indigenous Cultural and
Intellectual Property (ICIP)*

Includes objects, sites, cultural knowledge, cultural expression and
the arts, that have been transmitted or continue to be transmitted
through generations as belonging to a particular Indigenous group or
Indigenous people as a whole or their territory.

Indigenous peoples

This term is used when referring collectively to the first peoples of a
land in international communities. The term Indigenous Australians is
used when speaking about both Aboriginal and Torres Strait Islander
peoples within Australia.

idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible
from the individual words. Idioms are typically informal expressions
used by particular social groups and need to be explained as one unit
(for example | am over the moon, on thin ice, a fish out of water, fed
up to the back teeth).
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input

Direct contact with and experience of the target language; the
stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

intercultural capability

An ability to understand and to engage in the relationship between
language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and
interdependent nature of both language and culture, that
communicating and interacting in different languages involves
interacting with values, beliefs and experiences as well as with words
and grammars. An intercultural capability involves being open to
different perspectives, being flexible and curious, responsive and
reflective; being able to de-centre, to look objectively at one’s own
cultural ways of thinking and behaving, and at how these affect
attitudes to others, shade assumptions and shape behaviours.
Characteristics of an intercultural capability include cognitive and
communicative flexibility and an orientation and ability to act in ways
that are inclusive and ethical in relation to diversity and difference.

intercultural language
teaching and learning

An orientation to language teaching and learning that informs current
curriculum design; framed by the understanding that language and
culture are dynamic, interconnected systems of meaning-making; that
proficiency in an additional language involves cultural and
intercultural as well as linguistic capabilities. The focus is on
developing communicative proficiency and on moving between
language—culture systems. It includes the reflexive and reciprocal
dimension of attention to learners’ own language(s) and cultural
frame(s).

interpret In the context of L2 learning, interpret refers to two distinct
processes:
e the act of translation from one language to another
e the process of understanding and explaining; the ability to
conceive significance and construct meaning, and to explain to
self or others.
intonation A key component of communication, involving patterns of pitch and

melody of spoken language that can be used like punctuation; for
example to express surprise or suggest a question, to shade,
accentuate or diminish emphasis or meaning, and to regulate turn-
taking in conversations.
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language

A human cognitive and communicative capability which makes it
possible to communicate, to create and comprehend meaning, to
build and sustain relationships, to represent and shape knowledge,
and to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of
knowledge; for example grammar and vocabulary, sound and
writing systems

e as social practice — used to do things, create relationships,
interact with others, represent the world and the self; to organise
social systems and practices in dynamic, variable, and changing
ways

e as cultural and intercultural practice — means by which
communities construct and express their experience, values,
beliefs and aspirations

e as cognitive process — means by which ideas are shaped,
knowledge is constructed, and analysis and reflection are
structured.

language features

Features of language that support meaning; for example sentence
structure, noun group/phrase, vocabulary, punctuation, figurative
language. Choices in language features and text structures together
define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and
mode or medium of production.

language patterns

Identifiable repeated or corresponding elements in a text. These
include patterns of repetition or similarity, such as the repetition of
imperative verb forms at the beginning of each step in a recipe, or the
repetition of a chorus after each verse in a song. Patterns may
alternate, as in the call and response pattern of some games, or the
to-and-fro of a dialogue. Patterns may also contrast, as in opposing
viewpoints in a discussion or contrasting patterns of imagery in a
poem.

language systems

Elements that organise how a language works, including the systems
of signs and rules (phonological, syntactic, semantic and pragmatic)
that underpin language use. These systems have to be internalised
for effective communication and comprehension.

media texts

Spoken, print, graphic, or electronic communications created for a
public audience. They often involve humerous people in their
construction and are usually shaped by the technology used in their
production. Media texts studied in different languages can be found
in newspapers, magazines and on television, film, radio, computer
software and the internet.

metalanguage

A vocabulary used to discuss language conventions and use (for
example language used to talk about grammatical terms such as
sentence, clause, conjunction; or about the social and cultural nature
of language, such as face, reciprocating, register).
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mnemonic Memorising information by use of an aid such as a pattern, rhyme,
acronym, visual image.
mode Various processes of communication: listening, speaking,

reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning-making) resources associated with
these communicative processes, such as sound, print, image and
gesture.

multimodal text

A text which involves two or more communication modes; for
example the combining of print, image and spoken text in film or
computer presentations.

narrative

A story of events or experiences, real or imagined.

noun

A part of speech that includes all words denoting physical objects
such as man, woman, boy, girl, car, window. These are concrete
nouns. Abstract nouns express intangibles, such as democracy,
courage, success, idea.

orthography

Writing words with correct letters or characters according to common
usage.

performance

A use of the language in real situations, putting language knowledge
into practice; it involves accuracy, fluency and complexity.

Place

Place is a space mapped out by physical or intangible boundaries
that individuals or groups of Torres Strait Islander Peoples occupy
and regard as their own. It is a space with varying degrees of
spirituality.

prefix

A meaningful element (morpheme) added before the main part of a
word to change its meaning. For example unhappy.

preposition

A part of speech that precede a noun, noun phrase or pronoun,
thereby describing relationships in a sentence in respect to:

e space/direction (below, in, on, to, under — for example she sat on
the table)

e time (after, before, since — for example | will go to the beach
after lunch)

e those that do not relate to space or time (of, besides, except,
despite — for example he ate all the beans except the purple
ones).

Prepositions usually combine with a noun group or phrase to form a

prepositional phrase. For example in the office, besides these two

articles.

productive language

One of two aspects of communication through language (see
receptive language) involving the ability to express, articulate and
produce utterances or texts in the target language.

pronoun

A part of speech that refers to nouns, or substituting for them, within
and across sentences. For example Ahmad chose a chocolate cake.
He ate it that evening (where he and it are personal pronouns; and
that is a demonstrative pronoun).
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pronunciation

A manner in which a syllable is uttered.

guestion

A commonly employed prompt to elicit language use. A key element
of scaffolding to support learners’ use of language and to encourage
further contributions. Different types of questions provide different
prompts:

e closed questions are questions for which there are predictable
answers. For example What time is it? These are typically used
as prompts for short answers, as a framework for testing
comprehension or reviewing facts, and for routinised
interactions. They are frequently used to scaffold early language
development.

e open questions are questions with unknown and unpredictable
answers that invite and support more elaborated and extended
contributions from learners. For example How do you feel about
that? What do you think might happen next? They are used as
stimulus for discussion, reflection and investigation.

Questions are an important element of intercultural language
teaching and learning. The quality of questions determines the quality
and substance of the learning experience. Effective questions

relating to the nature of language, culture and identity and the
processes involved in language learning and intercultural experience
guide the processes of investigating, interpreting and reflecting which
support new understanding and knowledge development.

read

Process visual or tactile symbols (for example braille), words or
actions in order to derive and/or construct meaning. Reading includes
elements of decoding (of sounds and symbols), interpreting, critically
analysing and reflecting upon meaning in a wide range of written,
visual, print and non-print texts.

receptive language

One of the two components of communication through language (see
productive language): the ‘receiving’ aspect of language input, the
gathering of information and making of meaning via listening,
reading, viewing processes.

register

A variety of language used for a particular purpose or in a particular
situation, the variation being defined by use as well as user. For
example informal register or academic register

romanisation

A transcription from a differently scripted language, such as Chinese
or Japanese, into the Latin alphabet
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scaffolding

Support provided to assist the learning process or to complete a
learning task. Scaffolded language support involves using the target
language at a level slightly beyond learners’ current level of
performance, and involves incremental increasing and decreasing of
assistance. Task support provides assistance to perform just beyond
what learners can currently do unassisted, to progress to being able
to do it independently. Scaffolding includes modelling and structuring
input in ways that provide additional cues or interactive questioning to
activate existing knowledge, probe existing conceptions or cue
noticing and reflecting.

script

A writing system in which characters or symbols represent
components of language (letters, syllables, words).

speak

Convey meaning and communicate with purpose. Some students
participate in speaking activities using communication systems and
assistive technologies to communicate wants and needs, and to
comment about the world.

stereotype

A widely held but fixed and oversimplified image or idea of a
particular type of person or thing.

stress

An emphasis in pronunciation that is placed on a particular syllable of
a word; for example she will conduct the orchestra; her conduct is
exemplary.

suffix

A meaningful element added after the root of a word to change its
meaning for example to show its tense: -ed in passed. Common
suffixes in English include -ing, -ed, -ness, -less, -able.

talk

Convey meaning and communicate with purpose. Some students
participate in speaking activities using communication systems and
assistive technologies to communicate wants and needs, and to
comment about the world.

task

Tasks are relevant and significant learning experiences that involve
purposeful language use. Unlike form-focused language activities
and exercises the task involves the achievement of a devised or
actual goal or purpose. Tasks provide opportunities to draw on
existing language resources and to experiment with new forms.
The task may be authentic, for example to conduct a [Language]-
speaking person around a school or to participate in an experiment;
or simulated, for example to compose an email to a [Language]-
speaking friend or read a friend’s blog.

Tasks provide the organising structure and context for meaning-
focused language learning.
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task-based language
learning (TBLL)

An orientation to language teaching and learning, which focuses on
the use of the language in meaningful and ‘life-like’ tasks and
activities. The completion of the task is not an end in itself, as tasks
are part of the overall learning and using of the language, providing a
context and purpose for developing language competence and a
means of assessing and evaluating learning outcomes. Learners
work independently and/or collaboratively, draw on existing language
resources, generate solutions to communicative problems, seek out
additional or new language and other resources needed to complete
the task. Focused language work, such as grammar knowledge,
vocabulary-building, social and cultural competence, is integrated
with task preparation and completion processes. Tasks provide
opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as
including work on accuracy and focus on form. A task has limits as a
one-off learning event, but is used as a meaningful component of
learners’ overall learning progression.

texts

Communications of meaning produced in any media that incorporates
[Language]. Text forms and conventions have developed to support
communication with a variety of audiences for a range of purposes.
Texts include written, spoken, visual, digital and multimodal
communications of meaning. Multimodal texts combine language with
other systems for communication.

text structure

Ways in which information is organised in different types of texts (for
example chapter headings, subheadings, tables of contents, indexes
and glossaries, overviews, introductory and concluding paragraphs,
sequencing, topic sentences, taxonomies, cause and effect). Choices
in text structures and language features together define a text type
and shape its meaning. Different languages/cultures structure texts
differently in many instances.

text types (genres)

Categories of text, classified according to the particular purposes
they are designed to achieve, which influence the features the texts
employ. For example texts may be imaginative, informative or
persuasive; or can belong to more than one category. Text types vary
significantly in terms of structure and language features across
different languages and cultural contexts. For example a business
letter in French will be more elaborated than a similar text in English;
a request or an offer of hospitality will be differently expressed in
Japanese or German.

textual
features/conventions

Structural components and elements that combine to construct
meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).
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tone

A use of pitch and contour in spoken language to nuance words and,
in some languages, to distinguish lexical or grammatical meaning. In
Chinese, for example the tones are distinguished by their pitch range
(register), duration and contour (shape). All Chinese syllables have a
set tone, which distinguishes it and its meaning from another syllable.
However, in certain environments tones can change or be modified,
while in rapid spoken Chinese a great many unstressed syllables
carry no tone at all.

translation

A process of translating words/text from one language into another,
recognising that the process involves movement of meanings and
attention to cultural context as well as the transposition of individual
words.

transliteration

Writing a letter or word using the closest corresponding letter or word
from a different language or alphabet.

verb

A part of speech which expresses existence, action, state or
occurrence. For example they watch football; she is exhausted; the
day finally came.

auxiliary verb — a verb that combines with another verb in a verb
phrase to form tense, mood, voice or condition. For example they will
go, | did eat lunch, she might fail the exam.

word borrowing

A practice of incorporating words from one language into another. For
example the use of Italian words such as pianissimo, cannelloni in
English and the use of English ICT terms in many languages. The
increasing frequency of word-borrowing between languages reflects
intercultural contact, contemporary cultural shifts and practices in a
globalised world, issues of ease of communication and efficiency and
technological specialisation.

Japanese K-10 Draft Syllabus for consultation 138




	CONTENTS
	BOSTES K–10 SYLLABUS DEVELOPMENT PROCESS
	ASSITING RESPONDANTS

	INTRODUCTION
	THE K–10 CURRICULUM
	DIVERSITY OF LEARNERS
	STUDENTS WITH SPECIAL EDUCATION NEEDS
	GIFTED AND TALENTED STUDENTS
	STUDENTS LEARNING ENGLISH AS AN ADDITIONAL LANGUAGE OR DIALECT (EAL/D)
	STUDENTS WITH PRIOR LANGUAGE LEARNING AND/OR EXPERIENCE


	JAPANESE KEY
	OUTCOME CODING
	CODING OF AUSTRALIAN CURRICULUM CONTENT
	LEARNING ACROSS THE CURRICULUM ICONS

	RATIONALE
	THE PLACE OF THE JAPANESE K–10 SYLLABUS IN THE K–12 CURRICULUM
	AIM
	OBJECTIVES
	KNOWLEDGE, UNDERSTANDING AND SKILLS
	COMMUNICATING
	UNDERSTANDING

	VALUES AND ATTITUDES

	OUTCOMES
	TABLE OF OBJECTIVES AND OUTCOMES – CONTINUUM OF LEARNING
	COMMUNICATING
	UNDERSTANDING


	STAGE STATEMENTS
	PRIOR-TO-SCHOOL LEARNING
	EARLY STAGE 1
	STAGE 1
	STAGE 2
	STAGE 3
	STAGE 4
	STAGE 5

	ORGANISATION OF CONTENT
	CONTENT
	LEARNING ACROSS THE CURRICULUM
	Aboriginal and Torres Strait Islander histories and cultures
	Asia and Australia’s engagement with Asia
	Sustainability
	Critical and creative thinking
	Ethical understanding
	Information and communication technology capability
	Intercultural understanding
	Literacy
	Numeracy
	Personal and social capability
	Civics and citizenship
	Difference and diversity
	Work and enterprise


	CONTENT FOR EARLY STAGE 1
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF A LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	CONTENT FOR STAGE 1
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	CONTENT FOR STAGE 2
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	CONTENT FOR STAGE 3
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	CONTENT FOR STAGE 4
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	CONTENT FOR STAGE 5
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	YEARS 7–10 LIFE SKILLS OUTCOMES AND CONTENT
	YEARS 7–10 LIFE SKILLS OUTCOMES
	TABLE OF OBJECTIVES AND OUTCOMES
	VALUES AND ATTITUDES OBJECTIVES

	YEARS 7–10 LIFE SKILLS AND RELATED SYLLABUS OUTCOMES
	KNOWLEDGE, UNDERSTANDING AND SKILLS
	COMMUNICATING
	UNDERSTANDING



	YEARS 7-10 LIFE SKILLS CONTENT
	COMMUNICATING
	INTERACTING
	OUTCOME
	CONTENT

	COMMUNICATING
	ACCESSING AND RESPONDING
	OUTCOME
	CONTENT

	COMMUNICATING
	COMPOSING
	OUTCOME
	CONTENT

	UNDERSTANDING
	SYSTEMS OF LANGUAGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	LANGUAGE VARIATION AND CHANGE
	OUTCOME
	CONTENT

	UNDERSTANDING
	ROLE OF LANGUAGE AND CULTURE
	OUTCOME
	CONTENT


	ASSESSMENT
	STANDARDS
	ASSESSMENT
	ASSESSMENT FOR STUDENTS WITH SPECIAL EDUCATION NEEDS
	REPORTING

	GLOSSARY

